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Movable Alphabet, . .
EXERCISE: Phonograms

If the child continues to meet the same apelling difficulties in the
words he chooses to write, choose those phonogrems which are creating
these difficulties. Or, if he has mastered the simple sounds, he is
ready to mect these combinations,

Fhonegrams should not be nresented as separate sounds, but as

a simple zound all together.
Say: "Thisz is the =zound "th, "™

"It is written in thiz way,” taking the t and the h, placing

them on the lined mat and repesting the sound.

Then invite him to form words om the mat that have the "th™ sound,

"Let"s write all the words we can think of that have this sound,™

SUMMARY OF THE INTRODUCTION TO WRITING

We have presented to the child three major oateérials to introduce him
to writings
A, The metal insets, the aim of which is5 to make the child's hand
loose and to develop hiz control of the pencil, Thus we make
it easier for him to write., The metal insets are not an exercise
in design, but Tather a preparation of the hand to trace straipght
and curved lines.

B, The sandpaper letters, the aim of which is teo give the sxact
shape of each sound: and, as children of this age do not like
to trace letters, the sandvaper latters rives them the possibility
to trace them. It does not, howover, matter if the children don't
write heautifully; it is only important that they write and that
they lowve to write.

C. The movable alphabet, which provides a continuation of the analysis
of sounds, even these in which there are presented phonograms
or spelling difficulties, It provides an oprnortunity for the
formation of words and short simple thoughts.

In the elementary =school it s not necessary to wait until a whele set of
materials haz been presented to g0 on. Inmstead, the materials offer paral-
lel exercises. This is especially true with a non-phonetic language, English
being only partly phonetic. It is important mot to worry abeut the mechanics,
but rather to attend to the interest of the child, We must not have a False
concept of the child's freedom: it is a mistake to give freedom of action
to a child who 1= pot interested. It is necessary to use one's IMAGINATION
to arguse his interest. Sooetimes a matéerial must be presented more than
once, sometimes the presentation must be changed to arouse his Interest,

But until he begins to work with interest, our fob is not dome. In our
introduction to writing, the sounds should be presemted in variety and
not just the simplest ones. We must strike the child's {nterest with the

( J

Eagcination of language; and, in time, he will come to =palyze £t on his _f y

owm, Dur role i3 to open the way, to helw him take the first steps and .-

then to let him continue.




THE PERFECTION OF WRITING

Penmanship

Direct Afm: " To help the child perfect his writing skill through goed

prenmanship.

Materials

We mast

1. The sandpaper letters and the wall charts that correspond.
2. A prepared chart of cursive capital letters with the small letter
beside it, hung in the classroom so that it is clearly vizible.
3. Pieces of paper with four lines to show the correct placement
for written letters.
L, BSmall blackboards on which are drawn these same four lines,
Presentation
1. Teacher is seated ﬂlﬁ;E to child
and the blackboard is before them
on the table or mat.
?. Teacher chocses a letter that the 2. Thiz is "e.®
child knows very well from the Shew me how we write it,
sandpaper letterss The child Bow try to trace it correctly
traces the letter. like this,
3. Child writes the same letter on 3. Bow will you try to write this
the small blackboaird. letter just the way you traced
it here on the blackhoard,
We write it on the lines.
L. Encourape the child to repeat 4, This iz a nice "e,m
the letter until he writes 1% Will you write nnother one?
perfactly. Writing rood letters iz very
ench like drawing.
practice until it becomes a
perfect Me."
Will wou weite it saveral more
Eimes.
5. ©Child can prastise the lekter
nor in hisz notebook.
&. When the small letters have heen
mastered, the capital letters can
be intraduced,
NOTE: It is important that pemmanship exercises are given separately

and not confused with writing.
with any writing toal he chooses.
interssted in writing alot.

The child may develop his =kill
The aim iz to get him
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INTRODUCTION, . .THE WRITTER LANCUACE

The written language iz perhaps the richest gift of the human heritage.
It represents the work of man owver centuries to develop this mode of com-
munication. Before it existed, man eould spesk, but nothing of his language
remiined. The capacity to communiecate i{s, indeed, limited to the PECSONS
whe can hear one's volce. And se It {s that we have no true record of the
thoughts and experiences of man before he began to make written symbols.
We have only lesend that is pnssed from man ta man by the spoken word.

Real history begine when man lesrme to write. It is interesting to
speculate how man may have come upon the idea of writing. Perhaps it was
born when a group of men wanted te warn others of animals in a particular
area; and because they could not remalm to tell the warning, some written
signal was needed te leave behind, A syabol picture might have been Teft,
or maybe just the hair of the animal, but somchow a2 message was comeuni-
cated without snesking. Perhans an arrow was used to point out the dipes-
tion of the donger; perhaps a number of pebbles to indiecate how MY .

Some of the messages used by primitive men remain., 1In America, a
series of the messages of an anclent civilization was discovered, The
transmission of thoughts here is achieved by means of drawings, specific
pictures generally depieting the action of a man. *nd so the plcture
is a series of figures in various postures, The mosition of the arms
has particular meaning so that we already see certain agreed upon =ymbols
to indicate certain events, (ALPHA #1)

The mext scries of written symbols we study shews 3 more complex
syftem. (ALPHA ¥2) Here the drawings often renresent phrases, complete
thoughts, There fg a new level of abetraction which we see in the symbaol
for a man, simply a line with a cirele on one end. Other =vmbols are
included such as a bird attached to one of the simple eamee-figures
signifying the chief in the boat. The three ares and three circles
represent three days and three nights. We have moved to a whole series
of symbols.

The third series of drawings is called ideography or pictography.
Here we approach phonetic drawing. The chief's name is ITZ COALT. He
is pletured with a serpent on his head indicating wisdom. And then
hiz name is indicated in three symbolzs: a stone knife (ITZ), a vase
(C0), and water (ATL). This is highly abstracted symbolizatiem. (ALPHA #3)

Finally we come to phonetic writing such as the Sumerian cuneifore
system and the Epgyptian hieroglyphics, But still there i® no alphabet,
The alphabet comes much later. It is interesting to note that during
this period in which the written language was developing with pictorial
gymbols, similar symhola for the same things or”ideas were usged in
different parts of the world, (ALPHA #4)

It was the Phoeniciams who first produced a modern alphabet, with
22 consonants and no vowels, Again this development was in resronke
to a utilitarian need. The Phoenicians were the first exnlorers in
history, the first celenizers in Burepe and North Africa; and the result
was & highly eommercialized nation. In order to increase the efficlency
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WRITTEN LANGUAGE, . .

of their business, they had need of -a much faster written system than
the tedious drawings, And =o began the development of the alphabet,
the great contribution of tiny Phoesnieia to civilization,

The =tory of the alphabet iz called the =stery of the houge and
the oxz

In thoze times the ox was hung with horns dowm, and
represented with this symbol. The ox was ealled
"aleph.” Eventually the "leph" was dropped and
only the "a" sound remained, still symbolized by
the same figure. Thus "A" hecame "ah."

The symbol here represented a house surrounded by a
eourtyard. And it was called "beth.” Eventually all
but the sound "b" wasz dropped and the symbol remained
for "b.H

Aleph = Bath: Alphabet

Later we zee other alohabeta such ss the Gresk and the Remen al=h-
abets; and the study of the dewveloning written codes continues to be
a fascinating stery. Tt is Important to remember that these written
codes have given us history: before the written language appeared, we
c2ll the pericd pre-histeric. We must continue to look, as we research
the development of civilization through the study of one froup or another,
te the progress of writing: the methods used by varlous peoples, the
tools, the reazons they emploved the written word. And as we trace the
progress of written language, we ses the Ilnoreasing complexity of the
pind of man,



LARGUAGE ACTIVITIES: THE CHILD LEARNS TO WRITE

We berin with an introduction te wriring,
Then we turn to the perfection of writing: penmanzhip

comporition
spelling.

As we apnroach this phase of lanpu-ge, we must bear in mind that
the !:'.:l:-].re:'r-ald st overcome several difficulties of twa geraral
kinds: Motor and Intellectual.

We meet these motor diffieulties with the work done using metal
insets, and the tracing of the sandpaper letters, The intelle ctual
probleme are met through the use of the sandpaper letters and the
movable alphabet.

Materinls

1.

4.

g.

The metal insets, a series of ten geometrieal forme sash with a
bage of 10 em., and each compoted of two parts: the Prame and
the inset form. Sometimes a rack of two special zhelfs available
upon which the insets are kept,

Cardbhoard or heavy plastic zguaresz, bigmer than the FPrames.
These should be washable,

Paper squares the exact zize of the Frame, These may bes white or
different colors: cheap paper a food ides since the ehildren uge
many of them,

The sandpaper letters. A series of the alphabet letters written

in cursive form in sandpaper uvon heovy plastic ta=leats, The tablets

on which the vowels ate written are red: the conscnants hlue.
Each letter is set =1ightly to the right of center sa that the
child may hold the tablet with his left hand and trace the letter
with his right., These 7?6 tablets are econtained in a wooden hox
divided into two sections: the front section for the smaller
latters, the back section for the long letters.

The wall charts, Rectanrmlar red ~nd blue charts to hang in the

classroom which show the same letters found on the =andpaper tablets.

The wall charts usually also have sandpaper letters although this
is not ecssential. The important addition here is two white lines
on which the letters are prmpc:lr inseribed to show the written
pesition of the letters.

The movable alphabet, A large divided wooden box containing a
certain number of each letter, plus commas, perfods, question
marks. The letters are plastic, vowels red, consonants hlue and
afe the identical shape of the sandpaper letters. Esch one fits
into A special division on the Sottom of which is flued one of
the letters to serve as r guide for placement, There are as many
divigsions as letters and punctuntion marks,

A mat with lines on it for use with the movable alphabet.

Colered pencils and pencil helder.

r I
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EXERCISE:

Show the child which of the phon-
oframa iz used In the word he savs
and thus, where to place it,

Have him sound out-the rest of

the letters. Then he copies the
words inm his notebook.

Mew onen the hooklets and toke the

picture cards. The child namnes the
picture and then writes the word on
the board. :

Child copies the words he has written
in hiz notehook, in red and blue.
LChild can check hi=z work with the

rie

g of labelz.

Far the £hild who resds

Presentaticn

1.

Froceed as in the previous gxercize
Eor the introduction of the skot-
ograms through step A4,

Opan the hocklet and have the ekild
lay out the nictures and then mateh

thes with the labels.

Child writes the wards an the board
red and blue or in hia notabook,

his written words with the

b

In the word blue, the zound of
"ooo" if written with "pe.™
Let's write it thenm vader the
middle column.

What sound do vou hear at the
beginning?

What =eund is next?

fere are some more things that
have a namz Iin which this ssund
Iz found?

What iz this?

fHow shall we write 1t7?

12



READING: AN INTRODICTION

There is a big difference in the process of "learning to read™ batwesn
the caza and the elementary school. In casza, the child learms to write
and then about 5 or & months later, he begins to read. This sequence is
a remult of the explosion phenomenon in the ehildren's house, First the
writing explosion comes, and then the reading expleozion. This phenomenon
only happens if the child comes to casa at 3 or 34, In the elementary
school, the explosions do not aceur.

Therefore, rending and writing are taught together. Many children core
to the elementary school kmowing how to read, but don't know how to write.
Thig is a result of the external stimuli of television, repetitious advera
tisements, and the media exposure they receive in other ways.

Writing Is presented first because in writing, the sounds are analyzed,
The word already exists in the child’s mind---he needs enly to analyza
those scunds of which it is made, In the process of resding the word
does not already exist in the child's mind: it is only = group of svmhols
on the page.

Te read the child must: look at the word, amalyze it by the =ounds
he knows for each letter or letter-group, put it together in his mind's
ear, and then pronounce it. This iz a process of synthesis and far mere
difficult than the simple analysis,

In the following exercises, we approack the child who cannot read, We
cust stimulate the child"s language work im these first elementary years.
Facause if he doesn’t develop » love for reading now, he may never.

A STORY: Underatanding the Tmportance of Reading

In an AMfrican mission, there was a missionary who had several pupils
who were mative children. One day the missionary asked one of these boys®--
to take a basket of pears to his friend who lived three ciles away. He
Algo gave the boy a letter to take,

The boy started the journey, but because it was very hot, and = long
walk, he began to think how sweet a pesr would taste---and he ate one.

He was certein that the friend weuld not miss just one pear,

When he arrived st the friend"s house, he delivered the pearz and the
letter, and sfter. the man hsd rend the letter, he =zald "You have eaten
a pear,!"™ The boy wag very surprised,

He admitted that he had ¢aten the pear, but he wondered how the friend
eould have knovm. He wondered about it all the way home, :

A second time the misalonsry astad the bay te tske a hazkat of pe-rs
snd & letter to his Eriend. " Az the Doy started out again, he thought
and thought about his first trip and the stramge way in which the friend
had known hiz secret, He suddenly realized that perhaps it wasz the
letter that had somehow =zeenm him gat the pear. And go, when he began
to ferl hot and tired sgain and decided b0 eat a pear, ke very carefully
hid the letter under o stong——-and he ate the pear, He knew that this
time the friend would not know., But he did.

Wken the boy returned to his home thiz time, he went to the village
ehief and told him that the white mam possessed a terrible secret,

That he could give a message to another Person a long long Way AWAY-—-
without speaking, without seeing him.

And so the chief comeg the next day to the missionary and asks him
to explain this secret. The missionary explains: it is E“DUEU
to learn to read and write and then you will %now the secret!l!l

— —_ Sr—— — & S - = e ——— i . — e
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Composition

Direct Aim: To help the child merfect his writing by learning te
express his own thoughts,

CONTENT: An indirect preparation

In order to onrich the content of their written composition, we sust
provide cvery opportunity for the ehildren to talk, We can encourage
him te relate stories, events in their own lives, descripriens of things
they have seen,

The ehild oay make geopraphical studles, observation: of human 1ife,
or other studies of hiz interest; and together with hi= elassmacas ar “ha
teacher, he esn tnlk about them, The teacher must encourage and aid such
studics,

The teacher may read to the child and as% him to tell the rtory he
hes heard, or he may relate the story of a boo™ he has read himself.

In order to talk, the children must have many opportunities for expec-
lences sbout which they can talk.

CONTENT: An indirect preparation

We can utilize two kinds of nomenelaturaes to enrich the content of
coEpoaition:

A. Zimple nomenclatures, those with nn sclentific reference bt
cather of a general eharacters flewers, fruits, animals,
means of transvertatiom, ete. Tt iz important to have manY
fuch nomeénclatures. They are prepared In twe series:

1. Series Ome: a small beoklet (folder) containing cards
with pictures on eaéh one showing one thing in that
particular greup. Below each pieture, on the capd,
iz written the name. On the hooklet {8 written the title
of the nomenclature group.

?. Series Two: AMnother bosk]ast contrining the same plcture
cards, but without the name written below. The hooklat
al=o containz a series of labels with the names written
for each picture on slipe of maper.

BE. Classified nomenclatures, such as botany, zoolegy, feometry,
geography, in three series:

1. The first booklet contains the eards with pictures, a
series of labels naming the nictures, and another series
of cards on which are written the definitions of each
pictured item.

2, The second bocklet has the some pictures en the c=rds,
and a second eard on which is written the name and the
definition. These are foimed ag a bock, with the pieture
opposite the verbal description. This Is the CONTROL
and alsc an exercisze in reading.

13



Composition:Content:Indirect Prepsration. .

3.

A long wall chart picturing the same seriecs as ape
found in the control beoklet. Polow each picture is

the name, These should be clearly vizidble fn the
rooe:, =erving as a reminder to the child of the material

svallable.

Presentation: The Simple MYomenclatures

2.

Take from the hocklet Serias B
Mg, with the name printed below
the nicture on each eard,

Paint out the nome,

Cover the name and =zee Lf the 5
child cean rememhber *he word.,

Lay all the cards out on the
mat .,

Take Serles Two out now, and have
the ehild mateh them with the Firse,

Have the child take the labels From
Eeries Tws and place them on the
picture card., {Also a reading
everciae,)

What is the name
"iut™ iz written
What iz the nome

Let's =ee IF wvou
heer thi= name i=

Can be used a2 an exereise with the movable alphabet.
child places the pieturs card from Series Two (without the

name) beside the line on the movable ~1phabet mat.
writes the name with the mowehle alphabet,

wotk by bringing the matching labels,
word inm his notebook.

COXNTENT: Direct Preparstiom

Material
Two series of movahle alphabets: ene in 84 blue box with =mall
sardboard letters in sach of the scctions printed in Blue.
Thiz iz -the firat time

1
]

2.
3.

A red box with printed red letters.

the ehild sees primted letters, and they are mow im alphabetical erder.

of this?
thia way.
of thiz one?

can remember
written?

The

Then ke
He checks his

Then ke weites the

Two amall boxea containing the red and blue punctuation marks.

& large board covered in plastic with four long plastic strips
thet serve as pockets into which the letters may be fitted.

It iz iedortant to make such boards becauwse the cardboard letters

dre unmanageable without if,

)
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Direct Alm:

XOTE 2

Direct Preparation. .

To introduce the shape of the printed letters,

To give the name of each of the lotters. :

In the printed letters there are some which ean be porily confusod
such ag "p" which is, upside dowm, "2." To make them diffeorent an
the printed letters there are small differences in the base linzzg.
Before this pregentation bring the child's attention to these aif-
ferences, using special large cards or tablets to indicate the

Presentation

1.

differences,
I = iv
Teacher displays the Fwo boxes L

containing the new red and Slue
printed alphabets, Also dis-
played alongside them is the
fovable alphabet in ol=astie
cursive letters.

Take the same letter from the 2.
cursive alphabet znd the primksd

and note the difference. Take

only those which are completely
different such as a, b, and 1.

Lay thea side by =ide.

Take away the cvrsive letters 3.
and give the three period lessan
with the letters presented, In

print.

Point out now the difference in i
the phyzical makeup of the two
gets, note the color difference,
and introduce the bowes of
runctuntion marks,

uln

Today we have twe new alphehets,
All the letters here in our
=ovable alnhabet can also be
found in this red alphabet,

and in this blue one.

Dur new alphabets are nrinted,
Leok at "a™ Iin the cursive al-
phabet,

Memr look earefully at this
printed Y3."

Se¢ hew different they are,

It ia the sama letter,

Shew me "hH, "
Whet is thi=?

iy look at these twa "Fa.™

The cursive lotter 4% hollow,
The new "f" ig printed on-paper,
like a smell cerd.

Bemesber that with the cursive
alphabet, the vowels were ted
and the-consonants blue,

In this alphabet all the lerters
are ofe Colil=—=TEd===hlue,

And here iz = box of punctustion
narks for the red alphabet,

Here is one for the blue.

19:¢
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5. Bomove the cursive alphabaot,

6. OGive the names of the letters
in the alphabet, each one.
If he colle the letter the
sound, note the fact that now
wi have the name.
Tf he can, hawve child renpeat
alphabet, If ke cam't, it
will come in time,

7. DBring out two of the plastic-

covered boardas imte whiech the
alphabet letters Fit,

5. With the child, write the nost-

gard address in red on one board,
the message in blue on the other.

9. Child con copy this in his note-
book and later he may write it
of & real pesteatd for mending.

EXERCISE: Dinlogue

CONTENT: Direct Preparation: Pregentation, ., .

8. Thisg it the letter "a,™
What iz this?
Yex, this is "b" (sound "buyh™),

L

—

U

but its pame iz "B." (nase - “bhee")

Nosr, can you ‘say the names of
the letters?

7. Teday we have somathing new
and beaygkiful to do vith our
new alphabets.

Let's write a nosteard,

. To vhom would you like to write
& nostcard?
We "1l write the address in red
on thir board.
What is his nsue? !
We don"t Just write “Jobhm."
We write "Mister.™
Bow we must write the name
af the =treat.
We"ll weite the nmumher later.
Towm? Country?

On our second beoard, we'll
write the message in blue,
What would you like to write?

Using the tws printed alphabets and the two boards, two childrem can

write a dialogue, each using one hosrd,

One child weites questions and

the other writes the answers, Then thev copy the writing in their notebooks,

EXERCTISE: Numbersz

Using the two alphabets and the boards, show the root words in the toen

numbers and the ten nusbers, vsing one color (red) for the root »nd writing
six ten ten

the rost of the number Ln bluez four

forty

sixty fourteen eighteen




CONTENT: Direct Preparation: FXERCISES, . .
EXERCISE: Ceopound words
Using the two alphabetz and the board, write compound words, using red
for one part of the werd and blue for the other: suitcase railroad,
Child copies them in his notebook, (He i= accumul ating words for his own use)
EXERCISE: Prefixes snd suffixas
With the alphabets and the board, write words with prefixes and guf Fixes,

using the red For the nrefix or =uffix snd blue for the rest of the word,
Here it s important to tell the rhild Row the prefix or suffix chances

the meaning of the word. undo stillneas

Child copies them undress Eeanness

in his notehook, unegqual softness
Uheven weakness

BXERCISE: Tsolation of phonegrans

With the alphabets and the beard, the child writes words that ceontain
photograms, using red letters For the nhonograms and blue For the rest of
the word. The izolation of these rhonogram=s is most effective whem » whole
serier s shown with the same phonegrams

sheep
mee®
street

CONTRCL OF EBROR: Tn cach of *hese exercises the teacher reads what the
child has written exactly, ineluding his mistakes.
When he hears the error, he will not hear what he
wanted to write and ran thus detect his own ETEOLS,

DIRECT AIM: The direct aim of these exercises Is s perfection of writing

through content, form, and punctuation.

INDIRECT ATM: The use of the ? colors of the alphabets in the dialegue
exerciseé prepares the child for the later use of quotation
marks with guotations,

FORM: 1Indirect Preperation '

Form is the way In which words are put together. They must follow
a certain order to express a thought corcectly.

This preparation [s given through grammar pemes and question fases.,
They are discussed later.

FORM: Direct Preparation

The direct preparation for Form is given through the seal study of
logical analysis and =yntax,
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Spelling
Direct Alm: The perfection of writing throurh correct spelling.

BOTE: W%hen the chlld wants to write » word with a epeliling
difficulty, we =imply tell him how it is written. But
at the same time, we smst make pote of these common
difficulties he has and later present those A{ff{eult
combinations. With the English language, thi= work
sust berin early in his writing because there are a
large number of phonograms and spelling quirks.

The spalling exercises are of two kinds:
A. When the child does not read.
B, When the ckild ean road,

EXERCIZSE: When the 2hild does nok read

Material
1. BSmall booklets,en the front of each one written a chonogram.
In the booklet iz a 2et of micture cards, each one an ob ject
containing the phonogrom within its name. Alsc a2 seriecs of
labels for ench pleture. And one card on which i# written
other words in which the phonogrsam is found,
2. The two printed alphabets and the nlastic-covered bosrd.

Presentation

1. @xrlain to the child what a 1. There are some letters that
phonogram is. afe sech geod friends thet,
when they are put together,
they make just one sound,
¥ou can't tear ttem separately

avmore.

2. Take one or two booklets and 7. This one reads "oo."
introduce the nhonograms to the Howr many letters are there?
child. Since thers are many Together they make the sound
phonograms in English---and many “ooooce. |
which hawve the zame sound, it is Here are two more lettors that
helpful to preszent those together sound Tike "oooo" when they
and to do thie ewercise often. get together, fuec)

And here are e BOCG-——fife—-—
thaet zound like "gooo.™

3, Place the phonogram---or the 3. T write these letter friends
phonograns--=in red on the *ap at the top of the hosrd in red.
1ike of the board, Them show Can you think of & word with
several words containing these the sound "oeoo" in it?
phonograms---all letters in blue Let's write that, using red
except the phonogram. letters for the letters that

make that sound and blue for
the rest.

[oal

-

-



SPELLING SCHEME: The Phonogram Dictionary

study of phonograms.

The dictionarv is orzanized by the child in a separate notebook which he sets up with
five dividers to indicats the five different groups of phonograms,

i detalled 1isting of those five groups:

L

: A work that concludes systematic

It begins with

Growp 1:  "Short™ vowels A E T 00
e ou {#ach phonogram in & i
i ted savare; rad gnderlining)
head country
Croup 2: Consonants R _G i) K F J
= B B DR &
: (phonograms in blue
weite ghost knot neck phone age squares; blus vnder=
. bridge  1ining)
] £
gnat  schemse rough
Group 3: "Long™ wvowels @ R% @ @
ma 12 ] gat oor
i e BE g e
@ th ‘F@ 22 sigh. %_ Ehougs
Burope [ ie |
we lay ield  pie Tow  nole
| HO
breal ey our sew
i
neither
either
Group &: Combination of 2 sounds
o ox ac or u ec
hons boy baz boring  guiet Ther
ou ol ar. at {phonograms in
round int Eoward - 3 rlining
sund  pel ar o pURATEL
ourh ir
bough tirst
or
works
ar
carly
Group 5: Ooe special new sound
ah th Lo o ni oo ch ng wh
dish  think law Blue Fruit foot such ring  here
th Eh& oo oy ou tch (Qupnle)
nation thought  boot oo, could  wafch
facial cAught ™
gl =meszion an famlt SW grev

S e o e ey e e B T P P R S ey o e

- o

i B

e i e S

s ] o o g

e Rk i e S e e



Spelling Scheme, , .

4
After this initial listing of the groups, the phonograms in each and specific
examples, the notebock is divided into the five groups. In each the phonograms are
listed, one on every other page, allowing enough space for many additions to each
group, In the organizational werk, then, the child writes on a page:

Group 1: then U: ou 5
E: ea ; country I
head rough
thread

Unce this orgamization is done, and the small markers glued or stapled onte the

page which begins each group, the dictionary i® ready for resular use, The child now
has a means of classifying the words he finds whieh contain the various rhenograns,
When he finds a word comtaining a phonogram, he writes it om the appropriate page,
and underlines thes phonogram in red,

Says Seett: 1"11 be able to use my dictionary all my life!!
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INDIVIDUAL Presentation: To Find Out IF the Child Can Read

An exercise presented when the tescher beginz to realize that the
child can read, but is not =ure., To find out {f the child ecan read.

Yaterinlsg
1. Slips of paper, folded, on which are written words,

Presentation

1. The teacher givez the child a
folded s1ip of paper on which
a word iz written and *ells him
o read it.

2, If the child pronounces it, he
knows how to resd.

3. If he =ounds it out, sound by 3. We eannot read sound by =ound,
gsound, he doesn't. or syllable bv ayllable.
one must resd a word all together,
Bead It silently In your =ind,
and then =ay the word,

ROTHZ: The child skould not resd sloud in sounds er syllables. Tt may take
him time to silently synthesize the sounds, which %= Fine; but it
should be pronounced togethsr as a whole,

NOTE: After this firat presentation, the wor® is divided fInte *wo marte:

A. The Beading of Words
A. The Reading of Sentences
When the child reads words easily, It iz time to go on to =éntences,

READING WORDS

Materials
1. All the objects In the clsssrocm.
2. A miniature snvironment such as a farm or a house, or the furnistings
of a room.
3. For all the cbjects in the classroom and all the chiccts in the
miniature environment, the names written on slins of cardboard,
o durable oaper. .
4. Slips of heavy paper on which are written verbs in the Imperative
zecond person singular preseat: walk, jusp, laugh,
7. The simple and classified nomenclatures.
6. The charts for the study of words: Prefixes, Suffixes, Compound
Words and Word Families.
7: The two printed movable alphabets and the board.
B. Reading %ocklets of three types: Serfes One: 2 pages, 1 picture,
1 word {printsd & cursive)
Series Two: 2 pages, several pictures,
namez for each in printed
aad cursive letters.
Series Three: 2 pages, A =cene, the
names of each object im

the scene in printed
' and eursive letters.




j S
READING W0DRDS, . . ——
Presentation In a series of EXERCISES
EXERCISE #1: A group sxereise
The teacher puts in a basket the slips of paper which na=e all the
movable objects in the minlfature environment. The child dravs &
label, then goez and brings the obiset he reads. , .ALOUD,
O
The teacher passzes out the labels, The child reads his ward aloud
and then gors to get the object, When he returnz, the teacher collects
he label, and
THEN =
1
redistributes the labels smeng the children, who read the new one il
they have recelved and then rhoose it from the collection of obfects
and take it back to its place.
THE SAME
exerzise with the labels which name the movable obiects in the class-
O,
g
EXERCISE #2 S

In a basket the teacher has placed the labels for all +he fixed ob facts
in the reom such as the windomr, the door, ete. They are distributed to
the children, each one ceads hiz label and them matehes it to the serract
object.

NOTE; These exercises #1 and #2 are good afterncon exercises when the
children are a little tired and need the movemsnt of bringing A
objects, etc. All the labels can be mixed for interest., After
bringing or labeling hi= object, THE CHILD WRITES THE WORD IN
HIS NOTEROOK, He is accumulating a wvocabulary.

EXERCISE #3: When the child ¥nows how to read words. Groun nresentation.

In a basket there are RED labels with the werb commands written on
them, (The red is used hecause 1ater the aymhol For the verh is red)
The teacher distributes the labels to the children, The child reads
the card STLENTLY. Then, ome by one, the children perform the action
which s written on their card. Dance. Cry, Walk., EHEneel dowvm.

; BE SURE TO HAVE ENIUGH LABRELS ®0OR EACH CHILD.




In READIEG WOEES. . .
— EXERCISE #4: Simple and classified nomenclatures

Take elther a simple or classified nomenclature, Mix the pleture
cards {without names) in one basket and the labels for those
cards in another, The ehild drawvs one card with a pleture and
then matches it with the correct 1abel froo the other basket.

Ee writes the word in hiz notebook.

EXERCISE ¥5: Spelling difficulties

Using one or two hocklets of spelling difficultiss (phonogram groups),
mix the picture cards in one basket and the labels in arother,
Froceed ns in axercise #4,

i}

Use the large card in the phanegram bnoklets on which are written
many words with that particular spelling difficulty., Ask the
child to read the eard twe or three times. Then, turning the card

face down, he tries to write them in %iz notehook, (Here he must
learn the word by looking at ft.)

o

e Use very small booklets, in each of which is several pares with

= a word containing the same chonogram. TIn these the phonograms
should be written in red. The child reads the word on ons page,
then writes it In his notebook without locking. Turms to the
next page with another word and repeats the exercise.

MOTE: Phonogram worke=-and much of it---isz essential in the English language,

EXERCIER #&

Material
1. Two printed movable alchabets and the board,
2, Tables of suffixes, prefixes, compound words snd word families,

Teaches Introduces ons of these tables, without using the words prefixes
and suffixes specifically.
With the shild, read the first groun of words.
BEs: WORD FAMILY: bhappy, happiness, happiest, happier, hanppily
With the two alphabets, one the board, write the words, using the
red alphabet for the root and the blue for the different endings.
Then the child copies the words in kis notebook in red and Blue.

The ehild can writing the mesning of each word in his notebash,

i Then go on to the next group of words,

o Use this exercise for the word groups on all of the charts.



READING WORDS
Direct Aim: The exercises given to develop the reading of words help
the child evercome the mechanical part of reading.

At this peint, following a variety of the preceeding exercises, the
child ean be encovraged to loock for words in hooks., Far instance,
words with prefixes and suffires he has worted with, rompound words
and phonograms,
He may copy them in his notehook. . .and
L&ng str.‘_ps of paper in *ke :!naﬂrﬂcﬂ:, h:nﬁing ot the Hn'!']'_’
gisplayed on s table, each with a title such as the nhonogram
"CH" or the prefix "RE" can be helpful and fun. When the
ehild finde a new word that falls in one of these cateraries,
he adds it to the 1isz% an the strip of parer.
Dietionaries are mlae a source of Information and intercat far
the ehild at this point. They must be manageable books with
vords printed in bold type-—-nnd thesze which are {1lustrated
are particularly appealing.
In the booklets used for réading words, capital letters can be
intraduced,
Mozt imvortant s the wvariety of sxsrcises provided for 'the child
at this and svery point in his development. Becsuse each ehild has
a broad range of Jdifferent potentislities, we can only seek to meet
his needs by offering him choices, and diverse ways of attacking the
same problems. For each child, the combinations that ~re right will
be different, the order of the materials and exercises he needs dif-
ferente-=and we will only know what he needs if we are paying attention.

READING SENTENCES

The ¢hild starts reading sentencas wvhen he ecan read words, When
he has learnsd b0 read words well, he has rartersd the mechanfes of
reading. With the reading of sentences, the object becomes cne of
conprehension, And the teacher must always Tind out 1f +the child is,
in fact, understanding the meaning of what he iz reading. e is now
secking & whole thought. When the child berins te read sentences,
there also develops a whole new ronge of possibilities for the word.

The exercises presented follow thisz sequence:

I. Reading
As  Beading demands.
B. Beading first books. .
C. Interpretive reading,
D. Reading definitioms from the clrssified nomenclatures.
E: Reading other books,
F. Ixercises for spesking correctly

TI, Gram=ar As a Help for Reading

A. FPunctions

2. Orammar boxes & corresponding commands.
I11, Reading Analyszis

A. Sentemce Analysig

B, Simple & complex sentence analysis.

o el

These are presented to the child gradvally from the point of reading to age 12.
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-fold

=ful

=aad

=fcian

~le

=ing

PRTNCIPAL EMCLISH SUFFIXES

Indicates dominion, jurisdiction, condition,
kingdom, martyrdom, boredem, frecdem

Suffix of the past tense In regular wverbs.
walked, lowved

Indieates the person who receives the action
addrasser, draftee

Tndicates oocupation or profession.
engineer, suctionecer

Terminates the past partieiple of many wverbs,
Fallen, broken, shaken

Indicates "made of "

#olden, woodan

Termin~tes verbs which Indicote action rendered.

darken, whiten

Indicates cccupstion or profeszion

baker, trainer, lawyer

Indicates person who determines an action.
player, talker

Indicates residence.

islander, Mew Yorker

Used to form the feninine of cortain words,
podtess, countess

Used to Ffors the superlative
Einest, biggest

Indicates how many times.
wofold, manyfold

Indicates ¥u'l of "

hepeful, careful

Indicates tendesncy.

forgetful .
Indicates gquantity contained,
shoonful , cartfyl

Indicates state, conditiom, group
Falsehood, motherhood, Brotherhood

Indicates profession or specinlty
musician, electrician, bezutician

Porms the dimlnutive.
dogrie, birdie

Formation of the present participle and geruad.

drinking, loving
Formz seme adjectives,

drinking (water) washing (machine)
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=igh
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=1ike

=ly

=Ne5E

=ship
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Forms the adjective of nationality.
Spanish English

Indicates ta bs withoot.
cehildlezs, senzeless, endless, pemiless

Indicates sinilarity to, »
childlike, 1i¥felike

Adwverbial suffix.

2lewly, happily, possibly

Indicates a characteristic.

motherly, friendly, manly

Indicates a particular pericd of time.
waekly, daily

From adjective forms substance.
redness, dryness,; goodness, tallness

Forms certain abstractioms.
friendship

Indicates particular ability.
horsemanship

Indicates ofSice.

professorship, chairmanship, lordship

Exnresses quality of substance,
fearsome, hurdenzome

Forms ordinal edjectives,
Pifth, sixth

Terminates abstrackions.
beauty, libecty

Indicates direction.
dovmuward, westward

Indicates manner, directfon, position.
edgewise, lengthwise, sidewige, rlidevays

Hames abstraction or general area.
biclogy, victory, slory

The diminutive,

digEy

Indicates “quality of.™

rocky, hairy

“xpregsses tendency.

Cosy

- " - - T T WEEW WET TR 4

or characteristic,
boyizsh, childish, whitish
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I.AREADING COMMANDS
Direct Aim: Te find out if the child understands what he is reading.

Indirect Aim: The commands are reading exercises through which one is
able to observe the pswchological characteristics of the
child, (Retarded children either forget what they have
read or are unable te perform actians in sequence. )

Material
1. TVhite or colored =lips on which are written commands. (The
colored slips are easier for the teacher to fden*ify)
2. Sentences must be short

b, Compands must be easy to execute, .
¢, Cosmands should be written in second perszen Sitgul AT==-
izperative.

d. There sre threes zeries,
(1) Series One: cne action,
(2) BSeries Two: two consecutive commands such as:
"Write a word on the blackhoard and ersse it ™
{3) Series Three: three or mere consecutive commands
such as "Plek up your chair; carry it to the window:
and sit down there.™
e
Three or more commands that are not consecutive:
"Look at the duck. Think of a sentence. Tell
it to the tescher."

Presentation: Group

1. The teacher gives one slip with the commands written cn it to
each ehild.

2. The ehild re~ds the command silently.
3. The children, one at a time, perform their actlions.

4, A= each child performs, the others try to pucss what was written
on the eard.

HOTE: At first the commends sre prepered by the teacher, Later the
childeen can orepesre their own sets of commands,
The CONTROL in this ewercise Isz that when 2 child writes a
command wrong, the child will perform it wrong.

1.B,READING FIRST BOOKS

Haterial
1. The "first books™ are composed of several pages, as opposed to
those presented for resding words which had oaly two. There

are gsix series:

—— e SRS L



READING FIRST BOOKS. . .

Direct Alm: To help the child understand what he reads, ey
To mpake him love to read. :
Te help him exnress himself through the written and

shoken word,

Materfals. . .
The six series of first books sre developed as Follows:

a. 3Series One: The book is a series of several pages,
each page on the left has s zimple picture and the
corresponding right page has ofic sentence of comment.
Uere the pletures are mot relsted to each other,

b. Series Two: The same Az srriss one, but all the 4
pictures are related. Es: Flowers---a roze, s
daisy, a lily, ete. There is still just ome, maybe .
tws shart, sentences. _‘j

€. Series Three: Book gontains pictures of a more narrow-
1y defined classifieation. There are lomger sentences,
which are exact definitions. Ez: The Carpenter's
Tools,

d. Series Four: (1) The book contains only sentences in
a dialogue., The punctuation is limited
toe the question mark. The guestions . .
are in red and the answers in blue. L/

{2} A dislogue, agsin with no pietures,
but here cuctatiom marks are used
instead of the two color scheme,

€. Series Pive: Using the classified nomenclatures, the
child reads now the definition cards as
well as the labels in his motching exercise.
Then he uses the CONTROL booklets.

E. Series Six: When religion is teught, small books are used
called “The Gospel for the Child.™ i
Lock for wary short story books, some very
simple and graduating In difficulty.

NOTE: It is important te have many of these books available in the
classvcom for the child so thet when he iz ready to read a
bogk, it is there-——on his lewvel,

MOTE: While we refer to all of these exercises and mataerials as specific-
+ ally for the teaching of reading, it is importamt that the child

have sample simultanecus opportunities to exprezs himself in the
written and spoken word. He may relate a story he has read in
spoken words orf as a comnosition. He may read Misz commosftions —
to his classmates, "Just as his reading must grow now as he acguires .
the skills, so should his writing be given the freedom to develop.
He is now free to draw pictures in his notebock te illustrate his =4
cempositions or stories. He is learning to express himself in _
MATY WaAYS. . '

- W
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1.C. IFTERPRETIVE READING

When reading the commands, the c¢hild had to pecform simple actioms ¢ Y
which were written in the Imperative, The acticns in interpretive .
réading are writtem in third person singular.
In the commanda, when the child read it, he performed the
action step by step. In interpretive reading, he becomes
an actor=--one who resds; thinks how he can pecfcrm it,
and then executes the actiom.
The child now must be expressive in his movements, he must express
emotions, ete. [e must interpret in the best way what he has read.
The compands ware 4 preéparation for the interpretive reading.
Here we have arrived at the artistic part of education. It is
, interesting that we commence artistic expression with the
dramatization of the hyman soul.

rect Aim: "’:)

Materials
There are 7 szeries of the interpretive reading exerciszes. They
are organized according to their increasing difficulty. Each is
a collection of paper slips em which iz written the action to
be performed. The =lips are placed together in a proper booklet il
of plastic envelope---one for each series. A wooden box with —
seven compartments heolds the envelopes. e 1k .

8. 3arieg One: Simple seticohs---sizple sentences.

b. 3Series Two: The sentence or santances contain at least two
actions.

¢. 3Series Three: Several szentences: "He walked aside and closed
the window. Then he began to walk up and down :
the room at a fast pace.” { EF

d. Series Four: Two phrases in a sentence, One iz a subordinate
of the other: ™She closed her eyes 3o that =she
eould feel more intensely the softhess of the »
picce of wvalwet,™

€. Series Five: A sentence formed with more thamn one subosrdinate
clause, more complex and difficult to Interpret:
"3{lently she stood at the window, waiting for
her friend to come until she heard a door closze
behind hece. She turned in surprise to see her
friend standing at the back door,”™

?; f. Series Six: Sentences with difficult actions to perform. Sometimes .? ey
here short phrases are included to memorize and say =ﬁ5=!EF~
i aloud during the action. s 1

g. Series Seven: Ohort scene formed by dialogue which requires
more. than two children to perform.

e



T 1.F. TO SPEAK CORRECTLY
.
-t Direct Aim: To ecncourage the child to express himself better threugh
the use of correct exnressions,
To encourage the child to enrich his language.
To have a consclous "nowledge of his lanruage.
Indirect Aim: A preparation for the rtudy of the parts of speech.

ROTE: The presentation now of these exercises in correct expression
ig given becousc it I3 an internretation of what the child
reads, which is linked to the proper use of language., The
aereises are all matehing exercises. They teach the child
how to put words teogether which have s logical mnd srfammnti-
cal agresment,

CONTROL: Ohorts prepared by the teacher and the language itself.,
L Ixercise #: The Housee of Animrls: A Grour Prescntation
F Mat¥rials

1. Cards (12 or more), ecolor black, with white writing, on whic

are wgitten the names of animals,

2. Ansther set of black cards on which are written the names of

animals"' houses.

3. Tro white title cards: Animal House.

- Presentation
1. Distribute the cards wit™ the animals® names, one to each erild
‘e in the group.

2. The rhild reads his card aloud and then places it belew the tisle

card "Animal™ on the mat,

3. "When all cards have been placed, the teacher disztributes the secand

serics of animel's homes, snd placcs the "fause™ title roprd to the
- rirht af the first pne.
Rl

4. Then the ehildren, ons v one, resd thelr ssecnd eard and plrees
it beside the correet animal,

3table. The stable iz the topse of whiech snrimal? the horse.
Then we place the word stable next to the word korse.
The stable is the hou=e of the horse,. ™

5. Continue until all the houses have been matehed, This s part
of the control, Esch house helenws to o certaln animal.

G, On the OONTROL chart is written s coenlets sentence that includes
the two words in proger order: "The stable fs the house of the horse. "

Purther exercises: The teacher givez the child only the name of the house
e of the eanimal and he writes in hiz notehook the corres-
ponding house ar animal,

As an Individual exercise, the two seric= of crrds
may be matched and then copled in *he ckild's notebook,

i
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™ SPEAM OORRRCTLY. . .
Exarcise #2: The Voica of tho Animals

iaterials
1. A series of carda, color hinek, white writing, with the names
of the animals.
?. A second series, coler red with black writing (because the color
for varbs iz red) neming the volece of the animnls,
3. Tus white title ecards,

The ~wereiss procecds exactly VTike +he previous one. 4
A =eepong chape B sgrves ag the contral,
Animal Voice
Con moos
dog backs :
bircd chirps
erpirrel elucks
horae fneighs

Chart B: Ther cow moos.
The dog bharks.
The Hird chirps.

Bxercige #3: A Groun of Anicals

Materiels
1. White cards with bleck writing on which are written the groups
of Aanimal=z: & hive of, & herd of, . written on white cards
becouse included in the words are articles; nouns and orepositions.
?. Blaeckx cards on which sre written the namez of the animalg,
The Teercise y
1. The teacher distributer both =eries of cerds to the children,

s A child reade a Black eaprd alowd: "= herd of™ and nlaces 1%
on the mat.

3. The children look for the proper animsl in the cards they hewve -
and the child kawving the correct animal card puts it down bexide
the firet syxnression. "cows.”™

§. The caterials is the control becsuse there Iz & group nane Sor
each smimal card. A chart C can slsc be prep-ted with sentences
containing the expreszion.

xercise #h: The Right Moun with The Right Verb: A Group Presentation

Makrerials
1. One met of rod cords with verbs: to sing, to wTite, to sew, to palnt.
7. A smet of black cerds with tha corresponding nouns: song, story, stitch,
picture. 7
3. Two white title cards: Sction Mame

The exercise procceds as the two nrevious one=, the echildren First reading

heir verd cards and putting them down on the mat, then matching the »ppro-
iate noun., Finally writing the 1igt in theéir motebocks. -

oA



Material:

Procedure:

I'wo white cards.
Black cards on whi

Exercige III

ANIMAL COLLECTIVES

One says GROUP, the other says ANIMALS.
name of group

ch are written artiecle,

and preposition, i.e., A HERD OF,
Black cards on which are written animal names.

A control card,

Control card:

band of
bed of
bed of
bevy of
bevy of
brace of
brood of
cast of
cete of
charm of

chattering of

cloud of
clowder of
cluteh of
clutter of
coleny of

congregation
of

covart of
covey of
covey of
cry of
down of
draugh of
drift of
drove of
drove of
exaltation
flight of
flock of
flock of
gagzle of
Zam of
gang of
grist of
herd of
herd of
hive of
horde of
husk of

L
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Same as before

gorillas
clams
oysters
quail
Swans
ducks
chicks
hawks
badgers

Zoldfinches

choughs
gnats
cats
chicks
cats
ants

plovers
ooots
quail
partridge
hounds
hares
fish
swine
cattle
sheep
larks
birds
sheep
Eeaga
Eeega
whales
elks
beesg
curlews
elephants
bees
gnats
hares

kindle of
kendle of
knot of
leap of
leash of
leash of
litter of
murder of
muster of
mite of
nest of
nest of
nide of
nye of
pack of
pack of
pair of
pod of
pod of
pride of
school of
sedge of
sedge of
siege of
siege of
shoal of
shoal of
skein of
skulk of
sleuth of

gounder of
sounder of

span of
spring of
swarm of
team of
team of
tribe of
trip of
troop of
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kittens
kittens
toads
leocpards
greyhounds
foxes
pigs
CoOwWs
peacocks
hounds
vipers
pheasants
pheasants
prheasants
hounds
wolves
horses
whales
seals
lions
fish
cranes
bitterns
cranes
bitterns
fish
pilchards
Eeese
foxes
bears
boars
swine
mules
teals
bees
ducks
horses
goats
goats
kangaroos



A troop of 3 monkeys

A volery of £ birds

A watch of 3 nightingales
A wing of ; plovers

A yoke of 1 axen

In the above exercise please note that a team of horses and a yoke
of oxen are man made Eroups.

#hen setting up this exercise for your ¥ontessori environment,
begin with a limited number of cards in the exercise box and then
change the contents of the box. This avoids the "I've done that
already” attitude on the part of the children and it helps to
maintain their curiosity and interest., Make the control card in a
flexiable way so that its contents may match the contents of the
exercise box at all times, Perhaps the control card could have
clear pockets in which each individual phrase could be slipped -
similar to the board used with the small moveable alphabet letters
that accompany the rhonogram booklets.

The exercises on the blue pages were compiled from several almanacs,
The Mentessori Development Foundation will put them into production
soon, along with exercises on Animals-arid Their Homes and Animals
and Their Voices.
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Materials:

Two white cards.

Exercise IV

YOUNG OF ANIMALS HAVE SPECIAL NAMES

One says ANIMAL, the other says YOUNG.

Black cards on which are written the animal names

Elack cards on which are written the name of

A control card,

Control card:

dnimals:

rabbit
cattle
elephant
antelope
rhing
hippo
whale
grouse
partridge
quail
fowl
fowl
rooster
codfish
codfish

horse (male)

lion
bear
shark
fox
SWan
duck
eagle
ET-0
hawk
deer

horse (female)
fish (generally)

wild fowl

birds (generally)

horse
zebra

fish (generally)

goose
Cow
kangaroo
goat

fox
beaver

Youngs:

bunny
calf
calf
calf
calf
calf
calf
cheeper
cheeper
cheeper
chick
chicken
cockerel
codling
Sprag
colt

cub

cub

cub

cub
cygnet
duckling
eaglet
elver
eyas
fawn
filly
fingerling
flapper
fledgling
foal
foal

fry
gosling
heifer
joe
kidF
kit

kit

-19B-

o . =g

the young,
ANIMALS YOUNGS
rabbit kit
cat kit
cats kitten
cats kitty
cats catling
sheep lamb
sheep lambkin
sheep cosset
sheep hog'
hare leveret
birds (generally) nestling
oWl owlet
salmon pars:
salmon smolt
salmon grilse
pig piglet
pig shoat
pig farrow
pig guckling*
frog poelliwog
frog tadpole
turkey poult
hen pullet
dog pup
seal pup
gea lion pup
fox pup
cat PUsSs
cat PuUssy
mackerel spike
mackerel blinker
mackerel tinker
pigeon squab
pigecn sgueaker
dog whelp
tiger whelp
beasts of prey whelp
cattle yearling
sheep yearling
horse yearling

animals generally-younglet
animals generally-youngling



Material:

Exercicge V

ANIMAL NAMES: MALE, FEMALE AND YOUNG

Four white cards which says ANIMAL, MALE, FEMALE AND YOUNG
respectively.
Elack cards for the name of the animal, the name of the male,

the name of the female

A control card,

Control card:
ANIMAL

ASS
Bear
Cat
Cattle
Chicken
Leer
Dog
Duck
Elephant
Fox
Goose
Horse
Lion
Rabbit
Sheep
Swan
Swine
Tiger
Whale
Wolr

MALE

Jack
He-bear
Tom
Bull
Rooster
Buck
Dog
Drake
Bull
Dog
Gander
Stallion
Lion
Bueck
Ram

Cob
Boar
Tiger
Bull
Dog

FEMALE

Jenny
She-bear
Quean
Cow
Hen

Doe
Eitech
Duck
Cow
Vixen
Goose
Mare
Licness
Doe

Ewe

Pen

Sow
Tigress
Cow
Bitch

and the name of the young.

YOUNG

Foal
Cub
Kitten
Calf
Chick
Fawn
Fup
Duckling
Calf
Cub
Gosling
Foal
Cub
Bunny
Lamb
Cyenet
Piglet
Cub
Calf
Pup
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GEAMMAR FUNCTIONS

The grammar that we introduce in the elementarv school does not
correspond with the casa setivities because of the difference in
age. Tn casa, we attend to the child’s mind through all itz sen-
sorial parts. In the elementary division the mind's seneorinl
anplications disappear, and we meot the needs of the formation of
the child"s mind on » cemnletely different lavel. Yis characker
now L2 bullding in A new way.

To study gramcar ceans o study bow werds Are pub together in
spgech. Dott.sa Montessori say= that when we =tudy grammar, we

. are investigating the anatomy of the language, just as the seientist

studies the anatomy of am insect. UHow ia it formed? What movee {t
waik topether?

Through our study of grammar, we discover first whick are the parts
of speech, and note that rhere sre only 9. The nyriad of words we
use and find in the dictignary are =1l divided inte only 9 narts, L
Secondly, we find out which cnes go tagether. We must lesrn how
torecornize the perts of speeck and them learn ‘o put them In eorrect
order to achlieve meaning.

Bs: 1In hen egg lays the nest the, {(means nothing)

The hen laye the egg in the nemt, (correct order gives meaning)

It is not, of course, absolutely necessary to knew grasmor
structure in order to write well in ome's ovn lanpuage. But, as
socn As one begins to lesrn and write a foreign languege, grarmar
knowledge becomes an essential, And because the study of Foreign
language is a highly important part of the child's education for
tiving in this world, the study of the grammar of hi® own language
becomes a matter of great significance., And---it i® importsnt that
he be introduced to this study at a time wher it is still interesting,
that is, towards the end of his langu~ge rensitivity period. By the
age of 10, he is no longer interested. But grarmor for the voung
¢hild is not only = matter of interest, but a real helo for him as
he develeps his own langusge, Thus, grarmar exercises appesr in
casa and are »gain a part of the clementsry program, although hers
the exercises are approached in a different way to meet the needs
and interests of the dementary child. ) v

With the older children, we immedi-tely bring to the consciousness
the fact that there atre many words, but that all these words have
been divided into only 9 groups. Therefore, it i= not difficult teo
recognize them. Then we proceed to discover how thes=e parts interact.

Through the grammar exercises we aecek first to srouse the child's
interest. We know that, as hisz knowledge of his= language grows, the
cicher it will be for him. And so-=-wheon the child fFoes out, hc scesm
a tree, he sess the leswves and perhams the trunk, Buk 1f ke has had
an experience with the classified nomenclature om the trze, he will
look at that tree and aee a great desl more, Hizs addi*ional knowl edge
will lend him a comoletely new viewnoint---and the new words he rrows
will provide a whole new reals of perception and aprrecistion.

As we present this studv of the child's ovn langusge, we are bring-
ing to consciousness that which alresdy exists fn his subconselous.
That is, through our gracmar exercises we are developins potentiali-
ties that already exist: Bacause, of course, we cannot give the
child gremmar until he already posses=es his language. OGrommar {t-
gclf is complicated beceuse it wes formed after the language. Buot

LF we offer the studv of it in an interesting way, we are bringing
a 1ittle Yight Into the ch11d%s mind that provides a new ‘exnerience
and » new pact of himgselF,
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AN IMTRODUCTION TO LANGUAGE

The six-year-old child should posses written language. In the
tontessori methed we introduce him to the writren language at & years,
Dott,za Montessori ha= been eriticized For this early introduction,
because during her 1ifetime it was believed that childrenm should not
be forced to do echoolwork before the age of six, Her replay was that
if children are not suppesed to werk before gix, then we couldn't
allow them to learn to talk., Fortumately, the children didn*t have to
rely on the -sychologists and the educators for the scouisition of their
spoken language.

Dott.sa Momtessori pointed out that reading and writfing are often
confused with eulture, In faet, reading and writing are mechanical
eperations. ITn writing the child represents with symbols the sounds
that hiz velee makes, and in reading the child links the symhols he
ze¢s with the words he spoaks,

But the belief persists in many countriez that the ehild is not
ready for sueh learning before the age of 6 or 7. 4And so many ¢lamentacy
children arrive in our schools at this point in their lives, ene which
is very close to the end of their sensitive period for language. It is
thus necessary to employ our methods quickly to teach them the skills
of reading and writing. Tor education understood ne 2 help to life is
edugation which helps the ¢hild at whatever age we meet him. Dott.sa
Hontessori even developed a program to teach adults how to read and
write,

In order to help the ehild of six, we must know the make-up of
hiz psyche well., He has a great imagination, one that is alzeady
well developed and very viwid., We must strike his imagination, then.
The six-year-old ie already sware that he must go to school and that
ke iz supposed te learn to read and write. That wvery fact ereates a
certain ténsion in him, a fear theat we pust understand and then sur—
pass, We mugt convince him that the work ahead is interesting, beau-
tiful, and easy. This is & sensitive peried, characterized by & great
Interest in the world and evervthing that {2 *acpening in ft. We must
offer to the child the Idea that in order teo enter this world of
culture, one sust lesenm t0 read,

Ae tegachers, we must first attempt to capture this child"s imasi.
nation. It is good to begim with an extensive lessen in the wonder
and work of language: the spoken language and the written language.
We may provoke him to wonder with simple questiomns:

"Do you think language or man came first?

How did manm zay his first word?"
And in our answers we must help the c¢hild to begin an examination of
the mystery and marvel of this human characteristie: langusge.
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GRAMMAR FUNCTTIONS

In the study of grammar functions we pgive:

f. The names of the parts of soecch,

B. The nosition of the parts.
€. The possible variations,

d. The word Families---those words which 1ike cach other

bezt and so0 go tomether.

THE FUNCTICN OF THE NOUM

Direet Alm: To give an understanding of the function of the noun in

Frammmar.

Marerial
1. AlIl the objects in the classrocm.
2, The minfgturs snvironment.

3. All the ohjects used previrusly for reading studies (baskets,)

B. Labels (slips of naper) for all the objects.

Progsentation: Croup

1. The tencher write= on & label the

‘names of different movable obijocts

in the eclassroocz o the miniature
environment.

2. Distribute the labela

child, and ask the children to
heing that object to the Eable.

3. FEach erild piaces his obiject om
the tahle with the 1sobel Saloe
1t. Teacher points out that sach
of the labels names the object,
And that the nazse of something
iz a noun.

4, LC-i1d copies in hi=z notebock the
word noun and lisztz uwndar it all
the objects he can think of. . .
names of things. . .nouns.

Yaristionm

The child may read a paragraoh from » book and pick out all of the
nouns, ccpying them in hia notehook, in his list of noung.

g ong to ¢ach

3.

.

What did you bring? (a pencil)

What word iz written here? (poncil)
What did you bring? eteo.

Esch of these worde gives the

neme  of something, =
A word that tells vg the name ;
of something iz called a neoun.
The neme of this thingy iz pencil. .

Write the ward "nogn® _in your
notehoak. .

Then you may copy each woard we 2
hawve on *he table, because each

of them Iz a moun. E

Now look around the room.

What else has a name? (door, ete.)
Weite those words in your 1ist

of nouna, too.
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THE FURCTION OF THE ARTICLE

Direct Alm: To introduce the Ffunction of the articles: a, an, and the.

point of consciousness: To show the difference between the definite and
the indefinite article. The definite article is
used to specify one particvlar thinmg. The inde-
Einite article desirmates one of many things.

point of conzciousness: To give an understanding of the plural articla
whizh iz used when pany of the same things are

put together,

Presentation #1: The Singular Articla: An Oral Croup Presentstion

Material

1. A box containing miniature objects, several of whict thare iz only

oneé and a Few duplicate objects,
Pregentation

1. Plage the objects on the table. 1,
Ask a child for the =ingular
objects, one by one.

2. Then ast for am object that s 2.
cuplicated, using the sidgulac
article. . .and refeszing the
abiect offered until only one
iz left. Es: four buttons

3. Hote the difference in the mingu- 3.
1ar article apd the plural arti=-
¢le which has been used {nrorrectly
and the resulting problem.

B, Write on z3lips of papar the names H.
of the items on the table, using
the corresponding articles:
A SEUCEer
a8 button
a button
cne for each item, TInclude
at lezgtr—Ttre which requifg o

Give me the =saycer.
Give me the araser,

Give me ;:E hutton.

Lo, not that one,

Give me the bu*ten

o, that iz net righs®* sither.

I wil! take thiz last butten,
But you were not able to under-
stand what I meant becouse I
made 8 nistake,

I wged the wrong word.

Look at the difference between
ezch of these items (singular)
and these four buttons.

There iz only one of each of
these, but four of thesze.

When I asked you to give ma
the szucer, you undecstood.

But when I asked you to give me
the button, you did net know
which wa=s the buttom,

When there are severnl things
of the same kind, I must ask
you to give me a button.

Will you place each of these
iahels below the right thing?
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ARTICLE. . .

5.

Prasgntartion A2:

1.

36

When all the 1abzls heve Besp
digtributed and nlaced correctly,
have the children arrange al! the
zsimilar items together in croups,
¢ach one 5E111 with it= Ymhel,
Mote the diffarent use of the [
articles. Introduce the name
article and fte pozition.

For whieh names do we use"a"?
"An" I8 wvzed like 2 to point

cut one thinmg inm a groun of
mony, but we gze it before those
wards whieh begin with a woweal,
When de we ase "thea?™
1';‘;“ IIA“'II .EI_':I;-. ‘I‘I'D'_|E'|1
articles.

Thev slwayzs go tozether with a
Aoun .

are ¢allead

We say: ™May I have an apple?”
not "y T have appler™™
Ch11d copirs in hia notebook
the nams2 of the ocbiects on the
table with the Corresponding
erticle. Moy add to the 1Lst.
The Plural arriele: Group
The objects and the labels 1. Here is another wey we can uge
nre stL11 on the table. Intro- ehie
dizce "the™ uwsed with a mlural dring =¢ thiz. (the buttonz)
houn by wiiting "the huttons.™ e use “the™ when we mean all of
one group of things.
iow wg do not need all of the
separate labels,
I wa= able o tell you to bring
all of the buttons with just
this one card.
Zgview the noun and nrticle 2. Let's look carefully at these
wvritten together. 1ittle words.
Here do I hove the name of some-
thing? (= bead)
Yhot do we call the name?
- And today we have met a Friend
of the noun.
What 15 it?
What is it called?
What docz it tell u=?
Beview "the™ as singular and 2. Yow give me the =aucer,
plural. Requast first several Brine me the craser.
single object=, .and then Give me the buttons,

each of tha nlural groups with
one card until the teacher has
all the objects, but fewer cards.

Give me the amples,

We use "the™ to mean one thing
or all of a group of things.
How we neod fewer cards because
with zome we have indicated

& whale gfodpa

-
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e ray, AETTCL Ei - -
= fi. Segae If the child has under- &, Bring me the eraser.
atood by usinr a serics of .Bring me & pencil. {there are 7}
demands, including some¢ erron- Sring me the buttena,
goug use of the articles, Give me the Leads, (only 1)
EXERCISE

The child has two baskets of labels, one in which are Found nouns, beth
singular and plural end smother which contains the articlea, Be takes

a noun from the first and finds the correct a=tiecla. Then he brings the
ohjeet or objects which his eard indicntes =nd nlaces it with rhe label.
He sopiss it in his notebhook,

THE FURCTICN OF THE ADJECTIVE

r"""-.

Peints of comsciousness: The adjeetive gives a specific guality of the noun.
The three parts of speech: article, adjective,
and noun, form ome famfily: the nown family,
There is a special order of these three parts
of speech: article, adjective, moun.
The noun is the strongest membar of the family
and can stand alene while nefther the article

r— ner the adfective has meaning when used without

] a nsun.

Material
1. Trree objects of the saze kind with one single qualisy difference.
Ex: Thrae similar flowers of different colors.
7. 3Slips of pamer,
3. Three myranid solids (made of errdhasrd): sne 1rrge hlack, 2 base
of about 6 em., one emoller dart blue, and a third tiny 1ight Blue.
4. A chart picturing the noun fomily, with the triangles inrocpor-ted
" in the characters--=a large blac™ triangle, smaller dack Slue ond
s tiny Tirht blue,
3. Three small containers containing: black triangles (poper), smaller
dare blue triangles, tiny light blue trisngles.

Presentation

1, Place the three objects on the 1. Bring me this, .
table and write on a slip, "the Mo, I didn't want this flower.
flower.” Ask the child to read ¥er *Wis ocne.
it and give you what it =says. Now can you see which one T
Refure it, he offers the second, want. How do you ¥now?
Einally specify the one that is Bring me thiz #lower.
laft on snother slip "the bhlue If T had wanted this one (white),
flower., ™ what would I have written?

F 1y 2, Introduce the name adjective and 2. Here we “ave three words,

/ explain its Punction. Yhat iz the neme of this word? (the)
And this ene? (#leeser)

: {_‘ : Hare we discover another friend

of the noun.
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ADTECTIVE. . &

3. Introduce the noun family,
esing the thoes solid

oyramids,

"tow the paper triangles
uged to represent thase
symbela, Have the child
place the correct triangles
above the words '"the blue

% Flower.™

Ehpw the chart of the noun
family if available.

Uheserve the correct orcder
by rearcanging the phrase
reveral times,

6.

it is a friend that tells something
about the noun.

It Iz ealled an adjective.

Adjective means "to edd™«-—-and an

ad fective added to a noun tells some=
thing wore, something specific

about it.

Where do we find the adjective?

T i

The article, the nadjeetive and the

noun bogether Form the noun fFamily.

When we write sentences amd we want

to shew a gember of thiz family,

we w11l use these symbols,

Let's look at this =ymbol that Marfa | =
“pntessori has chosen for the noun. ,
What Ls it? it
She has chosan a nyromid Begcaunse fr {a
one of the gldest constructions of man.
The noun, too, is vary old,

Tre wyramid is black to remind us of
carbon, anz of the oldest minerals.

It iz black and found underground,
Carkbon waz here befeore man: when we
study the history of life we will fird
out more about L.

Here s the pyramid for the sdiective.
What color is it?

It iz a pyra=id becsusé It ig part of
the noun fFamily.

And this iz the pyramid Ffor the artfale.
“hat color is it?

Why i it & pyramid?

R

——

Tt would be Jifficult to glus thezse o
pyrmlids on our paper when we wanted
te show the nouh Family.

30 we usze thess triangles, which is
the shape of one side of the pyramid,
Hhat ealor iz cach?

What part of =peech does it revresent?

In the nouwn family, only +the noun can
be used by itself.

The article and the =2dfective are not
stronyg encugh alone---they depend on
the noun for their meaning.

Let's try to chonge the order of our
noun £raily. '
"#loerer the Llue” ' Y

"blue Flower the" -
Feer must we arrange theze words so
that they mean something? o

e —
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ADJFECTIVE. .

GAMES &k EXERCISES

GAME #1: Determining the quality
Direct Alm: To omphasize the Ffunction of the adijective,
Material
L. A folder containing large sheets (heavy paper):
--=0n one is writtem a noun such as "paper” and a bBlack
triangle abowve ft———_this iz a large cursive word.
===Several other sheets with wvarious adjectives describing
the noun, "Eolded, ""torn,™ "lined,K ™ “colored,” with blue triangle.
==~the corresponding items (a piece of torn paper, lined paper, ete.)

Presentation
First the child places about the room the various items: the plece L
= - o *
of torm papar, the piece of ecalored paper, the plece of lined paper, U
atE o

The teacher places in the IHEX zide of the folder +he noun BICHT #ed

sheet and on the ¥XEKK side one of the adiective shects, (torn} LEFT
Ask the child teo bring what is written there: paper - torn.

While he is going to find that particular one, change the

ad jective.
— Then when the shild returns: #*%Prececded by
"what did you bring me? 2 zlender casd
What s written hera? for the artisle —
The==vou must bring =& different one. " ehe, " %

Repeat the change as he does to bring the new paper deseribed.
Repeat the dialogue.
Until we all see the fun of the Zame.

GAME #2: The Detective Game: The Game of Triangles

MHateriala i
1. A large envelope containing the following 54 triangles: i ‘;-)
&. MAcute-angled isosceles trianges: 3small, 3 med., 3 large iy
(one of each color red, greenm, bluel
b. Right-angled isozceles triangles: 3 sm, 3 md., 3 lrge~--red, gr, blue
¢, Obtuse-angled isoceles triangles: 3, 3, 3, -—= red, green, blue
d. Acutc=angled scalene triangles: 3,3, 3, === red, green, blue
e, Hdight-angled scalene triangles: 3, 3, 3, === red, green, blue
2. Obtuse-angled scalene triangles: 3, 3, 3, -== red, green, blue
Total 55 18 red, 18 gr, 18 blue:

Presentaticn

1. Spread the triangles at random 1. I want X triongle. The triangle.

on the table or floor. Write Only one of all these here,

on a 21ip of paper "NXNFTKNIIX. " Tey to give me the one I want.
The triange. Can you guess whick ope?
NOTT: This form indicates the Ko, not this one.

intention of Purther elarification,

2. Write another =lip or tear off 2. Maybe I con help you a little.
the artiele and write before Bring me thisl
the noun "small™ sa Fhat iE nosr
reads Ty -small triangle.'"

- T a *
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The ¢hild arrsoges the ®ille cards on

of the feur grocps,
those Pour characteristics.

GAME: © TRIAMCLES., . .

3. One must use the adjectiwve 3.
kst deseribes what the
child has net brought.

4. Mefusing the next offered 4,
triangle, Eurther define the
aone desired "a mmall pod
trieng’e.”

o

5. Point out that if there are
many item=, rore words are
needed to speckfy vhich ona
aof a group. If only two items,
anly one adjective is necded,

A. CDut the paner ='ip into seporate
word= and nete with the child how,
when cearranged, the meaning iz
lTest,

Individual Zxercise: One child or a fFew

Moteritals

1. The envelope of triangles,

vow aince T want = small triangle,
it will help you *o put away

all those which &re not smali.
You can put aside the big ones

and thosc middle-sized.

how give me this.

T don't trant this one.

Thiz wi11 *¢lp you moroe,

Row you kngw for sure that T
vant a red one =0 you can put
aeay the rest of the greens and
Blues,

Put I don't cxactly want this one.
I want % gmall red iso~celes
triangle,™

Thiz iz s5til1 pot whar I want,

I want 2 rpeeisl kind of faeczenles
triangle.

I want this ene: "a s=all zad
tight-engled isomceles trisnrle,”™

At laste==thisz £z Ehe ofe I want.

thowr many words did we need to
Firure gut exactly which one
I wanted?

What Lz each of khnsu ealled?

RWOTE: This iz specifically te

gee the pozsibilltier of Tearranging
the adjectives and wat hanpens

when we do,

2. 12 white title labels: small, medium, big, red, green, blue, isosceles,
scalene, obtuse, acute, right-angled, triangle=-=

and the.

the teble in four groups:

the triangle small red isosceles rcight-angled

med green scalens

l2rge blue

Then he takes the cards "the™ "trisngle™

acute-angled
ohtusr-angled

and ons~ af the cards Prez rach
Then ke loa*s srong the trisagles to find the one with

41
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The Same of Triangles. -

CXERCISE: One child, a few, or a group

Moterinle
1. The epvelope of triangles.
2. Praparaed slipsz of paper on wh
the triangles,

The teacher distributes tha slips of
hunt among the triangles for the one
group iz small, each child can toke

The teacher must be the CONTROL For

distributed. Then Lf cne child has
not be able to find their triangle,

GAME #3: Toglcal agreement between

fzh iz degeribed precisely one of

paper, one to cach child.
described on thelr =lips.
tve o thoee.

If the

error unlesz al)l =lips have been
made the wrong choice, somecme will

the quality snd amn object: Group

Hreect Alm: To show that an adjeetive must legically agree with the

word it qualifies,

An enrichment of the e¢hild's adfeetival vecabulary.

Haterial
1. A series of 20 noun cards,

2. A smeries of 30 browm adfective csrds, each describing one of

the oouns.

MOTE: Bgcause Sontessori did
for the zdjective, the
the black noun and the
the grasmnr exercizes,

Fresentation

not want to £fix the color blue
cards here afe brown., Oaly
red verb remain conztant Inm

1. The ehild lavs the noun cacds

on the table in 2 long wvertic
Do,

2. Teacher distributes the browh

cards, one to each child, And
then reads the first noun, Ask=-

Ing for the adjective which
agrees, Children rcad their
capds to find it.

al

2. “Pillow,™
What £5 a rood adjective for
pillow? '
Sweet?
Sharp?
Soft? —=-- a =cft pillow.

3. The chilé placen his adjective

card beside the correct noun.

Proceed vatil all aouns have been

matched with = corresponding
ad jective.

The ahildren




GAME #3, . .

FXERCISE: First the noun cards are placed on the mat, Then cach child
Places hizs brown adjective card at random next to a noun.
The children take turns ceading the mismatches aloud. . .and
everyane laughs. ,
"sour o pillow™
heavy flower
Fresh coat
loud pear

EXERCTSE: Tlace one noun card on the mat, A child reads through the
adiective cards, placing sach one beride the noun that cauld
deseribe it. Continue with ancther noun. Some may take
many; scoe only ohte of two. . . )

"snow: white, powdery, bright, sparkling™
napkin: white, folded, fresh

GAME #3: Logical ‘greement between a few objscts and many qual fties

tioterials
1. 'Threc black noun cards.
2. Hany browm adjective cards, asch adjective a possible guallfier
for ong of the three words,

Presentntion

1. Teacher places the three 1. We have three words: air,
black cards on mat and distri- street,
butes the adfectives ko the Tage,
children.

2. The children read their ad- 2. Paved. What is paved?
Jjectives and decide with whick Pink? What is pink?

2 moun each will go, placing the Warm, “What ig warm?
cards in a group before the Busy. What ie busy?
TUN.

GAME #5: Reconstruction of the enviromment.
Materials
1. The miniature environment or other objectz in the classroom.

2. Prepared slips of paper describing the ohjects: “the low chaic.™
3. %mall containmers of the pacts of speech symbols: noun (black eri-

anglel), adiective {(Jdark bluel, article {light blue.}
Presentation

1. Teacher writes on & slip of
paper (or uses prepered slips) and
asks ggg thild to bring the object
drscribed.

13
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GAME #5, . .

2. The child reads his slip, places
the cbject on the mat, places his
glip undernearth it and then places,
for each word in the phrase, the cor=
rect specch symbol. {phrames with
several adjectives ate particularly
good.)

EXERCYSE: The child takes a prepared slip, reads it, brings the object,
and then writes thc phrase in his notebook, drawing the rorrect
symbol above cach word,

G #6: The teacher orepares a long strip of paper with the symbol of
the noun and the sdjective at the top. Under the ooun =vmbol
write one noun. lHang the =strip in the classroom. The children
may write adjcctives that describe that noun under the adjective
symbol. They may like to meke a wery lomg 1Lst,

A A

Lcddest
Aeonadd

“frdﬁ-‘l'.t .

H0TE: The work done through the ad jective exercises give the child
the poszibility of analyzing what has been prescnted o him,
They show him that adjectives cannot be used at random, but
oenly adjectives which define a noun in a more specific way,

- This work will become a gnide through which he enriches is
language. It i3 a help For the logical construetion of langusage
and he begins to understand thet every word must hove a mpecific
nogition in the sentence. Gradually he f= developing his power
and mbility to cbaerve his om language.




We know, for certain, that man came first, before language.
But we can only imagine how his first words come about. Perheps in
8 moment of freat anger, an experience of great fear, a feeling of
great joy. FEvery group created their own langurge: and the vords
formed by & few were accepted by the other members of thefir group,
Each language has words and =ounds which develop from thelr owm ex-
peritnces and refleet their environment te some degree,

de can listen to the difference in the nameg given to the s=ame
thing by differsnt groups: the sound of vento {n italfan and wind
in Engliszh, With a few dictiocnaries of different languages, we can
make some fnteresting disceveries aSeut the names chosen for things
and feelings. . .how differemt or gimilar they are, and what cluesg
they might give us sbout the people who use them,

That language Iz the expression of what men feel; that langunge
is the fruit of one’s own sentiments i# an important concept for the
child. We might make a 1ist of words which express human emotions
and feelings, and then make a 1ist of seientifie words, We may cbserve
the great difference in the kinds of words we have in the two lists,
The new scientific words will be cold, without feeling. ‘They will
probably be combined roots, from Latin or Greek. They will be names
of new things or mew ideasz, but seientifically put together and lacking
in gspontaneity, There are other observations to be made, and the
1ists may grow as the children nonder the idea.

We must, through a variety of activities and ideas, Introduce
the ¢hild to the greatness of language. We must tramnsmit tc him
leve and reverence towsrds man's effort to create and perfect language,
We must help him towards an understanding that language allows us to
understand each other; and that the lack of it is a sevrce of mis-
understanding and often, of disaster---fer one or two and sometimes
mamy, At the same time, we know that language {8 the greatest tool
of peace, that it is "an instrument of collective thought." And so
we must develop our own language with preciszion, We must seek to
learn other languages. We must never cemse to recognize the power
of language.

“Words are bonds between men, and the language they
u=e develops nnd ramifies accordinr to the needs af
their minds, Lenguage, we may =ay, grows with husan
thought, ™ (The Absorbent Mind, p.109)
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GAME #7: Commands and Experiments

Haterial
1. A series of envelopes which contain a command of several phrasea
or a small experiment on a card. (Some envelopes contain more
than one card) On the 2nvelope iz the svmbol of the adjective
{the dark blue triangle) and a 1ist of the adjectives which are
used inside,

2., Attached to the command card within the anvelope are small browm
cards on which are written the adfectives used specifically in
the sxercisze,

Presentotion

The child selects a card from one of the envelopes and reads it, with
the help of the teacher to clarify the terms used and the command or
experiment itself,

The child copies the adjectives on the browm cards in his notebook
and proceeds to execute the command,

Examples of the Adjective Commands (Montessori Elementary Msterial, p. 61)
Beries Fl: Descriptive Adjectives

Subject: permeable, concave, largs, transparent

1. Take a pizce of clear glass, a sheet of black paper, a sheet
of oiled paper; lock at the light through them, applving the
adjeetives: transparent, opague, translucent. "

2. Take the series of eircles in the plane insets, and pick out
the circles which correspond to thess adjectives: large,
small, intermadiate.

3. Take wvarious objects such as filter paper, plastic-szheet, »
sponge, and See whether water cam pass through them, applying
the adjectives: permeable, impermeable, porous.

Series #1: Comparative Adjectives

Subject: heavy, light, fine, large, small

1. Take the brown stair or any other objects and put with sach
object the proper adjectives from the following 1ist: thick,
thin; thickest,; thinnest.

2, Compare the weights of water and of coloured alcohol; water
and oil; water and cork and water and lead, In each case
discover and write which is heavier and which is lighter.

3. Take the seven tablets of the color you like the best, grade

them and apply the appropriate adjectives from the Following:
light, lighteat, dark, darkest.
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Series #3: Adjectives of Quantity e

Jubject: one, two, first, second, double, half, equal '
1. Build the broad stair and starting from the smallest on each

step place the proper adjective from the following: first,
aecond. . .tenth,

2. Decide first of all on some definite mmber of beads (two) and
then make other little piles to fit these adjectives: double,
triple, quadruple, quintuple, sextuple, tenfold, half, equal.

Series Fh: Demonstrative Addectives
Subject: this, that, these, those
1. Choose one of vour schoolmates and tell him to put a box on
this table; a small plats on that table over there,

Series #5: Possessive Adjectives
1

Subject: wmy, your, his, her
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THE FUNCTION OF THE VERR

The seeord great division of language regards

tHERGY, Up to now,

we have gtudled the parts of specch noun, article and adjective,
211 three of which related o substance---to matter,

The werb ix a wvery important
ciate the wvalue of the noun,
with the wverh.

The wverb is energy,

become metive.,

for that

element of lanpguage,
it iz necessary *o transform the noun

Things must not remain in our comselousaess as scoe-
thing without movement, but they must become dynamie.

In ¢order to appre=

Enaceh suaat

fl

-

«the carben sust be tremsfarmed inte Fire, . . .

Inanimate thing,

Prezentation #1

DMrect Aism:

Mrrarial:

1.

and &nergy.

Kone

Teacher writes on 2 the pencil. 1.
The child brings it.

Teacher writes other: the scissors,
the plamt, the eraser, the cup.

The ¢+1{1d brings each obiect.

slip:

On another slip the teacher writes 3.
a simple command: walk, jump, sing.
Distributes the slipz to the children.
Children perform actiona: pagticulsp-
ly effective when there are a number of
children, each acting simultanecusly.

Polnt ocut the objects present for 5.
the nouns and the noneristence of

a suhstance to represent the vorbs.
Lhildren heave nlaced their verb slips

on the mat,

Rlahorate:

vhich bringa 1ife to motter = the spicit. .

«nd not. an

To create an impression of the difference hetween matter

Bring thiz, and place it on
the mat with the labal.

Pxad the alip ehee T have
niven wou and do swhat Lt says,
Keep doing it until I soy
stop.

Stop.

“how me where the pencil Iz,
Fhow me the nlant,

Nowr chow me vhere walk is.
Where is ‘ump?

The ohjects are hera;

iite actionz are no longer here.
These aActions you hove done
have a name.

They are c~lled wverbs.

The word verbum In Latin {3 the word for excelleance or

"moat important”., The verb is the mest fmportant weord

in the sentence because without action,

there Ls no 1ife.
would he dEﬁd things, These
until someone BROVUGHT them.

If these cbhijects NE“t not used,

without energy,
they

objects were in tre cp:ngr
They got here because =omeé-

one PICKED them up, TOOX them from their nlace.
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THE FUNCTION OF THE VERG. .

3.

&.

Introduce the verb symbol---and
the difference between the noun
gyabol and the werb symbel.

Introduce the red circle ==z a
substitute For the symbol.

The ehildren mateh the corres-

2.

6.

nonding symbols——-noun and verbe==

ta each word on the mat.

Prezentation 2

Direct Aim:

Here iz the #yabal we uzed For
the noun,

It ie eolid, heavy, atill,
This (red ball) £z the symbol
For the verb,

It is never still, it r~lways
kceps moving. It represents
Snergy.

Of course we canmot ute the ball
gverytime we wan® to zhew & vzrb

in ouwr wark,

%o we wil! use these red eireles

witich trangfom the red ball
into a new aymbol for the wech,

To show the child that the essence of the verb does not

remain; that it is an enmergy which disappears, lasting
orly as long as the action itself,

The teacher imvites the child to either take all the small enmvironment

ahjects out of the box---gr to puk them all in.

are to be~in with)
After he haz taken them oukt, ask:

Fwnlanation:
you were doing it.
environment has changed.

{deperdins on where they

Where were the objects Firse?
Mhere are they now?

Whio

ey tell 2e where in

ch ed thelr place?
the wvecb

:haﬂgu?

The action of thc moving objects lasted enly as long as
Mow the nction has diseppeared, but something in our
The verh itself doss not exist,

Haria Montes=

sori says that the verb iz the spirit which gives 1ife to matter.

However———it is necessary, In order te carry out an action, to have

an object .
walk.

When wa £oy "walk)

gomeons walks,

The ehild walks, I

Jomebody has to carry oot the 2etion Lf the verb iz to have meaning,

Ve may have 1000 verbs, but all together they will add nothing of

substance s

verba, the metter has no life,

ELERCISE:

the reading of words.

The verb cannot exist separated from an obfect.

fnd withoot

The child may use the red verb cards in basket #3 usad F8r
Be performs the mction that he takes,

and then matches the =ymbol with the card.

)
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FURCTION OF THE VEER. . .

Presentation #3; Logical agreement between the Verb and Moun---
between the action and the object,

Point of Consclousness: To msake the child understand that each verb
has its corresconding aobject.

Indirect Preparation: An understanding of transitive and i{ntransitive
verbs.

Meterials
1. A series of red verb cards: write, carry, find, chase,
2. A zeries of black neun capds with cnrregmﬂdin;; thggtg; Tetter,
water, & glove, a busa,

Evsrcige:

1, Tercher distributes the red werb
cards. Lach ehild reads kis, and
places it on the mat ia g wertical
Tow, . .until all ecarde ~re 1sid
out.

2. Teacher digtributes 51ack cards, - Who has the word that g'ﬂ-EE
Reads [irst verd, and childcen with deinh?
read their cards unmtil! the right Drint. . .lemonade,
ebjeet is found. Child places It
beside correct werb,.

Exercise: Using the "To 3neak Correctly” serics of animals and their
volees, play the rame geame and then =ateh the symbols with
aath of their cards,

fwercisze: The logienl agreement between one verb and many nouns.,

Using the series of blae™: =»nd red cacds in the Firs+ exercise, the
ehild first puts out mll the cards on the mat, Then he takes ome
verb and places with it a3 many nounz ag he con find that will logically
agree:
thresr the ball

the £lass

the peneil

the shoes

Point of Consclousness:- One verb may have one or several schiects.
Those objects MUST have & lowical agreement.

a9



FURCTION CF THE VERR. . .

Special Aspects of the Verb

First

Aspest: The length of the action depend2 on the object.

Mrect Alm: Te brine te the ¢hild"s conselcusness the idea that an

agtion without an pbject continues indefinitely: and a
verb with an ebject has a duration related te ths object.

Indiract Afm: Ta indirectlv Zive the 2hild the notion of tronsitive

Prese

1

2.

3.

and intransitive werbs.
ntatisn

The teacher writes two commands

on 2lips of PePer: ofe transia
tive werbh and the other imtronsi-
tive: "Walk" “Drink the glass

of water.” She asks two children
to read the commands and verform
thea.

Point out, through & %erias of 7. What are you doing? (Child walks)
nuestions, the differcace In wWhat did vou do? (Dren® water,)
the ducation of each sctiom., Why did you stop?

Why Is this ekild still walking?

Ixplain specifically the diffar- JF, What is the differonce etwean
ence between thoe coomands. the two commondsd
The child who obeved the cocmand
to walk ¢could ‘g0 on and on
because the action has no
object and no end,.
The command to drink the water
had an object. . .and when £he
water was gone, the action
war £inished.

second Aspect: An intuition of present and past

Presentation

1.

Ze

L

fn a 81in, the temcher writes
"Ering the pink cube." A child
reads it and performs the action.

Point out the difference between 2, What did you do? {T brought

the coomand ™o bring"™ and the the pink cube,)

retion once 1t haf bien completed. What did the romrand say? (bring)
What is the difference batwesn
"bring™ mnd “broughtl™
“hen I8 the action "to bring”
Finiahed?
Az soom as you put the cube om
bhe mat.




FUNCTION -OF THE VERE, . .
second Aspect. ., ,

3. Point out the qualifications a.

of present and past,

Third Aspect:

The present is only the mecent
that T an doing the setion.

Az soon As an actiom Is finighed,
it belongs.to the past,

Imtyition of Present, Past, and Future

Direct Aim: To give an idea of the three tenses and to make the child
aware that the verb iz related to time, That is, the
verb changes accordins to its relatiomship with time

while the noun dosg not,
Prezcntstion

1. Teacher mreparez three slips: 1
Halk,
You walked.
You will walk.
Gives the slips to three
children who read them and
are to verform the acticu,

2. Toint out the diffarence in -
the ti=e zoquence of the wverb.

One child iz doing an setion.
what 1s L&T

Why aran't the other two deing
anything?

what does you s1ip s.y7 (ealked)
Then you are not walking beecsuse
that actiomn has already passed.
“hat docs your s1ip say? {will walk)
This child does not do ar action
because her command says that

ahe will do something =t a

future *ire,

Eac* of the werbs written on the
trree =lips was the =eme,

Jut thers was only one action

to do?

wWhat Iz different about the three
warha?

Fuu{th Aspect: The energy of the werb f= not always external---but

may be an internal acelen,

Direct Aim: To make the child conseious that an action iz mot always
movement, but can be an action in the mind.

Presentation

1. Teacher writes a s1ip which =mays: 1. “hat have you thought?

"Think of a story? Gives it to
one child and asks hi= o perform
the action.

When you were thinting, no one
eould know what you were dofing.
Pt your mind was working.

The action was poing on ‘nside
vour mind.

v 51



52

FIMCTION OF THE YER®. . .
Fourth Aspect. « »

MOTE: Haria Montessori: Activiiy is not only carried out with the body.
There are many achivities which concern only the spivit: think,
read, write, (When we write, the hand omly traces what the oind
dictates) This Is what distinguishes the Montessori school from
the active school. In the second, the traditiomal school, activity
has been misztaken for movement. But there may be great activity
when the body is still. The Hantesszorl method helps that wital
force through which the spiritual activities arve exercised, not
pnly preventing them frowm diminishing, hut giving them the
pozsibility to expand sccording £o the potentialities of the
E*‘T‘dl

EXERCTYSES

Direct  Aim: To give the child a clear intuition of the function of the
verb and all its aspects,

CXERCTIE M

Direct Afm: 'To show that words emst heve a ecertain position in the zentence.

The teacher writes as wany cormands as there are ehildren. Fach oest
have a verb, subject, and direct object, if possible, (Es: WVater the
plant) The teacher gives cut the commands, snd cach child performs hia
action, Then the teacher Invites the children to YMATOH THRE SVMBOLS ON
THE MAT WITH BACH WORTD IN THE CobriaxD, -

Finally, the teacher takes the cremands, cuts them Ipte zeparate

wordz and rearranges the commands to show the disappearance of

the menning, PFollowing the symbols already placed on the mat,

the words can be then feplaced correctly by matehing the part

of spegch to '"he symbol,

ZIXLRCTSE #2

The tescher prepares nany commands and places the 2lips In the bashket,
Then the children work by themselwes: reading the commands, performing the
actions, writing the symbols and the commands In their notebocka.

E{ERCISE #3

The toacher encourages the children to write coomonds themzelves,
And then they nroceed with the work of the nrevious exercisss.

EXTpCISE #p: Commandz in envelopes

Direct Aim: To enriech the child's wocabulary and to aid his ~bility
to distinguish the precfse varietisns of wverbs.

Materials
1. A series of white envelopes, each with a red ci pazted
on the front to indicate the verb axercise. viel ope

containg a card on which iz written a sirmple nt or
a command which must be carefully read and carried out systematically



PUNCTION OF THE VERB. . .

EXERCIZE #4: Commands in envelopes. . .

BOTE: Though tha child can work fndividually «ith these commands and
experinments, it is important that the teacher clarify the terms
veed, The cild reads the cormand, »nd the teacher expiains those
words which are difficult or mew. It may at times be necesmary %o
demonztrate the finé shadoe of meaning fiven with a partieuler serion
of verbz: Es: throw, toss, hurl,

In these exercises, the child reads the command or experimmnt, then
evgclites the astion. He must use conceattetion ond exaciness to caroy
thes out precisely.

Zeacples Erom The Montessory Flementary Material, p. 70 < 75

SGubject: breathe, “lenr, wufE, pant

Commands: Tear a Targe plece of neper into tiny Hitz on vour teble.
Blow steadily upon the table til! the pieces of parer are mll
on the fleoor. :

===Pick up the pieces of paper and »lsce them on the table,
Puff three timesz upom them and =zee if they all £all ®o the
floor. Gather up the vieces aAnd throw them into the wrRstc-
haszkat.
w—=Brgathe softly voon the hack of your hand., What do vou feel?
===Blttr upon the Dack of vour hand. What do you feel?
me=bafit Moisily a5 though you had been Tunning a long wav.

subject: dissolwe, saturate, »e in suspension

Cormands:  Place a spoonful of sugar In a glas= of warm water and

dissolve tha sugar %y stirring ~ith a stoon, Iz the
water clear?

~--=Saturate the wvater with sugar by contiouing to add sugsr
and stirring till you can see the =zugar at the hottom of
the glass. “lleow the water to fest a noment. Ts the water
£till clear

==l A 2poomful of staceh In the weter. The water becooes
white, szince the sterch docs not dissolve but reneinds
in suspension in the water.

E—— e ]
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Gremmar Bawes: A8 A Help in the Understanding of the Tunctions

We first oresent the goammar boxes for: the noun
the adjective a
the weEb.

They are varistions of the Functisns' exercises.,

AWGR: Bl

THE MO GRAMDAR ROX

Matprials

1. & black %wox divided into 3 parte: two small sguares into which
the cards fit and one long diviaion Iinto which the contrel card
is placed, Above the two smell Aivisions mre slots where the
card Iz placed that Ldentifies the part of soesch belng used:
in this case, a black card resding "noun™ and a light brown
one resding "acticle,™

2. 3pveral series of cards ysed for the various exercises. The
cards should be coded on the back to identify which exercise
it belongs to., The whole =zet should he kept im 2 BHox by the
torcher and the cards for a partieular exercisze given at one
time. Each s2ries has with it a longer white card which Ls
the control. '

3. Zpall containers, cach conteining many of the symbolz for the
varfous parts of apeech being used. (black trianglcs £or nouns,

emall light blua ones for the sfticles, gnd derker Bilue Eriamglesr
for the adjectives, red cireles for the verbd)

EXERCISE #1

1. Introduce the noun grammar hox 1. Teday we are going to do =ome-
and note the new color of the thing very mew with this box.
article aard. What eslor iz the box?

What color is the zymbol of
the noun?

We 2all thiz *he noun graspar
box, and here is the black

noun eard.

Ig veu remember wast eosler our
symbol for the article was?

Here the easd that resdz article
is apother color.

What fa it?

All the srticle cards for the
grammsr boxes are now going to
ba this color.

3. Show the actiels sypbol and Z. ;E%g is !HE 3yngﬂé Eu:che ngt%cie.
the card on the mat together, hiz iz the card for the article.
- s Remember now that the article
cardz will elway= be Light
browm,



ROUH GRAMMAR BOX. . .
Presentation

=

8.

Give the child a set of cards,

the nouns and articles mixed,

Child separates them and puts the
articles im the first sectiom, the
nouns in the second.

Then ke places all the nouns on the &,
mat in & vertical row with the noun
symbal at the top,

Placing the article symbol to the
left of the noun symhol, the child
then uvzes the artiele cards to mateh
the correct article with each noun.

Child reads the matching as he places 6.
the cards. Briefly reviesw the rules
for article and noun when all hawe

een matched.

Child copies the exercise as it
is on the mat in his notebook.

He may turn them over one =at at
A time and try to remember the
words. . .of turn over several.

THE ADJECTIVE GRAMMAR BOX

Material

1.

The adjective grammar hox, a wooden box of four sections:
adiective and nown. . .and one long
The box is brown.

a#mall cnes for the article,
one in which the long card is placed.

Let's place all of the nouns
in a long line on the mat,
We can show they are nouns
with our symbol at the top.

What does it tell us when
wou wRe "the" with "book?™
Why do we use "the™ with the
noun "children?"*

What do we know when we uze
the article "an"™ with the
noun "apple?™

three

A box in which the exercise cards are kept,

& series of cards describing the exercises:

composed of one long

card on which ig written a phrase and small cards for the words

in the nhrases,

Fxample: the browm prism {long card)

the blue prism

the blue nrism
brown

{4 small cards)
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THE ADJECTIVE GRAMMAR BOX, . .
Materials

3.

Various casa materials: a. The pink tower: 10 cubes, smallest 1 cm,
largest 10 X 10 X 10,

b. The broad stair: 10 prisms, thickness Increase,

c. 3plid wooden insets,

d. A box of cleth materials——-p wariety.

e, Box of so0lid evlinders,

£. Two hoxes of ecolor tablets: one for
matehing, one for gradation of color.

£. Box for baric semse: objects of different
weights,

B, The rough/smooth tablets,

i. The green ecylinders for the towers.

Frosentation

1.

2.

Be sure the child understands

the article, adjective and nowun: Prepare a command for each
child: the red farmhouse, The child reads the slip and then
brings it. He places the corresponding symbols with each word
on his alip.

Present the adjective box, in 2. Today we are going to work with

which there iz already an exer- the adjective grammar box.

cise, prepared in the correct Kow we have three small sections

gections of the box. for three different kinds of
words.

What are they?
What eolor is the article eard?
What color is the moun card?

Show adjective symbol and Here is the adjective card--—-it
adjective card together. is & new color,
What is it?

What celor was the adjective symbol?
In our work with the grasmar boxes,
the adjective will be dark brown,

Give the child the long card 3. "the brown prism"
from the box. The child reads the blus priss
it, places the symbols for each g

word in the phrase,

Child brings the material te the
mat.

Then, using the cards from each of

the sections, he places them to form
two phrases desceribing the two cbiects,
BUT HE DOES THRIS WITHOUT DUPFLICATING
ANY WORDS,



To show the child that the adjective changes the meaning
of the phrase,

Presentation. . «

: 6. Compara the mumber of words 6. Count the words we have on the
o on the long card and the mmber long card,
used on the mat. How many words have wve used with
the carda?

Do we atill hawve both phrases?

7. Point out that only the adfec- 7, We need only one article because
tive is needed twice. it is the same in both phrases,

Both of these objects are prisms,
80 we nded only one noun.
But there is something different
about these prism$---—and it is
the adjsctive thet points out
that difference.
When we change the adjective,
the weaning of the phrase changes.

B; The child may copy the long B, When you write this imn vour mote-
card ot he may copy the di=rlay, book, vou may copy this card with
using the minimum words and the rhrases,
drawing the objects, CE you may copy It just the way

we have it on the mat, and you
will be writing fewer words.
Then you might draw the prisms, too.

9. When the child works alone, the teacher prepare: the cards in the box
- and he proceeds with the exercise, . .or the teacher may prepare
.Beveral f the exercises in the box st one time, When the child

copies the work in his notehook, he draws the symbols over each
word.



THE VERE GRAMMAR BOX .

Direct Aim: To show that meaning of the sentence changes with a chenge
of verh.
Material
1. The verb grammar box, a red box with five divisions: four

2.

smaller ones and one long ome, The four divisions indicate
the article, adjective, noun and verb.

The box which conteims the cards for the warious exercises,
Each exercise is composed of the long card with a chrase,

and the small cards for each part of speech representing

¢ach wotd in the phfases on the long card, withcut duplication
of any word,

Yresentation E

1.

7a

8.

58

Before presenting the verb grammar box, make sure the child
knows the parts involved: Teacher writes a sentence such -
as "Bring the small teapot.” The child reads the sentence,
brings the object, and matches the symbols to each word.

The teacher presents the verb grammar box, describing the
uge of the four divisions and showing the werb card which
is red. THE ROX IS5 ALREADY SET UPF WITH AN EXERCISE.

The child reads the long card: "Spread the larze carpet. e
Fold the large carpet."™

The child matches the symhols with the words im the phrase.
Then he performs the acticns,

He takes the cards from the box and makes the two phrases
on the mat:

Spread

Fold

the large carpet

Point out the fewer number of words used when the phrases
are made with the cards, as in the adjective grammar bex
exercise.

Hote that the meaning of the phrase changes because of the
change of werb.



THE BIG RED BOX: The verb booklets of conjugations

At this level the werdb conjugations provide an ewxcellsnt

Provides an opportunity for the child te become Familiar

Direct Alm:
reading exercise,
with different forms of the wverb. .
the many forms.

Material

«an introduction to

1. A rectangular wooden hox, red, containing comnlete con jugations
of all forms of the verb: To be, To have, To love (regular verb)

and To be lowed.

Each of these four verbz i{s encased in a red

folder and contains small booklets for esach tense, for the pronouns,
for the negative adverbs when used and special awxfiliary wverbs,
Bach of these small booklets contains, in turn, a small card for

each form in the conjugation,
Frezsentation

1. Introduce the big red bewx, 1.
PRIOE to introduction, Cemove
the passive "To ba lowved, ™

Child reads the titles of
the three werba.

2. Open the folder of the werb 2.
"to lowve™ and show the small
hooklets,

3. Show all the booklets in a 3
line from the indicative mood.
Have the child read the titles
of the tensas,

b, Tavout the pronouns in a verti-
cal row.

This wonderful red box contains
nany verbs.

Bach one is on a card that we may
lay out on the mat,

In the box we have three large
divisionz of cards.

This group i{s the verb "to be. "
This group is the werb "to have,”
Both of them are called "helping
verbe" and we will look closely
at them anather time,

Today we can look at some of the
cards in this werb: to love,

Inside this red folder are many
tinv booklets that eontain *he
cards=.

It is important to handle each smsll
booklet carefully so that we can
always replace the cardz im order.

Thiz booklet contains all the werbs
in the indicative mood.

Let"= lock at the tiny booklets
inside.

How many are there? (12)

Can vou read the title on the front?
Pronouns. Let's see what's inaide.

Let's lay these cards out first

because they will help us with

our verhs.

wWhat coler are these cards?

Why are they different from the others?



THE BIS RED BOX. . .
Pregentation. . .

3.

10,

ROTE:

€0.

Have the child read the other 5.
indicative mood tense titles,
offering the words he doss not
koow, but no explarations,

Introduce the present, past, nd 6.
future tense---laying ocut esach
one beneath its booklet.

Az each group of cards is laid 7a
out, the child reads the forms
with the pronoun.

If the child is very interested &,
and feady £or more, introduce the
next three tenses: Present con=
tinmuous, Past continuous, Future
continuous,

Mosr will wou read the titles
on =ach of the ather 11 booklets.

In on= of our wverb games, I
gave three commands to three
children. Each one was an
action===but only one person
performed hisz action.

Do you remember why?

The perzon who “walked™ for
that game obeyed a command that
said "walk."™

Hiz action was happening im

the presente===right then.

The =zecond person could not do
anything because his command
zaid "you KEME walked,"

That =eant an action that was
already completed,

And the third person had a command
which read "vou will walk.™

He did mothing because his command .

was an action thaf was going to
happen at a later time.

The first command "walk™ was a
verh in the nregent tense,
Let's look at the present tense
of "to lowve."

Fow we see the fomsof the

past tense,

When is the action of these
werba?

Will you read sach of these
verbs with the promoun?

There iz anothsr verb form

that expresses actiom in the
present,

It is called the Present conti-
nueous; and like its nawe, it
describes an action thet is
continuing.

After a tense is presented, the child turns over the cards and tries

to remember the Fforms,

At this point, he knows how to handle and organize the material and,
in work alone, he may take whatever series of backlsts he chooses,

lay out the verbs and read them.

The exercise is not to wemorize; but as he looks at them many times,

he gradually begina to know the wverbs,

Later on we use the materisl

in grammar analysis; but, from this work, the werbs are no longer

strangers,

T -



THE FUNCTION OF THE PREPOSITION

Te bring te the child's conscicusness the funetion of the

preposition which is to establish a relatficnshin between

DHirect Aim:
objects,
Material
1. Two objects. FExample:
2.

one flower, one vase.

The symbols the child already knows and the symbol of the

preposition:

Fresentation

1.

2.

Teacher writes two slips:
"the red flower™
"the rreen vase,"

The ehild reads the glips and
places the corresronding symbols
on each word,

Teacher writes on another slip i.
"in"™ and places it between the
phrases,

And the child places the flower

in the vase,

Explain the functiom of the pro- &,
position and introduce the
aymbol.

Switeh the position of the two 5.
phrases. When it iz discovered
that the sense iz lost, use anothar
preposition between. . ."on."

Child places the preposition =zymbols
on each of the crepositions.

Point out that it iz important te 7,

have the right preposition or
the sentence won't make Zense.

a small paper bride, green.

Bow read these phrases again.
"the red flower im the green
vage, ™

What ds wou have to do?

This word "in" iz called a
preposition,

The word preposition means that
the position of the objects
changes.

It {2 the word that tells what
poaition they are im with

each cther,

The symbol of the prepositiom
is a bridge because it always
joinz two phrases together.

Fewr read the phrase,

"the green vase im the ted flower™
Is this possible?

I cannot use "in" here, but I

can use "on,"

¥ow read the vhrase:

"the green vase iz on the red
floser.™

How must you place the obiecta?

When we changed the pfuuu:itinn,
our objects were together in a

different way.

And we discovered that we sust hawve
the right preposition or the phrase
makes no senge,
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THE FUNCTION OF THE PREPOSITION A
A Game: Changing the Position of Objects When the Preposition iz the Same -
AND BOTH MAKE 3ZENSE
HMaterial: A pitcher filled with blue water,
A glass,
Three slips: the blue water
im
the tranaparent glass,

The c¢hild arranged the three slips: the bBlue water in the transparent glass
AMD he pours the blue water into the glass,

THEN he rearranged the three alips: the transparent glass in the blue water
AND he puts the glass im the pitcher of water.

Then he matches the symbols to the words im the phrase and coples bhoth
into his notebook.

EXERCISE #1

Material
1. The small environment.
2. The cbjects of the small enviromment im a bex.

Presentation ; —

1. The teacher prepares on slips of paper a short phrase for ssch
object in the small environment: "the low chair,” "the broken
table,” "the black cat,™ Each object with one adjective,

2, Distribute the slips to the children, who bring the small ebjects,
match their label to the corresponding objects and then place
the symbols for each word im the phrase,

3. Write on another slip a prepesition: "by" and place the
preposition between two of the phrases: “the white sheep”
"y  "the fat cow."

4. A child them arranges the objects according to the new phrase.

5. Gradually, as the exercise proceeds, the environment takes om
an order according to the prepositions which are used,

WOTE: When working aleome, all the slips maming the objects are placed
in one basket and all the preposition slips in another., The
child-chooses a combination of the labels, puts two phrases
together with a preposition in whatever arrangement he chooacs
and then shows his work with the objects in the environment.

If he chooses to put "the small dog en the red roof,"™ he

does so. Ounly the physical arrangement must match his phrases,
Then he puts the syabols with each word inm the phrase and

copiea them in his notebook.

e e e s —— e —



FURCTION OF THE PREPOSITION. . .
EXERCISE #2

Haterials
1. The small enviromment and the objects im it,
2. Prepared cards on which are written phrases which include
prepositions:  "the milkmaid bezide the cou®
"the brown horse in front of the small Ffence™
WOTE: Be sure that all the prepositions are used: those
compoged of 1, 2, and 3 words.

Exercise

1. The child works independently or in a small group with *he
prepared cards. He reads each esrd, places the svebols with
each word and then arranges the objects im the environment
according to the phrases.

2. He copies the phrases im his notebook.

3. In this exercise, the objectz in the environment will aluays
have the same arrangement, no matter how the cards are mixed.

EXERCISE #3: Commands for frepositions

Material
1. A series of envelopes containing a card{s) which give commands
utilizing svecific prepositions. On the front of the envelope
is the green bridge symbol and a list of those prencsitions
used. Attached to each card are small cards naming the prepo=-
sitions important in the commands.

Examples: From the Montessori Elementary Materials, pp. 57 - 84

Sub fect: side by side with, opposite, in front of, along
1) Porm a line side by side with each other,
2) Forma line along the wall opposite the door,
3) Pom two lines in front of the piano.

Subject: near (to), next (te), beside, far away from
1} One of you boys stand in the middle of the room. Now vou
others go and stand mear him. One of you stand next to him
on the right, another beside him on the left. BNow all go
far away from him_

Subject: of
1) Go and get a boxful of counters, Go and get a glass
of water. Bring me 3 piece of doth,

Exercige: The child or children read the command, Be sure they under-

gtand each word, Then thev perform the actions. Finally
in their notebooks, write the prepositions om the small eards.
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THE FIMCTION OF THE ADVERR

Direct Aim:
the werb.

Material
1. Paper szlips.

To give the functiom of the adverb which is to modify

2. The symbol of the adverb and the symbol for the verb; paper
symbola for both, the small ball for the adverb.

Presentation

1, The teacher writes a simple
vert command on a4 21ip snd the
¢hild performs it,

2. Teacher writes another slip
with an adverb modifying the
action, And the child performs
thae action.

3. Write a third =lip, using the
game werb with a different
adverb, Child does acticn.

4, Point out that the verb is
the same, but that there ars
different ways teo do that action.

5. Write another coomand using
again the same wverb with
another adverb.,

6. Tear sach of the slips into
two words. Then, using the
verb just once, arcangs all the
adverbs after it.

7. Place the symbal of the werb
above the word "walk.™ Explain
the adverb symbol. . .and the
function of the adwverb,

L,

7.

What is writtem on your comsand?
"Walk,"

How you are walking differently.
In a certain way.

¥hat doez your command say?
"Walk quickly."

What does vour command say?
"Walk slowly.™

Each timie we hawve usad the ——
same verb, but there are many

ways of wvalking,

You have walked quickly,

You have walked slowly.

What dees vour command say?
"Walk proudly,™

Again our werb iz the same,
but you have walked im 2till

afnather way.
quickly
walk slowly
procdly

The symbol for the verb was the
red ball. It cepresented fire,
ENergy, movement.

The zyxzbol of the adverb iz a
smaller ball, which rotates
around the werhb,

We find the adverh close to the
verl,

If our verb is the sumn, the adverb ...
will be like a planet revelving
around it.

.y
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Presentation: The Maral Inzets Direct Aim: To loosen the hand and

l. Invite the child to bring te the table the following items:
a metal imset that he likes, a cardboard square, a paper
square, & fewv colored pencils. -

?. Show him how to place the materials: first the cardboard,
then only the frame EHMtlE on the paper square.

3. Then take a pencil and demenstrate the tracing of the figure
ineide the frame.

8. HNext, placing the inset form exactly within the traced line,
trace another line arocnd the fnset.

5. Fimally teach the child hew to pencil the coloer in within the
traced figure: Explain that he must pick up his pencil after
‘every stroke and that he must stay within the lines.

HOTE: Thiz method of penciling developsz hand control.,
The child mav use one color or many different ones,
His lines may be curved or straight.
In the elementary school he may usze lones pieces
of paper for a meries of insets or comhinations.
The important element iz the technique of stroking. -

Presentation: The Sandvaper Letters Direet Afm: To give the szounds and famil,
the child with them. To give the exact shape of each seund: an opportunity to

= 3
'

to learn control of the pemcil. A preparation for writing straight and curved:

h-"-'

1. Begin with as many letters as 1.. This is ™b." (SOUND of b)
the child seems ready to handle Watch how I trace it.
at one time, The elementary child ¥ow you trace it.
may already know some letters, .
Present vowels or consonants or This ig "e."
a combination; but choosze the It i= written 1ike this. (tracing)

easzier consonants with ane

sound.
2. Sepcond peried lesson 2. Zhow me "e."
Show me how it is written,
3. Third period. 3, What is this?

GAME #1
The teacher chooses a letter and zavs several words which have
that sound. The sound may be at the beginning, middle or end.
She asks: "In the words I have said, camn you hear this
sound?"

GAME #2
The teacher says 2 word and asks the child to go and get the sound
that he hears at the beginning of the word.




THE FUNCTION OF THE ADVERB. . .
Presentation. , ,

A 7. « «The word adverb means "close to
the werb, Just as the adjective
was close to the noun, the adverbh
is close to the verd,

The adverb receives ray: from

the sun, but, like a planet,

it changes the direction of the
Tava,

We can say that the adverb changes
or modifies the action of the
verb., . «just as the adiective
modified the noun,

8. Introduce the paper symbol. .8, The syabol of the adverd will be
this smaller orange circle.

2. The ¢hild places the adverb
symbols over each adverb on
the mat,

10, As a conclusion for the presentation, prepare simple sentences
in which adverbs are used and have the children match the svobols
with each word,

EXERCISE #1: Logical Agreement Betwesn Verbs and Adverhs

Direct Aim: Point of Conscicusness in which the child will realize
that there must be a logical adverb for the wverb to
have senss,

Material
1. In a small envelope, a series of 10 red verb cards and
a series of 10 pink adverk cards which
correspond to the wverhs,
HOTE: The adverb cards are pink because the adverb grammar
box is pink.

Presentation
1. The teacher distributes the red cards to the childrele——ar ta
one child who lays them out in a vertical row, using the
verb symbol at the top,

2. Distribute the adverb cards to the children,

3. The teacher begins reading the verb 3. Who has an adverb that goes

cards on the mat, with "read?"
And children match their What does your card say?
adverbs. "Slowly "

Yes, that would go well with
the werb "read,™

E5-
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FURCTION OF THE ADVERE, . .
EXERCISE 1. . .
Presentation, . .

4. Continue to read cach verb and
match an appropriate adverb.

5. If we come to a verb for which 5. ‘"Laugh". . ."intently"? HNo,

there is no remaining appropriate "hopefully™? No,
adverb, then a rearrangement must We do not have a good adverb

be made with an adverb already to modify laugh.

placed. Let"'s see Lf one of the adverbs

it have matehed will fit well
with laugh,

EXERCISE #2

Point of Consciousness: That there may be logical agresmsnt between one
verb and different adverbs: the sctiom can
be modified by more than one adverb, just as the
novm can be modified by more than one adiective.

Material
The same wverb and adverd cards used in Exercise #1,

Exercise: The children take one of the verb cards and find 211 those
adverbs im the series which will go logically with that
verb.

The child copies it in his notebock, and may draw symbols
if he 1ikes.

Children do the exercise with ? or 3 more of the verbs,

EXERCISE #3: Logical ‘agreement between one verb and many adverbs,
Material
l. A group of cards which consists of 3 verbs and many adverbs,
each one aporopriately agreeing with one of the werbs.

Presentation
1. One ¢hild lays out the thres werbs in & vertical row.

7. Adwverh card:z: are distributed,

3. A child reads his adverb and decides which verb it should
modify, then places it beside that verb.

4, Continue until! a'l adverbs have heen matched to the correct
wverb,

lock carefully quickly sternly hopefully
aat greedily  heartily wveraciocusly

walk limpingly. on tiptoe quietly slowly

e



THE FURCTION OF THE FRONOTR

Direct Aim:
relationship with the verb,

To give the fumetion of the proféwn;: and to zhow its close

Material
l. Any objects in the environment.
2. 3lips of paper and pencil.
3. The symbols used up to this point and the symbols for the pronoun.
., The solid pyramid svebol of the promoun.
Presentation
1. Teacher writes 3 slips: 1. "Bring the pencil to the table. ™
and places them together as "sharpen the pensil.”™
4 sentence on the mat. "renplace the pencil in the holder.”
2, Ask the child to read the phrases
and match the symbola to every
word in them.
3., Read the sentence to the child, 3. Do you think thiz sentence sounds
sophasizing the word "pencil.” right?
Ho. Jbecauze I have used "the
pencil™ too many times,
Do you think there is ancther way
we could write this sentence with-
out using "the pencil™ so often?
Try to do that.
4. Write the sentence again, sub- 4. "Bring the vencil to the table;
stituting "it"™ for "the pencil™ sharpen it; Teplace it in the
in the second two phrases. holder, ™
We have changed some words now,
The sentence sounds much better,
5. Child matches the symbols to 5. After 'bring” we still hdve "the
all ths words he knows in the penecily” but after "sharpen” and
new sentence., "renrlace” we have the word "it."
What do vou think "it"™ fisg?
6., Introduce the function of a pro- 6, Here "it™ takes the place of ano-
noun a5 & word that takes the ther word.

place of a noun.

It takes the place of "pencil.™
What is "pensil?”

Fencil iz a noun.

The word that takes the place of
a noun is called "a pronoun.™
"Fro” means “for."™

dJo promoun means “for the noun.™

&7



THE FURCTION OF THE PEOMOUM.
Presentation. . .

7. Introduce the symbol of the pro= 7. The pronoun iz a proud man becanse

noun: the tall solid violet he stands in the place of the
pyramid. . ,and then the paper noun.
triangle, The symbol for the pronoun is

a2 pyramid, like the nowm; but

it is taller and it is purple.
Purple is the color of the nowm
avebol and the wverb svambol mixed.
Hotice that the base of this pyr-
amid iz not wvery large-==the
pronoun is mot very stable all
alone,

We usually £ind it very close to
the warh,

When we want to show the pronoun
in our work, we'll use the purple
triangle that is shaped just 1like
one face of thiz pyramid,

8. ©Child vlaces the proncun symbols 8, Count the nouwns in our first

to complete the phrase, sentence. . 5.
And comnares the first amd se- How many nouns are in the second
cond sentences. sentence, . o3,

Fow we have 3 nouns and 2 pronoums,

2. Introduce the verb family of 9. Remember ocur first family of words?
verb, adverb and pronoufe-——show- Here is the noun family,
ing the symbols together for the The pronoun is part of the verb
noun and verb familwy, family: the adverb, the werb,

and the proncun.
These three stand togethsr and
work together as the other Ffamily

dnes.'

10, Use the Verb Pamily Chart: show=10. The proncun is attracted to the

ing the red verb as the sun, the noun whose place it takes, . .
orange adverb as a rotating plan- it iz 2 relative of the noum.

et and the pronoun a3 a purple roc BUT it is propelled in the direc-
ket, being propelled towards the ticn of the werb.

verb by a reddish-crange flame: .

a Sood Chart.

11. Another good chart shows the verh's
gun shadow in which one sees gears
vhich will mesh with the correspon=
ding gears of the adverbs planet
shadow, The promsun is again shown
as a rocket propelled towards the
two,
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THE FUNCTION OF THE PROWOIN, . .
Presentation, . .

12, ©Cut the sentence into parts, leaving the noun family together,
but separating the verb, adverb and pronoun, Rearrange and
have the child read it. ., .than remake the sentence correctly.
The longer the sentence, the clearer the realization that with-
out correct order, the sentence looses logical meaning,

EXERCISE #1: The teacher writes an action involving obfects on a slip
of paper and the ehild performs it.
"Move the chair from the table; sit in the chair:
return the chair to the table.™
The child performs the action and then substitutes the
pronouns for the repeated nouns.
He places the symbols on the new phrass, and copies it

in hi=z notebook.

EXERCISE #2: The child prepares commands unsing pronouns and, after
performing them, matches the symbols and copies it in

his notebook.

SECOND Presentatiom: To introduce the personal pronouns, after the child

has worked well with the First kind of pronouns,

1. Introduce the perzonal pro- 1.
nouns and their functiom.

2. Compare the two kinds of pro- 2,
T3NS .

3. Write a serieg of slipz demon- 3,
strating the peérzonal pronouns
used ag "person speaking, person
snoken to™ and "person spoken
about.”™ Through sewveral such

cormands that the child performs
the idea of the three perasons will
form without discuszsion.

Each should be performed, the
symbols matched and copied
then in the notehook.

Theres are other pronouns callad
"personal pronouns.”

These promouns are helpers to

the werb,

When we say “She baked the cake,™
"she™ tells us who d4id the action.
The pronoun "she™ helps us under=-
stand the action of the werb,

The pronouns "I" and "you" are
important personal pronouns, too.
"L lost the telephone nuaber,™
"You found it."

Cur lansuage is full of promouns,

We have seen two kinds of pro=
nouns: one iz the proud lord

who takez the place of the noun.

And the other is the servant of

the verb.

The promoums that accompany the

verb are callesd "personal pronouns, ™

Why?

.1 11t the chalfr.”

™ou 1ift the ehair,. ™

"He 1iftz the chaic.™

Begin by performing the first
action voursslf,

Then you will need othera to help
vou continue,
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THE FURCTION OF THE PRONOUN. . .

EXERCISE #3: Pronoun Commands
In the various promeun commands, the child meets all the kinds of
promouns, It is not important to rive the formal names at this
time., Enough that he recognize them as promouns.

Marerials
1. A series of envelopes marked with the aymbol of the pronoun
and the pronouns used within., Each envelope containz one or
several cards with commands using the various kinds of pro-
noung. Together with each card are small purple cards which
tell the pronouns being uged,

The child chooses an envelope, and with the teacher, reads the command,
noting the pronouns included. He performs the action and writes the
pronoung im his notebook.

NOTE: As with the other command snvelope series, it is important te
introduce only a8 few envelopes at a time-——-—so that the child
meets one kind of pronoun and thereughly understands its use
before moving onto another tyoe.

Examples of the Pronoun Commands: {(from Montessori Elementary Material,
pp. 102-106)

Subject: Direct Object Fersonal Promouns: me, you, him, her, us, them. o
"Charles, take the whisk-broom and brush the table; Charles,
brush me; Charles, brush him; Charles, brush her; Charles,
give the whisk-broom to us,

"Mary and I bow to the teacher; now we bow to you; now we bow
to him; how we bow to each other,

Subject: Eeflexive Pronouns: myself, vourself, himself, themsalwves
*“I touck the oil-cloth on the table; I touch myself, I touch
vou; you touch vourself,

Subject: Demomstrative Promouns: this, that, these, those
"You children divide into three groups; then go and occupy
three different places; change places as follows: vwyou leave
that and occupy that over there; the others leawve that and
cecupy this, ™

Subject: Possessive Pronouns: mine, yours, his, hers, ours, yours
theirs
"Pass around little baskets, saving: Thi=z iz =7y basket. Whose
iz that? Ia that wvours? Is thisz hers? Are these oprs? Is
thisz one his?
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THE FUNCTION OF THE CONJUNCTION

Material
1. Three objecta of the same kind. (3 flowers)
2, A ribbon to bind them.
3. Slips of paper and pencil.

4%, The symbols used to this point and the symbol for the confunction.

Pregsentation

1.

2.

Flace the three obijects on the 1.
mat and prepare three slips,
naming each,

Child places each slips with the 7.
cofresponding object and matches
the symbola. And reads each.

Prepare two more slips, sach with 3.
the word "and.”™ Flase betwesn
each phrase.

Bind the objects together to %,
impress the function of "and,™
Introduce the word conjunction

and explain its meaning.

Introduce the symbol, 5e

Child places the conjunction
symbols for the "ands".

Bearrange the phrases, first 6.
showing that the phrases can be
gwitched and the meaning retai-

ned. THEN showing that the
conjunction cannot come at the

end or the beginning.

"the red Flower™
Hthe blues £1lower™
"the white Flover™

I can say each of these phrasss
separately,

I can take "the red flower™ or
"the blue Elower,™

But now T can mo longer take
one flower separately.

I have put "and" in between the
phrases,

And now what I read seans that
I suzt take the red flower and
the blee blower #nd the white
Elower together,

I must bind these three together
because these two small words

mean I must take them =11

together,

This word is called a conjunction
froc the Latin word where means

"to unite, to put things topether,”

When we write a word at the end

of a 1ine and we must continue the
last part of it on the next line,
what sign do we uss to show that
those letterz go together with

the next cnes?

The dash, i

And so the symbol for the conjun-
tion is a pink dash,

I can change the places of the
phrases: "the blue lower and
the white £lower and the red
flower, *
Does it still make sense?

How try to uvze "and"™ at the be-
ginning of the phrases, . .at
the end.

Does that make sense?

i
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THE FUNRCTION OF THE COXJUNCTION, , ,

EXERCISE: Use labels naming all the chiects in the enviromment. The
child takes the conjuncticn and and puts several of the
labels together. Then he groups the corresponding objects
to show what the phrawe now says.

Conjunctions (ands) should be in & separate basket.
He then matches the svmbols snd
eoftlea the phrase inm his netehook,

SECOND Fresentatiom: on another day

Direct Aim: To introduce the use of the comma a5 a substitute for
the conjunction when several are used in succession.

Pragentation

1. Prepare slips which indicate a 1. "the red pen
series of like objects, the green pencil
the blue pencil

the chalk™

2. Place the slips on the mat ond
join the phrases with “ands_ "

3. The child reads the phrase join- ?. There are too many "ands" in
ed and then: READ the sentence, thiz sentence.
emph asizing each "and.” Let's gee how we can change
this,

4. Prepare slips with commas, inser- 3,

ting one for each and except the
last,

EXERCISE: The Conjunction Cosmands
Because the conjunction is especially difficult, it is important te
introduce first envelope #l; and only after the children have

worked with it awhile, introduce #2, ete,

Material
The series of conjunction envelopes containing cocmand cards, each
with the small pink cards attached listing the conjunctions used,

This sign is a comma.

It iz a sign which tells me
to pausze a very short time
as I read.

I can sabstitute a comma For
each of the “ands™ except the
LAST ONE.

The last "and™ tells m= that
all of the things in the 1ist
before are taken topsthsr,

The ehild uses one envelope, performs the action on a card and then copirs
in his notebook those cenjunctions he has used, It is necesgary each
time he mects a new group to be sure that he understands the medning of

the words involwved.

P —



THE FUNCTION OF THE CONJUNMCTION, . .
Command Envelopes., . .

Examples: (from Montessori Elementary Materials, pp. 115 - 117)

Subject: Coordinate Conjunctions: amd, but, or, neither, nor

~==Come to "silemce™ where you are and move only at my call,

-==Walk oh tip-toe about the room, being careful neither to
disturb nor to follow one another.

Subject: Subordinate Conditfen: if
===Tom will be able to hear this drop of water fall iFf vou remain
for a moment in abzolute silence.

Subject: Subordinate Purpose: so that, in serder that

-==Une of you stand in the middle of the room; the others try
to pass near him quickly =o that he cannot touch you.

===l am going to whisper a command: 1listem in perfect silence
in order that you may hear what I command.

Subjeet: Subordinate Exception: except, cave

——-Cet the counters and place one on every table in the room
except on this one. Gather up all the counters save the
red ones, Heturn all the counters to the bex,

THE FUNCTIOR OF THE INTERJECTION
The interjection comes from the Latin "inter” meaning "middle™ and
"jeter" meaning "throw.™ By definition the interjection i= a
ery of pain or joy of the human soul. A vivacious word, it {s a
clear expreszion of human sentiment. It is the ONLY pacrt of speech
without a fumction. It i= very independent and can be anywhere in
the sentence. It iz an important part of a primitive language e
and so interjectionz are gimilar im all languages,
Maria Montessori notes that the more civilization nregresses,
the less the interjeetion is uwsed. This perhaps indicates
that with mere progress, we are more sshamed to shew our
fesling=, a condition mot altorether positive. )
And so interjections are most commen ameng the young, the primi-
tives and the drunk, The man who is drunk forrets the restraints
of civilized ways and perhaps becomes a more matural person!!

Presentation

1. Before writing, demonstrate the 1. "On!

inter jection with a sharp expre- What did you do today!!™
sslon directed to the child. (for the sake of suprise,
Ask him to repeat the exclamation showing perhapes & 1ittle
to & classmate, anger-=-=in fun)

2. HNow teacher writes the same phrase,
the child reads it---and then he
may practicé it with an expressive
voice———and try the sentence again
on 8 classmate.

- A
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THE FUNCTION OF THE INRTEEJECTION, . .
Presentation. .

3.

Introduce the interjection name, 3,

Prepars as many sentences as L,
there are children, with inter=
jections. . .and have eact child
read his sentence. Encourapge
expression of the feeling invoe
lved in each ons=,

As esach child reads his zentence,
he places the symbols that he
knows for the parts of speach,

Intteduce tha =ymbol for the L
inter jection, and note the sx-
clamation mark im the sentences
for which it sztands. Then =ach
child uses the symbol in his
phrase.

Hote now that all parts of speech 7.
have besn cofnsidersd, Remove all
the small =aucers and put them
together in 2 box with nine divi-
zions.

This is the last of the parts
of speeth,
It is called an interiesction.

Let's gee if we can discover

what the interjection tells.

Hush! I think I hear a kitten!
Good! You found my watch!
Heln! I'm caucht on the feapnce,

The interjection i3 a special
word which tells us about the
feeling of the sentence.

The syrhol for the Interfiection
iz 70ld and iz shaped like an
exclamation mark.

Where de we find the exclamation
mark in each of these sentences?

How we can show this part of upt&ch'..

with a symbol that reminds us
of the exclamation it makas,

Today we have snoken abeypt the
last part of spesch: the inter-
jeetion,

Instead of using, now, these
small saucers for each symbol,
we can pse a4 box to hold them
all.

How mamy divizions are in the
box?

There are only 9 parts of speech.
All of the words in our language
fall into one of these 9 grouvps,
Let's name sach of them.

Show me, . "

"What is this?"

FOTE: The work done with the interiesctions is a good parallel with the

interprative reading exercises since both imvolve the elear
expression of emotion im the dramatig situatiom.
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To provide a continuation of the

= Sandpaper Letter Games, ., .
=T GAME #3
Each child comes and takes a letter from the box. TIf he says the
sound cofrectly he may keep the letter. Tf he docsn't know the
sound, he puts it back. The child with the Bost letiers wins,
GAME &4
The child looks at the wall chart, points out a letter, then coes
to find that =ame letter in the box of sendpaper letters.
Or he may choose the tablet Ficst and mateh it with the wall
chart.
Presentation: The Movable Alphabet Mrect Aim:
analysis of sounds, even those prezenting rhonograms or spelling difficulties.
- 1. Spread the lincd mat on a table )
L or on the floor. Place the
ovable alphabet clozeby,
2, Ask the child to =ay a word. ?. 3Say a word.
Any word you 1ike,
With these lettets, we can
write every word,
. 3. Help the child write the 2, What i3 the First sound you
" word on the mat with the letters hear? We'll place it on the line.
3 by sounding it out, ome sound What sound do you hear next?
at a time, IE there are mon-
phonetic letter combinntions, Es: night
simnly show how the word is Yhat is the First sound vou kear?
written at that point, The rast of the word is
written like this,
Thie iz night,
With what seund dees 1%t end?
ﬂ;_ B, Tell the child khat new ha
nay beginm writing any word he
wishes with these letters,
Puch help iz required initially
a8 he bering to work with the
words he choogesz,
BOTE: It is not necessary to.wait until all the sandpsper letters
have been introduced to begin work with the meovable alnka-
bet. Therefore, thefe may he atill sounds the child does
not know. Make note of those diffieulties and return to
sandpaper letter work with those he dorsn't hnow,
EXERCISE
The teacher prepares booklets contnining a series of cards with
e pictures on them and & aet of labels om which are written the
& naoes of the cbjects pietured.

Child looks at one card, nemes it, writes the name with
the movable alphabet, then checks the label against his

woard on the mat: his contrel.

he is readings

Az he is controelling,



COMCLUDING THE FUNCTIONS

When the child has had thesze experiences with all the parts of
speech, we have finished presenting the functions. As we offered
these, the child was accumulating experiences which became hia
new knowledge,

The Adm of all the activity in the ztudy of languags is

to conduct the child to conscious experisnces: to lead

the child to really understand his language; and to use

it corrcectly.
At this point it is useful to hang 2 chart in the room with all
of the syobols so as to demonstrate to the child that, jost a=
he was able to write all the words with the alphabet, so0 he cam
claggify all the words in the nine groups and Build any sentence
with them,

With the alphabet, the child first explorsd the sound of each

letter. Im the study of lsnpusge, he firast meets the sound,

the Function of each word in hiz language.
The work with the functions i: sp excellent BEEADING ENERCISE. If

the ehild wants to do the exercises correctly, he must read and then

reflect on what he has read.
In other words, he reaches "thought”™ through reading. Dott.sa

Montrasoeri calls this "rational reading.”™ It iz total reading.
That is, the child understands what he reads.
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FROM THE AMALYSIS OF READING PARALLEL WOEK WITH THE FUNCTIONS ;. 3
TO THE CONSTRICTION OF SENTENCES AND -
ARD TO LOGICAL ANALYSIS THE FPIRST THREE GRAMMAR ROXES

411 of these chapters have been united because they are all 3 related,
representing a single moment in the construction and the development of
language. Not that with this material we want only to give the svatax.
But we want to help the development of language.

It is important to understand what the material is for the development
of the child in contrast to the didactic material which the teacher nses.
We must buy the shoes that fit. . .for the child, for the adult. And so
the material for development and that for teaching is different.

Montessori materials, which are materials for the development of the
child, are those which must be available te the child for use over a long
period of time, At the proper time, we muat pressnt it to him-——-at that {
time when his interest is ready to be awakened. And so our material must
be used for a long time, must be used at the proper time and rust awaken
the child's interest.

And thus we introduce these materials, this chapter in the deval opment
of the child's language, at age 6. Traditionally these topics ars introduced
wmach later, when the child's interest period fs over. Then, it is given
toc fast and no absorptiom i=s possible, We seek to meet the child in his
time of interest, in his time for maximum learning. oo

READING AMALYSTIS
Material
L. A box containing: a red cirele (6 cm. diameter)
4 black arrows (12 cm. lomg)
2 large black circles (5 om., diameter)
2 s=all black circles (2 cm, diameter)
of heavy plastic---winyl,
NHOTE that the colors are the zame as those used in grammar - 8
analysis. The wverb is gtill a cirele. The neun shape has {-J.
changed 3

WOTE: Mow we want to represent the construction of speech———the
logical world of thought. With the functions, we save the
mEts of speech. Now we want to show the logic of gur
thoughts. I
We have, again, the verbe--the center of our legical
world,

And we will have the other parts which depend on the
verb and move around the wverh
Between these circles is a relationship, a hisrarchy
of sizes: The verb---the largest---has need of nothing
else. It can stand alene. The two black circles (large)
represent the subject, an important part of ths sEntence,
and there canm be twoe, The two smaller black circlas
represent objects--—not ezsential or fundamental, but
an impertant part of the sentence, The subiect and
the object can stand alene only in particular cases of
answers to questions whare the werb is understood: _" j
Es: Who is calling? Mary

What are you writing? & letter




SERTENCE COMSTRUCTION. .

Presentation #3: The Imdirect Object Question

In this presentaticn, the materials are the same as in presentatien #2 with the
sddition now of the black arrow on whish are written the guestions For the indirect
obfoet "o whom? for whom? (ROTE: include in the work all four-cages.)

~ to what? for what?", . .substituted for the blank black arrew. The shild
continmues with the same exercises in his further work,

A

Presentation #: The Adverblal Bxtension of tha Verb

Materials
1. The materiala of wood from the wooden box introduced at the beginning of sentenge
construction with the indirect object arrow, as intredoced in presentation #3
ineluded, AND, now in additicnm, z blank cranse arrow and an coranme eirele (both
vinyl)e—=the orange cirele haing the same size as that circle usad For thes
indirect obfect,
2: The sentence conatruction amalysiz form: Tuestion ‘nswer,

Fresentation
1. TUsing a sentence with which the children have already worked, introduce an adverbial
extension of the verb by asking the apnropriste gnestions. Begin with the sioplest:
wharea? how? o wheny
Carsl brought floiars to her mother. When? Testerday, THEN:

2, Write om a slip of paper the new sentence, 2. Carol brought flowers to her mather
resterdav.

d. The child euts up the sentence and places 3. What is the astiom?

the parts with the materiala that he Who iz is that boought? }

F already knows. What did she bring? i

To whom did she bring the flowsra? :

. Introduce the Adverbial Extension part, B, We have one word left owver, |
riving the spncapt of tha completion of It {2 a naw part of our ssntancs,

the varb to explain the pozitien,

"Testerday™ tells uz something more
about the action. It helpa c$$Elata
the meanineg of the verh by te F us
when the sction iz performed.

50 THIS ORANGE ARROW EXTENDS FROM THE
VERB AT SOME POINT.

5. TUsing a second sentence, introduce s second adverbial extenaion:
John drove the car carefully. Hew'?
The child shows the constroction with the materisls,

6. Introduce an adverbiszl phrase as the Ad- 5. ™The doctor carried candy in his bag

verbial Bxtension of the Verb, showing that for the children.,” Where?

thia part of the gsentenee can be moDe Heore the part of the sentence which

than ons word., completes the verb is forped of several
words.

7. With the three conceptz of howr, when and where introduced, the children work now
composing their ovm sentences with the cxpression of thess three adverbial axtenzions
included. They may discover on their oum that mores than one san ba nrasant in
& sentence, And that they nesd mome than ons oranfe arrow. Add to the seriss when
neCEasaATY,

Presentation #5: More than One Adverbial Extension for the Same Varb

If not before, at thi= time several more blank orange arrows and circles are added

to the materials as described in presentation #, And other guestions siven which
adverbial extension answers: Why? With whom? By whom, bv ey T il the
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SENTENCE CONSTRUCTION, . .
Preagentation #5: More Than One Adverhial Sxtension of the Sams Varbh, . .
EXERCISE: Give the children a simple santence to start with: "The men moved the pianoc.™
Then, throurh a series of guestions which the children knew indicate the
Adverbial Extension, add to the sentence, watching it srow:
How? The men mowved the piano slowly. .. fob.us
When? Last week the men movad the piano alowlw.
Wheta? Last week the men moved the plano sloely out the windawiggima-
HUith whet? Last week the men moved the piano slowly out the
window with rcl;eg.!;nt.—:u-

o,

When the children have showm the sentence with the materials, ask them to collect the
slips on which the parts are written., Then, rearranging the various Adverbial Extensions
of the Verb, analvyze the waya in which the sentence can be expréssed well and those
arrangements which cloud the meaning. Also a good point at which to note the usual
positions where the Adverbiagl Bxtensfons of the Verd can be foumd,

The children work on their owm with the materials, . .
constructing their own sentences: . .
and analvzing them with the form,

Pregentation #6: The Juestions that the Adverbial Extensions Answer

The new element here iz found in the box of materials where now wr substitute the
orange arrows on which the questions . are weitten that indicate the Adverbial Bxtenaion,
The child continzes with the work as before: but now he can nse e¢ither the materials OR;
having been introduced te the arrows with questions onm them, he ¢an now refer to the
following chart for Sentence Construe




LOGICAL ANALYSIS AGE: 9 = 10

Material

The introduetion of another set of wooden materials marks this passage from sentence
construction to logical analysis, The new wooden box contains the same wooden materials,
cireles and arrews. But now on one side we see (on the arrows and on the red circle) the
same questions and "wverb" identiffcation., But on the reverse side of eack of these
materials the formal name im riven, Thus:

n; Large red gircla: Verb/Predicate

b) Three black arrows: Who is is that?

What is it thaty’ U0IoCT

Wha?
What

To whem? For whom?
Ind
Ta what? Far w"lat?; ndirect Object

¢} Fine crange arrows: How?/Manner
For what purpese?/Forpose
Why? /Canse or reaseon
Whare? FPlace
Whence? /Source
With whom? s,

companinent

With Hhi.l:'l'{ i
By mean=s af what?
By meaans of whom
By wheoa? +
By what? ©°

When? Time

irect Object

natreEmant

Although the whole new series of materials can be used with the introductfon of the
firet formal terms, in a succeszive serfes of presentations the terms are rradally
introduced., Thus the child works for a time with the three: Subject, Direct Object
and Predicate, Then the arrow for the Indirect Cbject is £lipped and he werks with
four formal terme, the others in his work still showing questions, Finally the names
of the Adverbial EBectensions are introduced, = fewv at o time,

The new materials also include 5 nsw farm Jivided newr ints thres columps:
Mmestion Answer Fart of the Sentence
Sc that, as the child learns the terms for the parts of the sentence, he adds this ififor-
sation in the third colusm in his analysis,

Presentation #1: Subject, Predicate, Direct Object
1. Maplay the materials, showing all the
old guestions and the "werb”™ with which
the child is familiar,
2+ Present ot a 5lip & simpler sentence: 2. "The eantain =lowly oli=bed the stairs, ™
The children eut the slip and showr the
parts wvith the materiales,

3. Introduce first the term "predicate", 3. Today we are analyzing this sentence,

turning aver the red eirels to shew ind we will disesver the precfisze pame of
the new name. Then turn the arrows the thres most important parts of the
Eor subject amd direct object, revesl- gentonce,

ing the names, Look what we have on the other zide of

the werh cirele: the word predicate.
The word predicate mesns “to say sbout,?
{pre - dicars)

. The part of the sentsnce that answers the
aunestions "Who iz fa that?, What is {t
that?” i= called the subject,

The part of the sentence———that part that
receives the setion of the werbe—-that

angwers the guastiens "Who, What?™ i=
called the Direct (hject,
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Logical Analvsis. . .
Presentation #1: Subject, Direct Object, Predicate. . .

.

7a

Tarn the materials over to their original positionm and give the gscond and third
period lezson=,

The child works on hi=s own, constructing his ovm sentences and then enalyzing them
on the new form:

Cuestion Ansmr [Elrt of the Ssntence
e The captain|slowiy climbed the ftairs,

What iz the action? el imbed predicate

Who is it that climbed? |[the captain suhject

What did he climb? the atafirs direct obfect

How 414 he elinb? slowly

FOTE: Series of small pictures about which the child can comment or ask questions in

RHOTE

order to conatruct his sentences may he helpful to stimmlate his {maginatfon,
and to make the work more interesting,

s

A chatt may be helpful at this point which shows the thres newly identified
parts in position, the arrowe gnd the ved circle naming those new parts.
The child can then continue hiz work, using both the last chart of sentesnce
conatfuction and the smaller chart with the new terma simroltanesusaly as a
maide for his work and & reminder of the new neces For the parts of the
sentences,

Pragantation #2: The Indirect Object Hase

Followine the pattern of presentation #1, the name of the Indirsct Ubject iz now intro-
duced. At thiz time we may alzo consider the more advanced concept of the Indirect
(bject where the prepositions ™to™ and "for™ are mnderstood and the consequence of

position change:

1.

&,

The sentence has been cut into parts; placed with the materials, The child is now
using the terms smbject, predicate and direct object. The name Indirect Cbject is
introduced, and the corrssponding arrow turned to showr that new fdentification.

Azl the child to arrange the slips on which the parts of the z-~ntence are written
in the order of the original sentence,

John painted & picture For Aoy,
Give a three=period lesson, veviewing the formal nemes of each part,

Show hew the twe obiects can change 2: Can we change the position of the two
places, Then replace the slip "for objects and st{11l have a3 sentence with
Amy™ with another: “Amy."™ Eeplain, the same meaning: TES
John painted for Amy a plcture.
Doss that zound good? RO
How can we change {d?
John painted Amy o picture,
We can leave cut the word "For™ and we
still “mow the meaning, . it is the same,
When the indirect object comes irmediatelr
after the wverp, the worda "to" and "for"™

are often ommitted, But the meaning is
the =ams,

Becanse the words "to" or "for™ are
THDERSTOOD

In ouf Senténce Wwe kncw that "Eor" Amy is
the meaning: wa uvnderstand that word even
though it fsm't there,

The child now replaces the slips for the parts of the =entence with the material,

? further demonstration that the comstruction has not ch anged though the word position
& Tetd,
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Logical Analyeis, . .

Presentation #2:

e

Presentation #3:

1.

The Indirect Object, . .

The child works on his owm, constructing sentences and analyzing them with the

form as noted in presentation #l.
third colmwm.

Introduce & sentence containing the 1a

parts of the sentence for which the
child “as alresdy lesrned the nam=za and
with at least two adverbial extensions,

The child now shows the sentence parts with

Consider the calor of the arrows far 3,
theé advarbial extenaions and give the
exnlanation, Introduce the name "ad
verbial extension.”

Introduce the precige namess of the L.
adwverbial extensions unsed in the sentence
that iz shown, flipping the corresponding
arrows to reveal the name,

Second and third pericd lesscn.

Hoez he can identifr the Indicect Chiect in the

The Adverbial Extensions of the Verb

Last nizght oy aunt made cookies for ua
in five minutes,

the wooden materials,

We have not vet given a special name to
thege orange arrows,

Why are these arrows orange?

What was the color of the adverb?

What is the function of the adverb? ——
it modifiea the werb,

The advérk complete= the meaning of the
predicate,

S0-—=the parts of the éntence which we show

with ofange arfows @Work like advarhs,
They are called Adverbiasl Extensions,

Bach of the Adverbial Extenszions haz a
special name, but it i3 o name that we
can learn easily because it gives 3 word
which tells us what the guestion asks.
What is the first adverbial extension In
our sentence? Last night. , .
What gquestion did we ask? When. . .
Then this I the Adverbial Extension of
TIME,
The second iz "in five minutes ™ and it
anmeers the guestion "How?™ "How did
she make cookies? In five minntes,
When we answer the questiom "How" we are
using the Adverbial Extension of MHanmer,

Conatruct with the children several mote sentences, using soecifically the Adverbial

Extensions Iintroduced and showing with the corresponding materials.
bial Exrensions are used that have not been named, they are showm with the correspondhg

questions.

If other Adver-

Gradually introdoce, in this way, the nemesz of all of the Adverbizl Bxtensiona,
When thiz has been done, the child can work on hiz own, using all of the materials
with the formal names showing. . .or he can sinply do his work with the following

chart.

ROTE: %When pressntine this chart, we should point out why the arrows are arpanged
in this way. They are in a circle because the adverbial extensions do not change

the meaning of the wverb.

They only add” Iinformation which is not sssential,

Therefore, unlike the three other parts of the sentence which are shown around
the verb, the position of these adverbial extensions can radiate from the werb

at any point,




Logical Analysis, . .

Preasntatisn AU:! A Final Passage to Logical Analvysis

Material
1. The wooden materials as contained in the box used inthe pressntationsz #1 - =3,
with the substitution now of three pisces: a new red eirele which has on anly
one =ide a word, naming predicate: a black arrow which reads of only one side
subject; and another black arrow which reads only direct object, At this
f point the child knoss well thess three term=: and 22 ve pow eliminate the
i questions, those three parts of the senténce are gfain identified as the
strongest elements of the zantence, and their function an wnderstood one,
2. A third printed form iz now introduvced with only two divisioma:
Zentence Analvsis and {8 commleted a2z Follows:
The men guickly loaded the The men = Subject
potatoses onto the trock. loadad = Prediczts
the potatoss - DHrsct chisct
Juicktly = Mannsr

S W T B N N

onto the troek - Flace
At g ceTtalin point in the child"s work, when he has understecd all of the previous
/ concepts, thege new materials are introduced, In particular, the form now makes it
1 necessary for the child to mentally ask ths necsssary gquestions and then to iLdentify
i the wvaricus parts of the sentence, He L3 truly analvzing the sentence,

EXERCISE: As™ the child to build a small pyramid with the wvarfops cireles showm in
the material. Discuse with hin the various fmplications of the relationskip
of the gsizes: 1) The warbh Fforms the base: only the verh can Form a sentance
by itself, 2} the suhfect f= the second most imnortant part of the sentence,
but mot as strong as the suhject, 3) the direct obfect. is, arain, smaller than

| the precesding subject circle, §) the indirect obhfect cirele and the oranse

| circele of the adwverbial extensions are the same size; each in its way coocpletes

, the meaning of the verb, but the indirect chiect 15 = special case, as shown

i by its color.

L .



THE REAL STUDY OF GRAMMAR: After 8§ years.

THE GENERAL PATTERN here iz given for the introduction of grammar rules, We might
logically begim with the article, but since it is 5o closely linked to the noun, we
present them together. Then, immediately after, we give the adjective, Torether
the three form the great family: the Noun Family,

The Houm: An Introduction

The first thing we want the children to become aware of it that nouns are an impor=
tant part of man's history. Before man's appearance, langnage didn't exist. There
is a part of man's history, an important part, which is a mystery unknown to us;
but it is through this part that we are able to ge inte the past, It is the immortal
part of man: the fruit of the eternal man., Man received, as a gift from nature, the
wvocal chords,

These vocal chords produce wibrations and thus sounds, With the help of the
mouth and the 1ips, sounds are put together in different ways, thus forming millions
of words. But there are just a few sounds, perhaps 20 to 20, depending on the language,
Une person tried to discover how many uslid: eculd be formed with those sounds. By
combining the sounds, he discovered 600°" words, But some of these words wouldn't be
real words, For real words depend on the _intervention of man's will, A dgroup of men
establish a group of sownds which will have a specifie meaning. 4And so ome cannot ecall
this "a oen” unless the group has agreed that it will be ealled "a pen.” Onee the
meaning has been established, tha men in that group can understand the meaning and they
can cormunicate. But an outsider f£inds that particular arrangemsnt of sounds, that
language, meaningless, He does not understand i{t. Man's thoughts would be useless if
he eould not communicate them. And so we find that the phencmenon of language makes
it more Jdifficult for man to po from place to place: he may find himself in a group
where his theughts cannot be expressed. In the atory of the Tower of Babel, at a certain
point, the work is mo longer possible because the men cannot comrumicate with each other,
"Their languaze i3 econfounded."™

Putting words together is not only the work of the intelligence, but also the

cesult of the emotions. Words come from the soul of which they are an expresziom, And
zo each people's language is one rich and beautiful with the human personality.

Those words compounded by scientists, on the other hand, often sound cold and without
a musical guality--—=they are mot alive. A universal lanruage has been tried called
Speranto. It was formed to meet the needs of communication between 21l man in 2
scientifiec way. But its failure was due to a lack of meaning in the words: it was

a cold language, too.

The words which man forms are transmitted from generation to generatiom, sometimes
slightly modified because the words themselves conform the the experience of people's

lives. And so the word is the symbal of the 1ife really lived. It reflects the

experiences, the work and the struggle of men,

Many languares cannot be decinhered. We can discover and see a tablet of old words,
but without knowing how the sounds go tomether, it is impossible to reproduce that
language. The Etruscan language has mot et been decipherad,

When we resd the names on 2 map, we discover a part of history. Consider the word
America., Why is it not called Columhia? Columbus died believing he had discovered
the Indisn isles. It was a man who discovered the whole extendsd continent and gave
it his name that gives us the name Ameries, His name was Americus Vespuweci,

And so language can tell u= the history of a people. We can go on traveling in America
by looking at the map. HNear the Mexican border in Califernia we find the city of

San Diego, then the city of Los Angeles. Small islands off the coast have the names
Santa Crusz, Santa Catalina, San Clemente, To the north we Find Santa Barbara, San
Francisco, and many other counties and cities with names which barin with the words

San or Santa, both measning “saint,™ How did these places met the names of ssints?
They are places discovered or founded by Spanish mizsisnaries who fave them the names
of their gaints. Perhaps a Francescan friar founded Z2an Franeisoo,
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THE HOUN: M Imtroductiom, . ,

Hamag such as Idaho and Omaha are Indian names, ‘Thev were probably estabhlished
as names of particnlar places or as a reference to the tribes whe lived in those
places long before Columbus arrived. Thourh we may ne longer know how those words
were promounced, the names themselves survived long after the group who rave them
disappeared frem the place, The legacy of the Indfans to us is partly in the many
words they added to our language,

We can do this kind of 2 study with any continent and discover the history of
the people in the names; and so geography becomes a subject of great human interest,
The places in Spain have many Arabian names: and so doos Sieily. The Arabians conqurered
Spain and Sicily and occupied them for long periods of time. When they left, the
names they hawve given remained,

The names of persons are also stranve, often telling a historv of hahits and
religion, Montessori talked about the grandparents who decided on the name for the
newhborn child, The mew baby must have a name because nothing exists without ome,

And so the whole family discusses the mame of the new ehild. Durimg certain pericds
of history, certain names are fashionable. And so, for a period of seversl years
during Mussolini's power in Italy, Benito was a wery popular name, In some countries
the ehild iz always given the Ffamily name, Montegsori vrepated a chart in India
which was im the shape of a flower, In the center was the mother and child. The petals
named the various sources from which the child's name comes: natural phencmena, a
feeling, a saint's name, ste, h o4 i

_hig 1ife. In some comntries, because fear of a rod or rFods
is very great, the child’s real name is kept & seeret in order that he may aveld
direct confrontation with the god. He is then called gmething else 36 as not to
draw the god"s attention to him. Only the family kmows the real name.

When villages were small, a person nesded only one nams. At a cartain point, there
weTe many pecple then with the same name; and it became necessary to deseribe the person
with a =zecond word: Joseph red, Joseph big, Joseph bacon-sater. There are many last
names that still have this descriptive avality.

Juch discussions are good berinnings for RESEARCH on the origin of noums:
1) coffee: from a small town called "Caffe,™
2) tobacco: from the mame of a West Indies island "Tobago."
3) muslim: £rom the Syrian towm Muslimiva,
4) damask: from Damascus, Syria.

Such research requires many books and help to the child with the diffieult words and
names invelved, But in this way rrammar hecomes interssting, one'’s oum langoage
becomes beantiful, foll of rich human experience and the history of that sxperience.

THE NOTN: The Differemt Properties of the Noun

In these exercises the child mests noune clazzified as members of certain groups,
defined by certain nroperties of the nowm. As he dossz ths work, he iz mot only dis-
covering the many different ways a noun names things, but he is also increasing his
nowmm vocabulary. 5o, in each of the exercises he does, it is imcortant that he copy
the words used in his notebeck. Gradually he is building a reservoir of words from
which he ean draw to express himself fn the spoken word and im the written word., And
always he is moving towards greater precision in both experiences.

We may consider many different properties of the noun:

ABSTRACT and CONCRETE SINGULAR and FLURAL IRREGULAR PLURALS

GROUP MOUNS (COLLSCTIVE) COMPOTMD and SIMPLE DIMINUTIVE and DERIVATIVE

PREPIXED and STUFFIXED PROPER and COMMON PRIMITIVE and SCIENTIFIC
HOMETIMS FIRONTMS ANTONEMS

The presentation of these groups is made using series of small cards, each series
fncluding the nouns on black cards and title cards that are white naming the partieular
caterories. These series are stored together in a box that is not presented as a
material to the child since each series should be presented separatélyve——and one at

a time in t :
i Che ﬁengﬂﬁf hat the ¢hild maw thoroushly understand one group before procesding

- i N i B il
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A SAMPLE PRESENTATION: Two Properties of the Boun: ABSTRACT AND CONCRETE HOURS

1. Give one child all the carde of the concrete nouns. He Jisplayvs them in a
column on the mat. Give another child the abstract nouns to place in a column,

Z. With the children analyse the differ-- 2. "hat is the fifference betweon desk
ence between the words in the two and strength? hat and beauty?
columns .

3. Intradvce ths title labels snd give 3. The first coluem of nouns afe thingds
the nomenclature. that we can ses and tooch: thoss in
the gecond we cannot. Wa can only fael
and know them insida,
The first are called comcrete nouns,
The aecond are called abstract nouns,

&, Having placed the title cards above sach columm, the children read the columms
afain, defiping each in tetma of the new lahel,

5. Turn owver the labels and ask: 5. What iz this word? horse
Iz this a concrete mowm or an abstract?

Thy?

6, ACTIVITY : The child reads a paragraph and looks for the twoe kinds of nouns,
listing them in his notebock under the column he has alresdy besun doring the
presantation,

THE WOUH FAMILY

How we again cresent the chart of the noun famfly. We note that with the mowm
there is often both the article and the adjective. With the children we discuss
why the three are a family,

It iz interesting that in some langusges the noun it=elf Inclwdes the article
such a3 in Japanese and in Latin. And sometimes & lanruage has words which also
include the adjective:

A Spanish riwver: Guad/folSguivir meaning river/the/ bipg
In Italian: cassetta means “little house.™

caaons oesna  "bir house, ™

casachhia mean=z "ugly house ™
In English: piglet meons "1ittle pig,”

kitchenstts means "littls kitchen,”

So the article, the adjective and the noun all go togethar, somatimes entansling as
G o

THE DEFINITE AND THE INDEFINITE ARTICLE

We have seen the definite and the Indefinite article in the first presentation of
the article. HMNow we five the nazes definite and Indefinfite in a presentatiom like
the cne above. We lay ocut the two columns of the articles, note the diffarence,
neme the twe groups snd then give the labels.

The ADJECTIEIVE @ The Different FProperties of the Adjective

In a series of presentations we mow 7iwve the waricus kinds of adjectives,
giving their names and smphasizing their psrticular preperties. We present them
aluayes Iin contrast so that we use two or three different kinds of adjectives im
a sinrle presentation,

Materials

1. The adjectiwe grasmmar box, which shimld always be preparad beforshamd with
the materials to be uaed,

2. For each kind of adjective, a prepsred series of cards: one large control
card on which are written the phrases or sentences to be analvzed---and many
small cards colered in the corresponding color used for the part of speech
in the grammsr bexes. There {3 2 small esrd for each of the words on the
contrel ¢ard EXCEPT when some words may be shown with one card, such as in

& series of adjective expressions sbout the s
3, The grammar symbols, used now from the large % m& contains them all,
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t THE ADJECTIVE.
A SAMPFLE PRESENTATION: The Possessive, Demonstrative and JQualitative Adjectives
ROTE: Begin with the simplest kinds of adjectives, theose with which the child is familisc,

l. Present the preparsd grammar box, complete 2. The child takes out the three control

with the control cards in the lon~division cards and reads each one,
and the smaller cards in the respective Then ke matches the syebols te the
divisiona. worda.

3, Next the child takes from the small diwisions all the small cards and =ets them
1y beside the control, mtching the order, using only one where it s possible,

L, Analyze with the childrean the diffarence k. Theze are all sdiectives. . ,snd thase
hetween each group of adfectives, miving . « -8nd these,
their specific propecties. Give the Do they each tell the same thing?
name of sach group. These adjectives rFive the guality of
color to the mown, They are called
qualitative adjectives because they
give a quality of the noun.
Do the firat group of adiectiwves give
s quality?
When we use these words "ey" “our™,
etc, we are saving "to whom the ohiect
belongs."” These are possessive adi.
The third group are called demonstra-
tive adjectives beecounse they demon- 4
strate the place where the object ia. .

5. Three=period lessons,. 2 Which are the possessive adjectives?
Howr are these adjectives called?

6, Esturn the materials to the grammar box so that the children can work on thelr owmn.

7. activities: The children work with the adisctive commands again: now, in addition
to listing the adfectives in their notebooks, they also write the
adjective name,

AMD the children look for these specific kinds of adiectives in their

books.,
AND we mavw display wall eharts with heading of each of the thfee tvoes
of adjectives, to which the children may add thosze that they dizeowver,

ROTE: When the ehildren have learned these thres well, present three more kinds of
adjectives. It is important not to move o fast so that the childrem have planty of
Eime to woark with the material,

A PURTHER ROTE O¥ THE COMMANDS: There s now provided a CONTROL BOOKLET for the cosmands
where the child may find, after his work, the names of the warious kinds of adjectives
and those adjectives used in the commands under the proper headings., In the same hocklet

there is also the control information for tha commands of the other parts of speech,



Reading Analysis, page 2 .
N Series 2 e

rH{Z; 1. Miss Miller touched my cheek and she smiled.
A 2. The girl arose and she collected the books.
l. The servant brought tea and the meal began.
4. Jane stood alone and no-one addressed her.
5+ Ee shivered and donned hisz closk,
6. She lowered her head and she wept.
T. Helen gat in the corner; she wound a skein of wool.
8. The nurge entered and Eliza followpd.
9. The Doctor waved and Mrg: Markleham bowed.
. 10. Minnie laughed and stroked her hair.

-Eeries L B
e
1, We parted at the gate,
D 2. The White Rabbit wag at the gate,
3. Litlle Emily loocked up at the 8kY «
4. Edward raised his gun slowly.
3« The man drank from the basgin.
6. The footman bowed low.
f: : _ T.__I approached my lipa to her cheek.
gt yian retreated fearfully.
9. She advanced, smiling. ) .

)

~10. He Brose guickly.

Series 4 a

l. She sat down tresmbling on a2 chair.

2. The Knight bowed low and gracefully te the lady.

3. Alice now lifted up her head quickly in some alamm.

@ 4. Alice went timidly up to the door.

' 5. Then he presged his face close to the window.
6. He lays his head flat upon the grownd close to my feet.
T+ The captain returned toc his ship; very puzzled.’

e

8. My mcther put her hands upen my lips to etop me,
9. Slowly, seftly and sweetly she SAng.
10. The White Rabbit was talking hurriedly and nervously to Alice.

F.o™ L

85




THE ADJECTIVE. . .

THE LAST ADTECTIVES: THE COMPARATIVE ADTECTIVES

This ie an important concept in the adiective work, but a very advanced concept
of adjectives and so we present it last. There are four different degrees of comparison,
but it is necessary to present them all at the same time in arder for a read understanding.
If there iz a need, o second presentation of the same material is made,

Material

1. The adjective grammar hox, vrepared. Since other parta af apeech are used hesides
the nown, adjective and article, it is necessary to place the varfous other =small
cards in the long control division of the bex.

2. The grammar symbols ARD longer white strips of paper which are wged to indicate
the grouvping of several words as an adfetival phrase.

3. The materials indicated bv the sentences: that is, when two prisms are mentioned
we actually show those prisms to ald our understanding of the commarisem.

Pregentation
1. As in the sample presentation, the econtrol cards ars first placed on the mat and read:

THIS CUBE I3 EED.

THIS PRISH IS AS TALL AS THAT PRISM,

THIZ® CY LINDER IS TALLER THAN THAT CYLINDER.

THI® CYLINDER IS SHORTER THAN THMAT CYLINDER.

THIS CUBE IS THE BIGGEST OF THE CUBES IN THE PINK TOWER.
THIS CUBE IS THE BIGGEST,.

2, The children mateh the symbals to rach of the words in the sentences,

3. Then they show the correspending materfals deseribed by each of the sentences, The
"bigrest cube™ is the milliom cube from the hierarchical moterials,

5. The childrem then lay out the eorresnonding small cards for each sentence, Hers thare
is a small card for ecach of the words.

8. Read the sentences again, explaining their meaning in terms of the material: that these
adjectives give a quality, but eack in a different way. In some cases we are comparing
two things (The Adjectives of Comparisom in sentences #2, #3, and #8), In sertence
#5, we are comparing the meum to its corresvondine set or sroup, In the last Case .
sentence #6, we are naming a greater set, a universal set,

6. In laying oot the small cards the e¢hild diseovers that there are several brown ad jective
cards with more than one word: the adjectival phrase ineclusfve, Here we exrlain
that these words together are used as an adjective, but we do not use the word "phrass, "
BXCHANGE NOW THE THREE SYMBOLS S OWN FOR "AS TALL AS™ FPOR THE LONG WHITE STRIP WITH
THZ ADJECTIVE SYMBOL ABOVE IT. Do the same for all those groupe of words which are
used together as adjectives: "tallew than,” "shorter than™ and "the bigrest of,”

7. Give the names of each of the adjectives. 7. Pink is a simple adjective of quality,
It is a positive adfective.
In the "prisms,™ we have twe obiects that
are equally tall. Thia sentence uses
the adjective of equality.
The next two sentences show comparative
ad jectivefem—one of superiority and one
of infericrity.
In the first we are saying that the cyl-
inder iz MORE TALL; in thes second LESS,
The last two adjectives are superlative
ad jectives., They indicate "the most"

. of a group,

8. Review the concepts with queations, 2. If I say wou are ‘taller than Georea,
have I used an adfective comparative of
superiority or inferiority?



THE ADJECTIVE. . .
Presentation: The Comparative Adjectives, . .

8. . .a review in questisns, 8. ZShow me an adjective of the auperlative,
Wheh I say Mary iz the tallest of all
the gizls in the class, which adjective
have T used?

Read me the sentence which contains the
positive adiective,
What iz this kind of adjective?

%. ACTIVITIES: The children look for examples in bocks, . .or thin® of sentences which
show examples of the different degrees of comparison and write them in
their notebooks. . .or make a graph of the comparative heirhts of classa
mates and then write sentences to describe that compariszon.

HOTE: Im English, we have three cases of the comparative adjectives, The simplest, CASE #1
is nresented first: big, bigger, bigreat, CASE #2: more besutiful, less beautiful
ag beautiful as and the most beautiful {s a variation amd should be {mtroduced at
a much later time, when this presentation has been thorouskly understood. CASE #3,
where we see that an adjective can he expressed in either way, as CASE #1 comparison
or CASE #2, is presented last. FExample: strong, stronger, stronsest and more
strong than, less strong than, as stremg as.

THE PROMOVUMN: For AGE 8-9 AND THE VERE

We are noew approaching a study of the verb, but we must first consider the functiom
of the pronown as a helper of the werb and the ensuing agreement of the two,

Fresentation: The Agreement of the Fromeun and the Verb

Material

1. Tiny red booklets, made just az those contained im the Big Red Verb Box: a
bocklat containing green cards with the personal pronouns; a red bocklet with
the title Present tense and corresponding red cards; another for the Past tense:
and a third for the Future tense. The four booklsets topether in a contdainer,

Zs A larde folder entitled: The Study of the Verb/The Promounsz. Containing the
SEVET PTODOUN charts,

3. A small envelepe entitled: Singular and Plural Pronouns containing twe title
cards "Singular”and "Plural™: and eards on which are written the pronouns! persom.

G. A big red folder entitled: Verb: The Fundamental Tenses containing the first
four werb tense charts.

5. The Big Bed Verb Box,

Presentation

1. Ask the child to take the small green Folder of the nrencuns and £6 put them ont
in any order. A=k him to read the worde,

2. Help him srrange the pronovns in 3 column of order,

3. BReview the particular characteristics of 3. What is different about these pronouns?

the personal promcuns, When [ say "Bring it,™ I have & promoun
whieh takes the plaece of a noun.
Put the promoun symbol abowve the coluen, These pronouns, instead, desimnate the

person doing the actiom. They are the
helpers of the werb,

L. Give the child the red booklet of the prasent tenme of the verb and as- him to mateh
the verbs with the promouns. Then place the wverb symbol at the tor of the salu=m,

5. Fresent the contents of the small envelope, What does sinpgular mean? ploral®
first displaying the twse titles sinpular
and plural; then the three "First person,”™
"Second person,™ and "Third persom, ™

E. The ehild news reads the pronoums in his colu=n again and identifies them as singular
and plural; placing them under the corresponding title. Then place the "person™ titles
and help him arrange the pronouns correctly according to first, secend and third,



THE AGREEMENT OF THE FRONOUN AND THE VERB. .

-

7. Three=period lesason. 7. Show me the sinmular personal prooouns.
Give this with the labels turned Show me the personal pronouns which are
face dowm, ‘firat person,

How many of the six personal pronouns here
are plurals

8. Then cover the whole display and repeat the ascond and third period lessona to see
if the ehildren have understood and learmed the concepts.

WOTE: It may be interesting here to introduce the pronoums Thou and Thee as the second
person used in poetry,.

9. From the first larpge folder, take
the pronoun-trerh sgreemént charts L{f‘
and explain them,

The speaker iz always I,
The others never speak.

;ﬁ""”’”
o
o %‘z
1 is like the sun, at the
center. Prom that point,

the werb iz set in action. . J‘

I talk to wou.
When wou talk, you ate not

any longer you: vouo are I, .J.

Whoever is talking is I,

The third person cxists only
when there is a first and a -E
second perszon. 1 am talking .

ta vew about a third paraon:

he., .W
"The roszipérs™

I a2 talking, but I am with
other persons. .
Torether it iz we, .. LM
[
Il. e




THE AGREEMENT OF THE PROMOUN ANTTHE VEDR.
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I am talking to vou,:bat .'J'

there iz more than ome

SaE @0

I am speaking to vou 4
aboat some third nersona:

they. ."’F‘-*

When we spesk, we speak always in the present time, ot the present moment, even though
we speak of actions future and past,

ROTE: Im each presentation of the promoun charts we must wive many examples and encovs
rage the children to comnose sentences which demonstrate the differsnt character of the
different pronouns.

Presentation: A Preparation for the Further Studv of the Verb: To Ses IFf the Child
has vnderstood the three fundamental tenses in his work to this point.

The ehild has been introduced to the “hrb--!nst, Present snd Poture Chart in his=
Bistory work and he has read the booklets from The Bir Red Verd Bew, He has an frtuie
tion of the three tenses also from his First {ntroduction to the function of the wark, -

l. Write a slip: walk, The child per-
forms the action.

2. Then ask for the label and ask: 2. ‘Hhat 314 vou do? I walked,
You have used the past tense of the werh,
The present tense lasts only as lomg as
the actiom lasts, When the sction i=
finished, when you hawve performed it,
it belongs to the past,

3. Another alip: I will walk toomor- 3, Are vou able to do this actiom?
road,  Ask the child to perform the Why not?
action. Because you hawve an action of the future,

You must waie wntil temorrow to walk,

&. Present the Verb Tense Chart (from the history material) and review the tenaes,

When the child understands the three fundamental tenses wery well, we are ready to
study:

THE BIG RED VERE BOX: Second Lewvel: A Further Study of the Verb,

1. PFrom the Big Red Yerb Box, take the larre division of "To Lowe ™ MHaplay all of
the mood bocklets: Indicative, Fubjunctive, Imperative, Infinitive, Partfciple,
and the Interrogative and Megative Verh Porms, Ask the child to resd each of the

titles, WOTE THAT THESE ARE THE ONLY MOODS THAT THE VERR EXPRESZES,

Z: Then put all booklsts away except the
. 2. The most important mood = the ons we
indicative moed division. alvays usee—-it is the indicative mood,
You have read 811 of thess verhs: now
we want to study them,



THE BTG RED VERB BOM. . .

Frosentation:

2a

T

Second Lewsal:

A Further Stoedv of the Verb, . .

Read with the child the names of each tense as written on the front of the hoaoklats

contaified in the Indicative Mood divieion of the box,

Display the bBooklets in

order of the tenses, placing the gresn ronoun bocklet firse,

Ask one child to display the pronouns 4,
first in a column; then have the children
digplay all the verh forms of cach tense
below the booklet corres-onding; asking
for the idemtification of the persen with
cach placement,

Beplace all the cards in sach booklet,
thres Fondamental tenses:

Pat

This iz the present tense,

Love. » ¥ho i3 doing this actiom?
We cen place it Eivst,

What persom ism doing thies setiem?
Ia that petson sirgular or =lural?

all the becklets awvay except for the

present,’ past and futore. Now ask the child to take

only the first person singular form of each tenze cut of the hooklet, dlzplaving

firat the greem card "1."

Identify the thres tsnfes as the child resds them,

He shoold read them a secomd time, restating the tense identification,

Tgrn over the veorb booklets which fdemn- 4.
tify the tenses, and do the second and
third period lesson, THEN THE CHI'D
COPIES THE VEERS IR HI3 KOTERDOR.

fhew me the frture tense.
What person is it? Singuler or plural?
What tense iz this?

WOTE: Here the child should know both the person expressed amd the tense, the first

being eimplified in the presentation to only the first person singulac.

Eeverthelass,

we continue to impress here the different personz used by identifving this one repestedly.

i)

8.

5.

10,

Intraduce the tense charts for the thres
fundamental tenses, Use the sioplified
present tense chart, as shown here, for the
pregent to show the thres disztinet point
représentations of the fundamantal tenscs,
BOTE: the second "Present tense™ chart,
a3 shown in the series ecan be introduced
when the present continoous tense is
introdaced,

In the pressntstion of the three Firae
tense charts, oive for sach one a semtence
employing the tense with first perscm
singular prenown, Ask the children to

th of other sentences in that tense,
WOTE THE REASONS POR THE ODNSTRUCTION OF
EACH CHART AS BRELATED TO TIME.

Second and third period lessson.

Prasent the labels Far the tense scharts,

activities:

h 4

|
i

"Ioday I go to pym™ The action here is
perforoed In thizs moment. It is now. Bere
the pronoum goms together with the werb.
The perscent ic speaking In this ceoment, teoo,
"Yesterday I went to gym."™ This s a
sentence in the past tenze. Does the
action hezppen at the seme time as the
pronoun speaks it. W0 So the promoun
and the verb are not together here., o
the chart, where L3 the verb? The sctiom
has been done in the past., The pronoun
is the speaker, always in the pressnt,

"Tomorrow I shall go to gve.™ This is not
an actiom im the past and it is not in the
present: It will happen inthe foture,

The vert for the Puture tense i3 agaim
separnted from the pronoun. WHE?

Show ma the pressnt tense.

What Lz this?

Why Ls this chart arranged in this way?
What tense does it show?

The children msteh the labels,

The children study the verb booklets for the introduced tense on-their

ewmn, layimg oot all the promouns and then all the werb forms inm that
tense and copying them in their notebooks with the heading "Past tense,"

Taing the materials for the construetion of the charts, the children
reconatruct the charts £or each tense, Identifying them with the labelas.
They may copy thess, too, in their notebooks,



THE FUNDAMENTAL TENSER OF THT VERE. .

THE VEREB GRAMMAR BOX: TFOR |THE

Material

FIMDAMENTAL TENSES

1. The verk rrammar bex which has divisions (small) for the noun, the article,

the ediective and the werb.

And one long division for the contrel card. ERed,

7. The correspondinr cards with which the grammer box is preparsd PREVIOUS TO ANY

PRESENTATION,

Fresentation

1. The child first takes the control cards 1. Teday I wisit my aunt.

and Teads the sentences, matching the

symbols £o each word,

Yesterday I visited my aunt,

Tomorrow I shall visit my aunt,

2, Agk the child to identify the tenses,

4. Then the child lays cut all the corTesponding

G. RBewr we idetitify the werb with ita 2., Thizs i= the
complete nomenclature, given by the work
with the bookiets from the Biz Eed Verh

Box, Thisa nomenclature is the particularly

isportant element here,

mood,

amell cards,

First
This iz the

rresent tense, indicative
person. singular,
ST LeNSE. . -

5. Befer to the tense charts, comparing sach with the sentences displayed and identifying

the demants of the chart Iin terms of thosze sentences.

cepks 'of presant, past and foture,
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THE WERB. . .

A SEQUERGE OF PRESENTATIONS: The followinm sequence of prasentations should pracesd
slowly so that the child understands well those tensesz already presented before going
on to others. With cach presentation the corresponding tense charts sre presented. The
pattern for the presentation is the same as detailed in the first presentatiom of the
Big Red Verb Box: Second Level,

Fresentatién #2: The Fundamental Tenses of the Verb To Have: A Helping Verb.

Using the correspending bookiets for these three fundamental tenses of the werh "Te
have™ frem that division in the Big Red Verh Bem, we again introdvce only the first person
gingular form of ecach: "I have, I had, I shall have.” The ténses are Fapiliar: here we
are introducing precisely the forms of this werb zo that the ¢hild ésn later use them with
eage it forming other tenses,

Presentation #3: The Past Farticiple + The Fundamental Tenses of the Verh To Have =
The Present Ferfect Tense, The Past Perfect Tense, The Puture Perfect
Tanse,

We begin this presentation by introducine a slip on which is written the past participle
of love: loved, Then by showing that label after each of the fundazmental tense forms
of the verb "To have™ we show the child that we have formed the nmext three tenses, riving
their names and introducing the cotresponding charts. The inportant element here is the
slip with the past participle on it, for it makes sirple the constructien of the new tenges,
A clear deseription of the time defined by the new tenses must be given =0 thet the child
can understand the charts and the tenses, Many examples are needed in the presentatiom
discussicn. Then prepared sentences may be used with a mixture of the six tenses which
the child can copy in his notebock and identify, Again the use of the blank chart and
the reconstruction of the charts is helpful for an understanding of the new tenses,

Presentatiom #: The Pundemental Tenses of the Verb To Be: A Helping Verb

In our Iintreduction of the fundamental tenses of this werb: I am, I was, I shall be:
we must introduce the concept of the werb which expresses a state of being, We can alseo
note that this verb, like the verb to hawve, iz a helping verh which will lead us te
formation of other tenses. The time of work with this werb should be ample:; the child
having the time to copy and understand the varicus forms for each person of the three
fondsmental tonsmes,

Prezentatiom #5: The Present Participle + The Fundamental Temses of the Verb To Ba =
Ihe Present Continucus Tense, The Past Contimuous Tense, The Future
Continucus Tense,

Again we introduce a slip on which is written the present participle: loving., And
we show that these next three tenszes can be formed by combining that one word with the
previously learned forms of the werb "To be,” At this time, we introduvee the real chart
for the present tense In eomparisom with the now-presented chart for the present cone
tinuvous tense. The charts again may provide particular help in understanding the time
whizch thig tefize deseribes,

Presentation #6: The Past Farticivle of To Be + The Pundsmental Tenszez of the Terk To
Have = The Present Perfeet, Past Perfect and Puture Perfect Tenses
of the Verb To Be. g

This is a preparation for the formation of the last three tenses and ean be handled

well with the intreduction of the slip on which iz written: beem. The past partieiple

then, shown with the fundamental tenses of the verb 'To have” present only one new element

to the child: the important word "been.™ And so he sees "I have been, I had beem,

and I shall have been,™ and he recognizes the tenses ss familiar ones.

Presentation #7: The Presemt Participle + The Present Perfect, Past Perfect amd Puture

Perfect Tonses of the Verb To Be = The Present Perfect Continucus
Tense, The Fast Perfeet Comtinuous Tense, The Future Perfect Continuous
Tense,

HeTe we have a evlmination of previcus presentations, the eml -]

7 ] S : ¥ nev alemeant heings the
naming of the three final tenses, While these are the most complex forms of the werb, the
child is already fariliar with the component parts that form it. And zo he sees by :
combining the werbs introduced in Fresentation #F with the fresent Farticiple "lévinz,"

he is able ts form the three final ~
ghall have Bean loving, inal tenses: I have bespn loving, I had been loving, I
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THE VERB. . .

THE VERE GCEAMMAR BOX: For the Compound Tenses

The work of the grammar box is again a parallel ome to that which the ehild dses
with the Big Red Verb Box. Thus, as he gradually learns the formation of the tenses |
in the FIRST FERSON SINGULAR from the verb box booklets, the grammar box exercises i
provide mot only a reinforcement of that information, but thev also provide the Familia-
rization with those new tenses in the other persons, both singular and plural,

The exercises proceed as in the work of the grasmar box with the fundamental tenses,
The child takes the PREPARED GRAMMAR BOX (begin with only one specific exercise: later
two or three may be prepared for a more advanced work as the child's understanding of
the tenses inereases) and he bepgins by taking out the control card and reading the
sentences. Then he matches the symbols to each of the words in the sentence, using
OHLY ONE VERB CIRCLE for the werb, whether it ias composed of one word or several, Than
he takes from the various divisions of the box the small cards and lays thoss out on
the mat to form those sentences which he shows om the control,

The NOMEWCLATURE OF THE THNSES is the important element., The child identifies the
tenses he has shown with the small cards; and their formatiom provides an ophortunity
for him to revisw THE FORMATION OF THOSE TENSES,

He copies the sentences in his notehook, either as they aprear on the contrel card
er in the abbreviated form of the small cards. And he identifies the tense used im
eath sentence,

Ihe tense charts are used again in the presentation of the exercises with the T ammar
box; and the child may use them further as he works alene. He may alse use the blank
verk tense chart to construct the various tense charts as a further reinforesment of
the concept of time as expressed by the various tenses,
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Heading Analysis; page 3

Series 5 2 =

—_— = |
Py 1. The kindly eyes of the Pastor beamed wWith pleasure,.
o 2. Now Dete leaped from the seat like a rocket. L r—

1, Every afternocn the grandmother sat for a few minutes beside Clara. —1

4. Pagin and Mr. Claypcle joined in a burst ef laughter both long and loud. '

5. He bowed them away, in & graceful manner while atill'atam‘.:ng o the hay-cart.

6. They sit down in a semi-circle, at a 1ittle distance frem the round table,

facing the blue sofa. _ : 3

7. The ghost pointed an unmoving finger to the head.

B. Suddenly John stared round anxiocusly at the mass of faces.

9. To that he and Friday now crawled.

10, For some weeks, the poor knight stayed very quietly at home in the castle.

Series 5 b )
- 1. There, in & lowd, cheerful company, they ate & excellent meal.
e 2. ¥innie-the-Pooh read the two notices very carefully from left to right.

3, Peggotty and I were sitting one night by the parlour fire, alone.

4. Alice strokeé the kitten in the basket.

5. Little Pablo wept loag and lowd.

6. The twelve jurcrs wrote busily and scratchily. e

Mr. Bdwards, the doctor, replaced the cup slowly and carefully.

=———



THE WROLE COMOUVGATION OF THE VERR
Material: The Big Rad Verh Box
Presentation

1. Imtroduce the entive learre red division from the Big Red Verb Bex: "To Lowve™ =
the "active™ werb shown in its whole compgation.

2: Lay cut each of the mood booklets: and invite the children to Tead what is writtan
on thes outside of sach: Indicative Mood, Subjunctive Mood, Imperative Mood, Infinitive
Mood and Participls Mood,

s Briefly explain the meaning of each of the moods, without taking specific axamples
from the booklets at this point:

A; Indicative Mpod: This mood is the most important mood, the ons most
commonly deed. It states an action elearly, It fs a declaration.
Thers is no doubk, no "if."

By Subjunctive Hood: The word subjunctive comes from the Latin word
"subjungere"” which means (sub} in gddition + (jungere) to join. The
confunetion was a part of speech which united words or groups of words,
And in the subjunctive mood, we find that these verbs are usually
conjugated with a 1ittle vord, often s conhmetien, which joins two
parts of a sentence, one of them containing the subjuonctive mood werb,
Often the subjunttive modd iz conjugated with the words that or what,

I wonder what the children will sing.

I was hoping that he might come that evening.

I wish that I were rich,
The subjunctive mood “also expresses an action that depends on ancther;
one previous condition must be Filled In order to Fulfill t.'he action,
And the small woerd vwhich expresass this r_-mdit:.nn iz often

If we hurry, we conld arrive in time, ¥ mi‘%;:?m &
Cs Imperative Mood: Imperative means "to command,™ I
CEOWH : "With this crowm, veu become the smperor: new vou may give

gome commands.™ (The children take turns with the crowm, givine orders,)
"Fhat do veu obserwve about the verbs we use {n commands?
1} The first person promoun iz missing: it iz sasvy to pass
out orders and hard to take them voursslf,
2) When we say "Take off your shoes,”™ where iz the pronoun?
IT IS HOT IN THE SENTERCE: IT IS UNDERSTOOD, Whe?  ¥OU.
Sometimes we apeak this pronoun for emphasis: You take off
your shoaszl
3) The past tense does not sxist in the impsrative mosd, HNor
the future. {(In our bocklet we will find only one word: Lowve,)
&)} In order to emphasize the command when it is written, we use
the execlamaticon mark.
5) The imperative mood iz often used in religious 1iteraturs,
) e can axprass the imperative mood in the active and passive
volces; In the positive and the meagative.

D, The Infinitive Mood: Here we indicate actiom that does not have a

definite length of time. It is mot completed action. It does not refer
ii'.nt in time. It does not have a pronowm. It is formed of the
word plus the first persom sinpgular present indicative form of the werh,
{With a few exceptions: the infinftive form of the verb was originally
a moom.  "Better ask before you leave." THEN the "to" was added so
that the more familiar form is "Better to ask before-you leave, )

E, The Participle Mood: The word participls comes from the Latin ward
that means to "participate.” And the participle does participate in
THREE GRAMMATICAL PFORMZ: a3 a verb, & noun and an adjective, We hawve
alreaady seen that we can form our wverbh tensze with the help of tha
presant participle and the past participles:

He iz helping me mow the grass.
The cat had been locked in the closet,
How we can see both of those participles used as adjectives:
Lat's try to lend the youngest children a helping hand,
A loaded gun is o dangerous thing,
When the participle is used as g nown, £t has a special mame: gerund,
Riking in the meuntaing iz fun.

* e smditimnat wigresaline utiin o ranigty of combinatins of dndiestise



The Whole Comjmgation of the Verb. . .

&,

6.

Second and third period lessons. 4, What do we mean by the imperative mood?
ASE THE CHILDEEN TO PORM SENTENCES AS What iz this moed? "To err iz human:
EXAMPLES, to lowve divine,*

Compose g ssntence in the declarative mood,
when they have understood the concepts 5, Some moods of the verh have pronoims:
well, take one card from sach of the book- aome dp not,
lets; the ficrst persom singular (present "to praise (lowve)” "I love™
tense) that the child has been using in Those woods with a pronoun are finmite;
the tense work, THE CHILD READS THAE VERBS those without are infinite,
AND WE HELF HIM ANALYEE THE BASIC DIFFEE- Infinite means "indefinite,™ and we know
ENCES. . .IN THE MOODS. that thozs verb moodsz without the pro=

neun do net fndicate a definite lencth
of setion or point of tise,

m——aThe finite verbs are called PERSONAL MOODS: they have a pronoum,

AND those without the pronoun, the infinite ars IMPERSONAL HMOODS.

ACTIVITIES {for reinforcing the concept of personal and impersonal’moods: and as

a)

b

)

exercise in recognizing the various moods of the werh, ):

A wall chart on which the children 1ist the perssnal and impersconal mooda
in two columns, as they find examples of thoss in their reading,
In the child's notebook, the same kind of chart, divided into two columas for
the personal and impersonal moods. As he studies the various booklets from
the hig red wearb boc, he writes in his notebook:
PERSONAL MOODS IHMPERSONAL MODDS
I wvas loving = Indicatiwve to love = InEinitive (pressnt)
you were loving - Indicative to be loving - Infinitive (ppasent )
he was loving - Indiecative te have loved - Infinitive (perfect)
to have been living - Infinirive
If I should love = Subjunctive {perfect comtinuous.)
If e would love = Subjunctive loving = Participle (present)
1f would lewe - Subjunctiwe loved = Participle {past)
AN INTER K ARTSON e child lays out corresponding temses in the

indicative mood and subjunctiwve. Then he writes in his notebock only those
forms which arte different in the subjunctive, compilimg the 1ist tense by tenss,
AIS CONCLUSION: There are very few deviations in the formation of the subjunce=
tive mood when compared with the indicatiwve, WHE COMPOSES SENTENCES FOR BACH

OF THE SFECTIAL SUBJUNCTIVE FORMS WHICH HWE HAS DISCOVERED, A WORE THAT WILL
REGUIRE HELF , diwven the varieus psculiarities of the tenses and the corrsaz-
ponding constructions,

EXERCISE: Irregular Verbsa.

A simple paradism may be congtructed for the testing of the Tegular and irregular

verbs in English, It can provide a gquick guide to the many Lrregular English werbs,
and might be included on the top of a chart where the children collect a listing of
the irregular werbs,
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TRANSITIVE AND INTRAMSITIVE VERRS

Material

1. A small wooden Erame that stands to represent a door Frame with twe cardboard
swinging doors. A small cardboard figure of a man.

2. A small chart, the size of the door frame, on which iz pictured a deor (the same
one, only thiz ona does mot opem): and the mam (in red) trving to pass through
the closed door, his ailhovette imposad on the dsors,

3. The werh grammar box, prepared with contral sard that shews intransitive and

tranaitive wverbs and the corresponding small ecards,

The grammar symbols,

- The wooden series of logical analysis materials: red eircle that reads "predicate”
and black arrows the read "subject™ and "direct object™ should be included.

6, The large circle chart of logical analvsis.

W

BOTE: The children have already met this coneept of the transitive and {ntransitive
verbs as a part of the first work with the function of the wverb. Specifically
the concept is presented az the third aspect of the verb, demonstrating that,
with an objesct, the verb iz limited in time: and without it, the action goes
on indefinitely.

Presentation
1. The teacher prepares two Sent=nces and 1. "Faml mews the 1sum,
asks the child to read the sIipas, My dof barks.,"

Z: The child cuts the sentences, one at a time; and shows the slips with the corresa-
ponding materisls of logical analysis. Both sentence slips can be shown on the
same arrangemsnt,

g5 o=

3. ANALYZE THE DIFFERENCE RETWEEN THE 3. Tha first santence has an object: the
TWO SENTENRCES. second one doss mot,

What does it mean?
When Pavl does the action, the actiom i=
paszed on to the object,
But I cannot say "bark what,™
The sction stops with the verb: it does
not pass ofn to anything of anyons,

4. The ehildrenm compose additional examples of both kinds of sentences, shoving them
with the materizls to prove the difference {n construction,

2« USE THE SWINGING DOOE AMND MAM: and the 4; When we have a sentence where the actiom

CLOSED DOOE CHAET: AN INPORTANT DMERES- pass«z on te an object as im "Faul mesra
SIONH, With the deor give the nobenclature the lavm,™ we have a door which opens
of TRANSITIVE AND INTRANSITIVE® amd the ehild cam pass t.hraugh,

But vhen there iz mnokt the possibility
for the actiom to pass on, the door is
c¢losed and the child dees not go throvgh. .
Verbs which have an object are. called TRANSITIVE VERBS-——from the Latin
"transitus™ meaning "to pass over.” The werb passes over its action to
the direct object.
The INTRARSITIVE VERE does mot have an object: the sction cannot pass
from the subject to the object. The prefix "in" means "ne,.™

6. EXERCISE: With the Grammar Box, THE CRILD DOES'ALL THE WORK:

a) He lays out the long control card, i
Teading the sentences and m:nt:-hmg'
egeh word with the corresponding
symbol,

b} Then he lays eut the small cards, (NE POd EVER ; ! ENT ENGES
has noticed in both the symbol matching and in the small ¢nr¢s t‘ne pra:t:m:-l
of the direct object for only thosze sentences whers the verb is transitive,




Transitive and Intransitive Varbs, . .
Bxercise: with the Grammar Bawx, . .

e) He analyzes the sentences, identifying transitive and intransitive verbs;:
and stating the reasons. ¥

d) Then he uses the LOGICAL ANALYSIS FOEM: identifving the werbs:

Sentance Analyais
HMary s=ats an apple, Mary = subfect
&at8 = transitive werh
an apple - direct cbisct

R e

The sun shines, The zun - subject
ehines - intransitive werb

7. Intreduce the two charts for the transitive and intransitive varbs:
Tramaitesir vand— ‘d%:EE::::;HAlLtﬁﬂ4uLﬁtﬂh&-"

THE WOICES OF THE VERB: Active and Passive

Materigl
1, Twe divisions from the Big Red Verb Box: To Lowe and To Be Loved,
2, Two charts showing the two voices,
3. Corresponding grammar boxes,
4, Chart of ical Analysis,

Presentation

l. Introduce the concept of wvoice, 1. A werb can be sither transitive or intran-
HOTE:  We astablish here that onlvy the aitive,
transitive verb has voice., &o when There are alsc two voices of the wverb.
the child finds an intransitive verh, The intransitive verb has nothing s pecial;
he writes only “Intransicive, ™ but the transitive werb has twe volces,

2, Write a sentence in the active veice on a slip: the child shows the sentence with
the materialz of Logical analysis. Then write a sscond siips, with the same ssntence
in the pazsive wvoice, The child uses the =zame diaplay of materials, placing the
gecond sentence parts on the materfials fn the corresponding positions, HE MUST
ADD THE ORANGE ARROW: COMFLEMENT OF AGENT.

Mars umadass Rat. ctog e dog ivumadad By Pory,
@ b=
A Y

g marey

3. Malyze: Action can be expressed im 3, In the first asentence Mary is the szubject and
two different vays. the dog L8 the direct object,

In the second, the direct object is the_
subject now———the dog: and Mary f{s mo longer
the subisct, but o Complament of Agent,
Ia the sction the smme? ¥ ES
The doz gets washed both times and Mary does
r b
Sgmm—gn action cah be sxpreazed in differsnt
WayS.

—_ —rTEe— e e S NG B . e, e
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The Voices of the Varb,

&,

8,

Give the MHENCLATDIRE., a.
Emphasize that only trangitive wvarhs L
can Form the passive voice,

Second and third perind lesson. (-

Introduce the charts: TRANSFER THE
WRITTEN SLIFS TO THE CHARTS TO EMPHASIZE
THE COMSTRUCTION.

The verb "washes™ is the sctiwve voice:
the subject is the one who sets.

"Iz washed™ iz the passive woice: the
subject does nothing, It is acted upon,
When a perzon does aothing, we aay that
he i “'passive. ™

Hers the dor Just sits and Macy doss the
washings

There {3 only ooe voles Far the {ntransi-
tive werb. Whyv

Because there is no direct object with an
intransitive verb. . .50 THE SURIECT
CANNIT BE ACTED UPOM., There is no direct
objfeat & act vpen it.

Show me the "active werh, ®
What iz this?
What is the meaning of a "passive werb?"

When the verh is in the active wolee,
the action passes £rom the subjsct to
the direct obisct,

Mary washes the dog,

In the passive voice, the action pesses
from the cemplement £o the subject: the
subject is oo longer active, but passive.

The dog iz washed by Mary.

The child works with the grammar bex, ALREADY PREPARED with tweo contrel cards, one

demonstrating =ach of the volees,
al
bl
el
WORD IN EACH SENTERCE.
dl
of Intransitive.
Volce,

THE STUDY OF THE PASSIVE VOICE

He lays out the two control cards and READS the sentences.
Matehes the syobols to each word om esach contrel card.
Putas out the small cards which corcespond to the sentences-—-0NE FOR EVERY

He copies the sentences in hiz notebook, identifying the werb as Transitive
Then, if tranaitive, he identifies the Active or Pasaive

When the child has well understocd the voleas of the werh, az presented above, and

has worked for a time with the identification sxerciea of the gromsar bomes: we pass

to the stedy of the passive woiee,

The child should have mastered:

1} the active

conjugation, 2) he should have understood well the meaning of tenses and moods, 3) he
gt knew the Jifference between the tranaitive and Intransitive werbs, &) the voices

of the transitive verb and how they are identified,

That £%, he must be conscicus

that the sctive or passive wvoice depends on whether the subject works or the subjset

ceceives the action.

To reinforee the concepts of the two voices, the children should



The Study of the Pazsive Voice, . .

have good DIALDGUE EXPERIEMCE in forming beth the werbal wveieces. In 5 Group lessen
discusesion, we ask the children to form both sentences in the sctive and nasaive wveices
as well as szentepnces which are Intransitive, " 5

An Interesting exercise Is to give a sentence, and ask the children To transfomm the
gentence into the other wolce. :

When we are sure that the children have mastered the idea and use of voices, we then
Present the booklets of the FASSIVE VOICE,

AN IMPOERTANT SPECIAL CASE: THE LINKING VERE

ANOTHER SPECIAL CASE: TImperscnsl Verbs
Imperzonal werhs are those which can be conjugated OHLY WITH "IT.™
Impersonal verbs are those verbs which camnot have a subject: they usually
indizate atmoaspheric phencoens.
Bxamples: It rains,. It snows, It seemz strange to me,
It appears that they will be late,

The children make a 1ist in their notebooks: IMPERSONAL VERRS,

FRINTED FOEMS: TUsed in the detaliled analvsis of the werbs, which the children can work
with as their work with the wverbh profresaeca.

—
| ANATYETRG THE VERE
Hows Which ia Sing. T
Voice | Infinitive / Present | many Simple or Compormnd? | aimple? Hond | Tenee | Persen
warde? Aunxiliaries? Flural?
b e sk e o e
AMALYZING -
¥Yerb | Transitive or Agtive or | Mood |[Tense | Person | Singular or | “Wite the active
Intransitive? | TPassive? Mural? voice 1f pasaiwe,

s i A i i e ok

CORCLEDING THE YEEB: The werb i= the wvariable part of speech which sxnTesaes the sctions
performed by things, anisals or persons. The word verb comes from "werbum™ which is

a Latin word meaning "excellence.™, ,or "the begt.™ That i=, the verb is THE WRD,

A sentence GANROT HAVE FTNITE MEANING {f it has no wverh., OFf all the psrta of speech,

the %erb iz the one which undetffossd Bore modifications. Tn Lact, 1t haszs a special

form called conjogation,

PARTICULARE CASES OF LOGICAL AMNALYSIS: [Hfferent Kinds of Predicates

Fresentation #: The Verbal Fredicate

l. Write a sentence with a wverbal predi- 1. Miks went to the movies,
cate, The child shows the sentence with What is the predicate? the subject? . .
the wooden materials of legfical analyais. Hor we will eall "™went™ & verbal predi-
BOTE: To this point, when the child has cate: the wvarbal predicate i= formed
encountered the werb, he has called it only by a verb.
the "predicate.”” Imtroduce "verbal pred-
cate,™
2, Give further examples of sentences with 2. There are many kinds of verbal predicates:
verbal predicates formed of 1, 2, and 3 the werbal predicats may be formed of
words: "Paul rans." one, two, oC three words.
"Julia sets the table.™ The verbal predicate mav be an Intranzi-
“Our dog has been found by the tive verb, an active tranaitive werbk, or
the nelighbors.™ a passive transitive werb.

The child analyzes each verbal predicate, . .showing with the materials the sentence,

3, DEFINE THE VERBAL PREDICATE: A verbal predicate is & prediecats with a coepleted
meaning In the verk:sl epression.



Different Einds of Predicates, . .
The Verbal Predicate. = =

- q'

1.

F

Review the concept of verbal predicate. &4, Of how many words can a verbal pred-

The children form many examples. A good eate by formed?

time, too, to practice the transformation When we take an active transitive verb
of a wverb from the active to passive formed of one verbal word (The choir
voice, sang a new anthem.); and transform that
HOTE: Etymology of "predicate:" from sentence into the passive woice, of
the Latin "predicare,” firat an ecclesi- how many words is the wverbal predicate
afktical term meaning "to affirmm," or formed? (The new anthem was sung by

"to preach.” That is, "to say something,™ the choir,)

Bote that the werbal predicate may exist 5. The verbal predicate may be AccoEpan-

along or be accompanied by objects of fed by one or more objects-——or it may
complesents, exist by itself,
"The car runs," "The car runs ssoothly.™
Fregentation #2: FPredicate Mominative: When the child has understood well the werbal
preciate,
Introduce a series of sentences showing 1. “Linesln//was the president,”
the varicus cases of predicate nomina- "The ghost//was me.™
tives: Ask the child te cut each slip *This rose//is yours.™
ONLY BETWEEN THE SUBJECT AND PREDI- *The sky/fis grey."
CATE. "The dish//is broken."
Define the Fredicate Nominatiwe and 2. In these sentences the wverb dossn't
with the child, identify those parts give a complete meaning, but it must
showm after the verbs iIn be accompanied by another word or words
the sentences which complete the pred- which completes the meaning.
cate. Which parts of speech do we see that
NOTE: We can also use a gerund: do this work: mom, pronoun (2),
"My favorite sport/Fis hiking.™ adjective and a participle used as an
SEOW THE SENTENCES WITH MATERIALS, *+++ ad jective,
Hote the name of the special werbs 3. When we have a predicate nominative, we
which indicate a predicate nominative: give the verb a special name: a lin-
LIRKING VERBS. The child writes a 1ist, king verb. The linking werd is a
ik bridge between the subject of the sen-

tence and those words which come after

the warbh,

The linking wverbs are: the forms of
Tubjest ] the werb "to be,”™ plus the verbs:

sound, taste, smell, fedl, seem, appear,

and sometimes look.

THE VERE TO BE CAN BE USED AS A VEABAL

¢REDICATE OR A LINKING VERB:
"God is." "God is good."™

ATTEIBUTES

Fresentation #1: Introducing Attributas

1.

2a

Fresent the sentence: “Faul returned
with his jacket torn and a blue bruize,”
SHOW FIRST WITH THE MATERIALS OF LOGI-
CAL ARALYSIS IR THE USTAL WAY,

REWRITE the two phrases, separating the
ad jeetives: Show with blue triangles,
Introduse the term: These are qualita-
tive adjectives. . .in logical analysais
wi call them attributes.




Attributes. . .

Fresentation #F: 3Special Case: Predicate Mominative

Here we present two sentences, each with a predieate nominative, but with a different
arvangement of the words so that the attributes are shown in different positions in the
analysis,

Conclusion: The meaning of the two sentences is the same; but the analysis is diffe-
rent becaguse the arrangement of the words is different,

This house iz big, beautiful and sad, This big, beautiful house iz sad,

i,ﬁ’ PPhV,
Q=G WS

Presentation #3: Special Case: HNowm in Apposition

1. PFresent the sentence with a nown in ap- 1. "Jack, my uncle, lives in a big castle."
position., Analyze with the child the What is the predicate?
words which compose the subject, Who is is that lives in a castle?
Then the subject is composed of three
words: Jack - a proper noun
BY - & possessive adjective
wmele = 4 coEmon moOUn

2, Ask the child to pick ocut the attribute. 2. Which is the subject word and which the
ateributes? Jack is the subject.
"My" and ™uncle™ are attributes. . .

3: Introduce the term and concept of noun 3. But "uncle™ i a nouni!

in apposition, It is snoattribute AND it {3 & DOUD=——-
Introduce Iin the lorical materials the instaad of an adjective-——s0 It {%
black wooden nouB. . .triangle. called g NOUN IN ATPOSITION,

To show the nown in apposition, we use

D a black triangle; but its position is
@"( the saze 2= that of the attribute.
-d'f‘”“ﬂi‘ <%%EEH
o ot
A F
"-'""if-; \
Presentation #3: COMPLIVERTS M SPECIFICATION AND DENOMIMATION

1. The children analyze 2 zentonce containing a complement of specification: Ffirst
chowing with the materials the wvhole complement as part of the subject,
Bx: The work of the farmer s Important. (The work of the farmer//is imrortant.)

2. Introduce the term complement of speci- 2, We have showm “the work of the farmer”

fication. CUT the slip and show the as the subject.

phrase with the BLUE ARROW AKD CIRCLE. "Of the farmer™ tells us to whom the
HOTE the blue color, giving us an work belongs———we call this a cosplesent
"attributive phrase.," of specification,

Becanse this complement tells us some-

ot thing about the moun "work™ it is used
: 1ike an adjective --- therefors, it is
a special kind of attribute.
""‘-\%I And because it is formed of sewveral word:
iy @ "*’hm we give it the name attributive phrase,

The gquestions om this arrew tell us

how the complement of specification warki
in the gentence: Te whom?



Attributos.
Preagentation Mz

3.

5.

5.

ARALYZING THE SIMFLE SENTENCE:

k.

2.

L

ROTE that there are other questions on
the arrow, Introduce a sentence with
a coaplement of denomination-—--

The island of Sicily is triangulsr,
Show the sentence with the materiala,
using again the BLUE ARROW AMD CIRCLE.

NOTE that the complementz of aspecifica-
tion can be expressed with the possessive
adjective, . .but not as a nouwn in appo-

sition, (Will mot go into nominative case)
¥

Fhe @ %"‘:’m

HOTE that the complement of dencoinatiom
can be expressed as a noun in appesition.

Different Constructions

3.

Complements of Specification and Dencminatiom. . .

We seec that there are other questions

written on this arrow: Which?

Hhat kind of7?

When we have an attributiwve phrase that
answers these gquestions, we have a
comnlesent of dencmimation,

In thiz szentence, "of Sicily™ answers the gquestion "which"™
fsland--=and thus it complements the noun, completing the
seaning of that noun and g0 completing the meaning of the
sentence, This is the work of the attribute or attributive phrase.

&,

Lat's look again at ouf senteénce coh-

taining the complement of specification.
We can express the attributive phrase

with one word: "The farmer’s work is. . .
"Farmer®s"” is still a cooplement of

specification and we show it with the
blue ecircle and arrew. . .

But we cannot change this atttibutive
phrase into a noun in appositien.

5.

Can we change the complement of denomin-

ation into a noun in apposition? Y E 8

"The island Sicily is triangular,"” .
Fow "Sieily"” iz a noun in appositiof=-=
and we sust show it with the black

triangle,

Dzing a series of exanples (sentences om
alips) we introduce the wvariocus kinds of
the simple sentence,

The simple sentence is constructed of
a subject and a predicate. Scoetizes
it has objects (one or more); zcoe-
times it has complements {(ome or more,)

sdtarpl . ASntence.

=D

A simple sentence may contain a
subject composed of two or moTe mouns:
this is called a compound subject,
A simple senténcé Bay also contain
a compound predicate:

The cat $omped and ran,™

The children show the sentences with

the materials of logical analysis and
identify the newly defined parts: then
they copy the sentences in their note-
books, identifying the nomenclature,

Zcmetizes the subject of the sentence
iz only understood---it is mot actuall
present in the sentence. Usually y[

this form occurs as ancanswer to

a question, We call this siople
sentence one which has an alliptical
subject.

When the predicate is wnderstood, we
have an §)liptical predicate,
It, too, usually answers a question.

Eléplacald woreolisaty.

ol o e g g

o==()
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INTRODUCE CHARTS -——= 3 period lessons.

ﬂj: 10=11

John chased the
ball dewn the
hill,

Pat and Mike
sang together,

(What do vou do
after school?)

o home,

{Whe woild 1ike
cake?)

Evervons,



COMBINING LOGICAL AMALYSIS AND GRAMMAR ANALYSIS: An impertant sythetic work'!

1. The child writes a sentence in his notebock and draws the corresponding symbols
for cach part of apeech,

2. Then we invite him to show the symbols for logical smalysis BELOW that sentence,

3. We can conmclude that: In the gramsatical analysis of the sentemce, sach word has
a symbol; for logical analysis there are fewer symbols because we identify omly
the parts of the sentence.

&, Bow---it is coough to UNDERLINE IN THE CORRESPONDING COLOR the pacts of thes zsntence
to show the twe together,

5. The child chould do many such exercises,

A @ ®

o @ o ?

AE: 10 = 11

CRAMMAR BOXES: Parallel Work throughout the Study of Real Grasmar AGE : 9 = 10

To this point the child has worked with the grammar boxes for the ROUN, ADJEC-
TIVE, and the VERB, Bow, over & peried of time which spans the wears from 8 through
10, we introduce the grammar boxes for the other parts of speech: FPREPOSITION, ADVERB,
FRONOUN, COHIUNCTION, DTNTELIBCTION,

The materials imelude: 1) the gramcar bowes, 2) storage bomxes of corresponding
colors where the prepared averciss:z ave kept (for teacher"s use only) and 3) the
exercizes which consist of control cards (long) and corresponding small eards in the
grammar box card colors for each word in the sentence (wWhen necessary) or for thode
words which are not duplicated im a partfcular exercise (when possible.) The child
alsc uses in this work 4) the symbols for the parts of spsech,

The PATTEEN FOR THE PRESENTATION {s:

A) An introduction of the part of apeech on a second lewel, imcludimg a review of the
function and & specific definition. We may also review the etymology of the
word.,

B) Presentation of the new grammar box which contains several ewercises: the grammar
bax, as always, is PREVIOUSLY PREPARED, the s=all cards being placed in the
corresponding divisions and the control cards in the long division,

C) The ¢hild first lays ocut the control cards, reads them and MATCHES THE STMBOLS TO
EACH WORD,

D} Then he lays out the corresponding small ecards: Here is a CONTROL, for he sees
by the coler of the small cards whether or mot he has chosen the correct part
of speech as indicated by hias symbols,

E) The-child identifies the part of apeech for vhich the grammar box i{s introduced:
Give then the formal momenclature For the particular kind of the part of speech.

F} The child copes the sentences im his notebook, ldentifying the part of speech
he has explored im the exercise and writing the complete gramatical term for tha
new noBenclature,

The Preaposition: Purple

“Freposition™ comes from the Latin "to come Before.™ It is an invarisble part of
speech that comes before an adjective, proncun, noun or adwverb to indicate a relation-
ship., It is a word that shows the relationship between a word that cemes before it
and one after to which it pertains. EKinds: Simple, Compound, Participial prepositional
phrases, FPhrasal prepositions, {This list can be expanded.)

The Adverb: Pink

From Latin meaning "by the side of" or "close to"-——the wverb, The adverdb i3 the
word used to modify or to complete the meaning of the verb, the adjective, or another
adverb, FKinds: 1) Maomer, 2) Flace, 3) Time, &) Degree, 5) Affirmative, 6) Hegative,
7) Doubt, B) Probability, 9) Quantity, 10) Relatiwve, 11) Interrogative, 12) Compara-
tive, 13} Exclamatory. AfD=== 18} Adverbial ohrases,

o
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READING ARALYSIS, . .
Material. . .

2, Prepared sentences:

a) Sentences with on= action: a person who does the setion and
the actiom,.

b) Sentences with one action: twe or more people carrving out
the action

¢) Sentences with one action: a person who carries out the action
and a person or thing on which the
action is performed.

d} Sentences with ene action: one person carrving out the action
and two or more chiscts upon whom/
which the action i= performed.

e) Sentences with one asction: two or more people carry it out
on two or more obfects,

3. An envelope containing the model form, a mimeographed form on lined
paper, consisting of two divisions: O(mestion and Answer.
4, Many prepared sentences in a box (for later work alone)

Presentation: Group

1. Present the material on the mat: .

2. a) Cive a sentence to the child 2, "Mario gpeaks "
and ask him to read i%,

3. Help the child analyze the two 3. What iz the action in the sentence?

parts of the sentence by iso- Cut out the action and we'll
lating firat the action. He place it here with the red
tears or cuts the sentence into cirele,

itz two parts——=then places the
actinn with the red circle on
the mat.

%. Then the subject is placed with &4, Who is performing the action?

the large black cirele and the Let's place that part of the
arrow between pointing towards sentence with the large black
the verb, eirele before the verb,

Then our arrew will point townrds
the person deing the action.

72



Grammar Boxes. . .

The Pronowm: Green

From "pro” + "noun™ meaning "for" or "instead of" the "name.” The pronoun is the
word used as a substitute for the nown. It is used to avoid awlward or monotonous
repetition, Finds of REAL PRONOUNS: 1) Persomal, 2) Relative, 3) Raflexive,

FKinds of ADJECTIVAL PRONOUNS: 1) Possessive, ?) Demonstrative, 3) Interrogative,
b} Distributive, 5) Indefinite.

ids e,

The Conjunction: Orange

The confunction is that part of the sentence which connects words, phrases, clauses,
and sentences, Conjunctiona are simple when formed of one word; compound when formed
of more than one word,

There are two divisions of the conjunction:

Coordinating conjunctions Sybordinating conjunctions
a. Copulative a. Cause or reason

b. Adversitive . Porpose

2., Digjunctive &, Time

4., Conssasion

. Condition

f. Manner

g£. Comparison
h. Flace

i. Interrogative
j. Correlative

The conjunction is a particularly complicated part of speech., Wall charts which
the children can develop, listing the various conjunctions in the two divisions for
each of the types may be a good way to Introduce the variety, Continued work on
the commands i3 also an aild now to learning the new nomenclaturé---and becoming £am-
iliar with the different kinds of conjunctions AFD all the other parts of aspeech
here reviewed,

The Interjectiom: Blua The Final Box: 9 Divisions




FERIODS: The Complex Sentence, The Compound Sentence, The Compound-Complex Sentence

Materials
1. The box of wooden materials for logical analysis: include arrows for the
complements in duplicate, i.e., several arrows for the complement of place,
of manner, eétc, Also needed are more than one red circles for the predicate,
more than ome subject and direct object cireles and arrowrs, DISPLAY THESE
DUFLICATES IN STACES. Include attribute triangles, attributive phrase materials,
2. The grammar symbols,

Fresentations: Each of the-three types of sentence econstructions: the complex, the
compound, and the compound-complex sentence, requires a separate presentation, We

note that such presentations must be developed at a later date, and are shown rather
incompletely here, But, before we can begin the consideration of these constructions,
we make 2 presentstion of preparatiom, introducing the concept of the "elause:™

Presentation #1: A Preparation for Kinds of Sentence Constructioms: The Clause

l. Introduce the box of wooden materials, stacking the duplicates that will be
needed for the work,,.and noting their addition for the shildren.

2. Present a LONG sentence composed of one main clause and geveral subordinate
clauses, written on a long slip. READ THE SENTENCE, USING CORRECT PAUSES BETWEEN
THE CLAUSES:

"My cousin Alexander went on his bike to the house of his uncle., . .
who lives on a small farm. ., .which is near the plant. . .where
coca=cola is bottled.™

3. Ask the child to read the sentence and then to UNDERLINE all the predicates in red,

&, Introduce the word and conoept af 4. In this sentence we hear a certain
clanse., rthythm because it is composed of several
clauses.

The child IDENTIFIES THE CLAUSES IN THE A clavse iz a part of the sentence which
SENTENCE by locating each of the subjects contains a complete subject and a complete

for the predicates he has uwnderlined, predicate: the subject may be simple or
THEN HE CUTS THE SENTEMCE TNTO THE compound, . .the predicate may be simple
DIFFERENT CLAUSES, andshows them on the or compoumd AND it may be 2 verbal pred-
mat in a wvertical colmmm, one helow the icate or a predicate nominative,

cother in the order of the sentence, How many clanses have we in this sentence?

3., The child analyzes the sentence mow with the caterials of logical analysis as
showun in Ei-g-l- 1.

6. Once the display is complete, analyze with the child the pesition of the clauses
in relation to each other, noting in particular ths "connecting words™ which act
as links between the clauses. (We may neme thoze words at this perint: rcelative
Protcuns, subordinate conjunctions,)

Presentation #2: The Beal Study of the Complex Sentence (A model for the presentations
of all three kinds of sentences,)

Hagterials
1. Hed identifying labels: Main clause, . .or Independent clause,
2. Blve arrows: Subordinate relative clause (reverse on some reads: Who? Whosa?
Vhom? Which? That.)

3. OCrey labels: Coordinating clavse. (used with the eoordinating conjunceions:

either-or, neither-nor, whether-or, not enly=but alsc)

&. Pink labels: Incidental clause,

5. PBlack arrows: Subordinate objective elause. i

6. Black arrows: Subordinate subjective clause.

7. Orange arrows: Subordinate clause of Purpose (reverse on some: To what end?)
of Cause (reverse of seme: For what cause?)
of Place (reverse of some: Where?)

of Consequence:(What consequence?) of Manner (reverse of seme: How?)
of Interrogation (Who? What?) of Time (reverse of seme: When?) .

e E - =, = - = = = —= E—
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Periods. . .
The Real Study of the Complex Sentence. . .

ROTE on materiala: The labels and cards are of cardboard, laminated, each growp boumd

together and stored (all groups) together in a box, Also included
are small silver circles readimg: 19, 29, 3. .. .

Pregentation

l. Using a long sentence the child has 1, In our sentencs which clapgse has a
worked with in the previous cresentatiom, meaning al]l by itself?
identify and give the concept of the The clause which has a complete meaning
"main"™ or "independent clauses™ and the within itself and can stand alone is
"dependent clanse.” called the main or independent clause,

2.

7.

Whieh is the main claunse?

Which are the dependent clauses? to complete its meaning iz called a
dependant clauvse. It canmot stand
. along.

Cut the sentence into clause strips and show the orgamization with the materials
as gseen in Fig. 2. TSE THE REVERSE QUESTIORS SIDE OF THE ARROWS.

Identify the words whieh introduce the 2. The dependent clause has another name:
subordinate elanses, . .and the guestions, the subordinate clanse.

FLIP THE ARROWS TO SIVE HOMENCLATURE. Where have we used the word subordinate?

There are subordinate conjunctions,
BEeview the subordinate conjunctions. Subordinate conjunctions oftem introduce
Review the relative pronouns. the subordinate clause,

Eglative promoums also introdoce the
subordinate clause.

The subordinate clause introduced by the
subordinate conjuncticns has a name
that eorresponds to the names for our
adverbial extensicns: Here we have the
"subordinate clause of place.”

The subordinate clause introduced by a
relative pronoun fs called the "sub-
ordinate pelative clapse,™

Introduce and place the silver eircles of degree,
Give the second and third peried lesson to reinforce noEene] ature,

Have the child do the work of legical analysis as shown in the presentation #1,
using a second slip of the same sentence so that the two displays mav be shown
simultaneously,

Observing the construction of the two 3. How many clauses are in the sentence?

displays, define the complex sentence. How many are "main clauses?" 1

The children construct other examples How many"subordinate clauses?™™ 2, 3. . . |
of the complex sentence; using either A spentence which is formed of ONE main
group of materials te organize the clause and one or more subordinate
congtruction. clauses iz called 53 COMPLEX SENTENCE.

The COMPOUND SENTENCE is formed of two or more main clauses, usually connected
by a coordinating conjumetion. An Important parct of this presentation is the
consideration of the FURCTUATION of the compound sentence,

The COMPOUND-COMPLEX SENTENCE is formed of two or more main clauses and at
least one subordinate clause. Again, the PUNCTUATION LES30N is important.

It is HELPFUL PR THE CHILDREN T LEABN the coordinate and subordinate
conjunctions to aid the identification of the different clauses, and thus

to identify the type of sentence structure,

The clatse which must have another clanse

e



SENTENCE SERSE: Fimdof Sentences

Ye must bring to the child's attention the different meanings or senses which
4 gentznce expresses, In a sentence, the thousht may be expressed in an interro=
gative sense or a declarative sense. At the same time that we speak or write
& sentance in one of these two senses, we also give one of twe other senses: either
negative or affirmative. A sentence cannot be formed with both an interrogative
and a declarative sense; nor can it contain both a negative and affirmative sense:
for each of these two sets of characteristics i= contrary to the other member,

We must include one further sense: that of the emphatic sense: a sense ereated
9y the arrangement of the sentence elesents and by the tone,

Through the combinatiom of these senses, the conjugation of the werb {s formed;
and the structure of the language as expressed im sentences, WFith each particular
sentence structure as it reflects these sensesz, we have a particular arrangmenmt
or form of the warb,

When we combine the senses expressed by the verb arrangement in sentences, we
digcover that it is not possible te inclnde only ome sense: the sentencs st
hawve at least two of the sense characteristics, Just as we cannot describe a
right-ansled triangle without including a second characteristic: scalens, iscosceles,

™ill we climb the oountain?™ In the internal ssnse of the sentence, we have
the affirmative; the sense i3 alse interrogative. Tt is, in fact, the interregative,
which gives us the particularly important sense of the sentence,

|‘ "Don't go meat the water.” The sense is negative; it is also declarative. (with
enphasiss a command, )

TPIRE ARE ALVAYS THO FEELINGS EXPRESSED TN A SENTENCE.

We can represent the combinations of the senses with Vemn diagrams;

Ihe intersection of the Declarative and AFFirmative
genze Iz the Afilrmative Declarative form : AD,
This combinatisn gives the Ordinary £

When the twe feelinzes are pushed to the maximm
lavel of expression, we have the Emchatic form,
alzo & subset of AD,

The intersection of Declarative snd Nagative senses
iz the Begatiwe Taclarztive form: ND,
- Regative rmives the form; we understaond its declara-
tive senss: therefore, we have the NEGATIVE FORM,
@

The Intersectisn of Interrogative and AFfirmative
senses gives the Affirmative Interrogative form:
Al. TInterregative gives the form: we underatand
the affirmative: therefore, we hgve the
INTERROGATIVE PORM,

The intersection of the Interrogative and
Hegative senses give the NECATIVE INTERROGATIVE PORM,



Sentence senses: FEinds of Sentences, . .

There are, in conclusion, FIVE RESULTING FORMZ: 1) Ordinary form, 2) Bmphatie
form (a subset of ordinary form), 3) Negatiwe form, &) Interrogative form, and
5) Begatiwe interrogative form,

When the emphatic expression i=z in the negative sense, it bacemas the sisple
negative form: that is, we find it within the Megatiwe Declarative. The diffarance
is given by the differing accent in the sentence which has an emphatic tone in the
negative form. The order of the words is the same in both.

We can also show the five forms with this diapram, ancther variation of Vemnm:
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This diagram, with the inclusion of the negative adverb and the auxiliary "to dol
leads us to a consideration of thoss elements which compose the five forms, We

note that they bring us particularly to the composition of the werb in its componsnt
parts. We see that the sentence forms which are the result of the combining of

the sentence senges are reflected in the composition and the arrangsment of the werb,
fnd this brings us the BIG RED VERE BOX, where we must have the possibility to prepare
all fiwve of the forms,

We can prepare a complete diagram of the Forms together with the Senses as shown im
the Component Elements and Arramgement of the Verb, By uniting
the symbols in the final division of the diagram, we
give the Logical Scheme of the 5 Sentence forms.




Sentence Ssnge: Rinds of Sentences. . .
Forma: Diagram. . .

We can observe from the diagram several intereating comparisons between the forms:
1} the firat simple closed curved region fsolates the sole differing element between
the ofdinary and emphatic form. In the first we lack the presemnce of the auxiliary
"te do™ and in the second we find {t: in every other aspect the two forms are the
same, 2) The gecond curved regiom isolates the difference between the emphatic amd
interrogative form: they differ only in the kind of construction, The slements
present are identical. 3) Identical elements are present in the negative and the
negative Interrogative form also: the twe Aiffer only in the matter of construction,
that is, the arcrangement of the elements,

We note the modal suxilisries such as "can, could, should, might,K way, ete. . "
These modal auxiliaries may be present in any of the five formas, They cannot, however,
e conjugated; therefore, they are wot part of our comsideration of the conjugated
wverb forms which Zive us the basic constructioms for the five sentence forms.

S=all charts can be prepared which show the swmbolic acheme, as represented in
the final division of the diagram, for each of the five forms, We use these to graphi=
cally represent for the children the five forms when thev ars pressnted,

DORTUGATION OF THE ERCLISH VERRE

The BIG RED VERB BOX contains four maim divisionm: four conjudations:

1} To be,

2) To have,

3} To love,

&) To be lowed,
Por each of these conjugations, the "booklets of the verb™ are organized in different
parts in the same way that a large book is orpamized. We can recognize in sach of the
four large sections a mmbar of chapters, each of which ia divided inte a mumber of
pararraphs, then lines, Such an overall wview of the organization may be A useful
degeription as part of the psychological preparation for the children's work with
the matarial,

Another good comparisom we can make is to the Chineses boxes, The result of this
organization is a Chinese Box, sach beoklet of which encloses now a special word
instead of a plant or animal. The words we discover are those which form the voices
of the vwarb,

This book of many booklets iz Eormed of pages of differsmt colors which has the
aim of eclarifying the fumetion of =ach pags, Ovarnll the code followed for the fun-
ctions is the same one used for the grammar boxes:

RED for the wverh (general)
PINE for the adwerb
GREER for the promoun
YELLOW for the confomctionm
Thers are also three colorTs uwsed which are not present in the grasmar boxes:
WHITE for the werb "to be"™
GEEY far the werb "o hava™
ORANGE for the auxiliary werb "™to do™,
Because these three are, in faet, all wverbs, we will find that, when used in the gram=
mar boxes, they will all be ved. Contained in each of the six green booklets, titled
"Parsonal Promouns™ are pages indicating the three pronoun subjects, both singular
snd plural., The only vellow card reads *IF" which is the subordinate conjunction often
used to indicate the subjonctive, We might alse use the subordinate cenjunction “that.™
The negative adverb mot, on & pink card, is included in those red card series which
give both the conjugation for the negative form and the negative interrogative form,

In the box are present only the verb and wvoices which are actually used, Howsver,
Dott,sa Montessori indicated that certain "old™ forms of the verbs should be incleded
in the box, They should be writtem on the backs of those cards to which forms they
correspond, It i3 trus that these old forme ars sometiomes used in a religious conno=-
tation or in poetry. But this is oot the justification for the imelusion of them,
Ingtead, Montessori emphasizes the inclnsion of the old forma because their presence
implies the history of man, & part of the history of the language of the child, W=
are helping him understand, know, and appreciate the history of his language: and
we are providing him with another guide to the sxploration of the past, Thus the
old forms of the verbs are & part of the cosmic sducation,



The Conjugation of the English Verb. . .,

In regard to the second person singular personal pronoun, we can use: Thow = wou,
(Thou often used in-reference to God.) In the conjugation of "to love,” we include

on the back of the eorresponding cards: lovesnt - lowe and  lowvedat - lowed,
Im "to have:™ hast, havest - have, In "to be:™ art - are, wast - was, wert = were,
Also: wilt - will amd dost - do0
wouldst = would doest = do
shalt = shall didst = did

shouldst - should
Most of these past forms are of German derivations: the children may discover others,

Each booklet iz marked with a letter according to a certain code. The capital
letters indicate the voices of the ordinary werb: A} Active woice, and B) Passive
voice. The Roman numerals indicate the moods and the special forms of the werb:

I, Indicative, II., Subjunctive Mood, III, Imperative Mood, IV, Infinitive Mood, and
V. Particinle Mood, Then VI. Interrogative and Megative forms and VII. Bmphatic form,
The small letters indicate the different tenses from Presesnt to Future Perfect Continu-
oug. (a2 = 1) To facilitate the groupims of the cards after use, the code {83 written
on the back of each card. Ala, then, would ba: Astive voice, Indicative Mood, Preaent
tenge,

ther with the bocklets of the werbs, there are three charts for the conjugation
of the Epglish wverb. On the charts the conjugation is represented by Venn diagrams,
The first chart, I., is the conjugation of the ordinary verb. The second, IIL,, is
the conjugatiom of the verb “to be;™ and the third, III., is the chart of the verb
"to have,"™

THE CHILDREN CAN MAFE THESE DIAGRAM3: with two kinds of paper (comntrasting colors),
scissors, and glue,

The Venn diagrams are a method of rravhically representing the relation among the
seta, The sets may be applied to any subjeet: we have gesn it in the bioleogy work
of the Chinese boxes which is a simple application. The theory can also be applied
to mathematics, geometry, algebra, ete, Here the set theory is applied te language.
The Venn disgrams ars 3 slight modification of Buler's circles, Epler inventsd the
diagrsms in about 783; then Vemn later applied them to logic at the end of the 19th
century, 3o we call them the Venn-Enler diggrams.

On Chart I, the largest rectangle (grey) represents the wniversal set: any ordinary
verb, Within that set, the two smbsets, two rectangles of equal size, showm the
active and passive voices., (white) Then the subsets of the active woice are enclosed
in seven grey rectangles: representing the five moods and the two form= of the wverb,
The subsets of the moods are the tenses (white rectangles.) The tenses are grouped
in a repeating pattern: &4 Fresent tenses, & Past tenses, & Puture tenses. (here we
are considering the Indicative mood.)

EACH RECTANCLE IS MARKED WITH THE CODE WHICH WE FIND IN THE BIG RED VERB BOX:

and so, we have present, by means of. the ¥enn diagrams, all the elements of

the verb box except the actual verbal woices, The diagram provides an

excellent visualization of the composition of the bex:; and thus a guide to

the conjugation of the English verb, We can make a presentation of the

verb box by means of these ¥ewm diagrams,

Pregsentation: INTRODUDCING the Active voics, Indicative Mood, Present Continnous tense

l. Take the division of "te leove.” Remowe the cover and display om the mat. From
those seven divisions within, take the Indicative mood and put the othsrs aszides,
Then, displaying the cover of the Indicative mood on the mat,

2, Tzke £irat the green booklet of the personal pronovns, that ons us=d for all the

muﬁ of the Indicative mood. Then take also the bocklet containing the Present
tinyous tense. Set those twe bocklets out,

3. Begin by laying cut the pronouns, showing the booklet sbowve the wertical columm,

&, Mix the cards within the tense booklet as oane would playing cards, and then read
them, one by one as they turm up; using the various pronouns as the subject until

the right one iz recognized by sound., Place the corresponding wverb cards with
the promoun subjects,



Conjugation of the English werb, . .
Fragentation: Introdeocing the tense. . .

3+ hen all of the verb cards have been matched with the corresponding promcuns,
READ THE SIX RESULTING FORMS,

6. Review the NOMENCLATURE: This is the Active veoice, the Indicative mood, the Present
Continuous temse of the verb "to love,™

HOTE: The child is learning the techmnical classification of the werb conjugation, Hare
wve are Teading, an exercise which the c¢hild has done before. And he iz not lsarning

the forms 28 a2 "new group of words.”™ He already possesses this lanpguage and ¥nows the
forme. What he does nmot know is that this is the Active voice, the Indicative mood,
the Fresent Continucus temse, How he is learning to relate these words which he knows
to the HOMERCLATURE OF THE LANMGUAGE,
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Fresemtaticn #2: Formation of the Tense: Active, Indicative, Present Continuocus
THE AIM of this presentation is to show the child how the tense, which he
-+ has already met formally in the previous presentation, is formed.

1. Take the divisicm of the werb "to be.” Then the Indicative mood division. Them
the Personal Pronoun series From that large division and the Presgent tense, In

each case, set up the folders (as shown in the illustration) and pive the complete
ROMENCLATURE., o

2. PFlace the personal promouns odt below the folder and t‘nen. match the corresponding
verb forms. READ THE FORMS WITH THE CRILDREN,



Conjugation of the English Verb. . . "
Presentation #7: Formationm of the Tense. . .

3, Take from "to love™ the booklet of the Participle mood, then the Prasent tense folder,
Take from it the card "loving.” And place it (as showm) to the right of the twe
coloEng,

4, ®WOW READ BACH OF THE SIXK PORMS, IRCLUDING THE FRESENT PARTICIFLE, meving that last
card deemn to correspond to sach of the six forss,

2: The display from the first presentation is still shown. So we can CONCLUDE:
We have discovered that the Fresent Continucus temse is formed of the auxiliary
verb To Be, Indicative Mood, Present tense FLUS (show & plus sign) the verb To Lowve,
Farticiple Mood, Presemt tense, (show equal sigm)

CORRECTION: The second presentation is made witheui the pregence of the first display,
that iz, the intreductory showing of the conjugation. THEN, in a third preseatatiom,
the presentation display is the two displays shovm gimeltaneously, thus showing the
verification of the formation of the tense,

The FUTURE TENSE: Presentation #1: Intcoducing.
of the Indicative Hood

Material
1. The Bir Eed Verh Box
7. An gdditional white card on the front of vhich Iis written "zhall™ and on the reverse
gide ™s{11.% in additional Ted card "to love."™
3, Additional s1ips of paper.

Presentation

1., Take, from the Big Red ¥orb Box, To Love, then Indicative Mood, then the Persomal
Pronouns and the Poture tepse, Diaplay each cover used on the mat, (%ee figure,)

2. Mix the personal pronouns and then place in a vertical columm under the booklet:
then mix the werbs of the futurs tense and mateh to the pronowns in a secomd vertieal
colunn, placing correctly accovding to sound. READ THE @ EJOGATION.

3, CGIVE NOMENCIATURE: This is the Future tense of the Indicative Mood of ths Active Voice
of the werh 'I_‘ﬂ- Lowre

Fresentation #%: Formation of the Tense

1. PFrom the divisioz To Love, take the Infinitiwe Mood, the Prement tensze,  Show the
card "to lowe.™. then SUBSTITUTE an additional card "to love.™. For the booklat sard,

2. Place the white sard "shall™ to the left of the infinitive and show » label "Ameil iary™
above that column,

3. Transgfer the personal pronouns to the far l=ft. Add the signe + and = as shown in fifoTe.
&, TEAE the infimitive card, =howing only "love."

S, READ THE COMJUGATION: movwing “shall®™ and "will™ dowm, torning for the appropriate nersons,
and also moving down the infinitiwe "love™ and the two operation sigms.

Pregsntation #3: WVerificatiom of Formatiom

Return the original conjugation of ths Tuture tense to the display, concluding: The
Puture tenze IS formed by the auxiliary verba shall and.will plus the Fresent tense ol the
Infinitive Hood.

FUTURE PERFECT TENSE of the Imdicative Mood
A geries of three presentations atve again used as described for the Pouture tense, In
the formation of this tense, we introduce the Future tense of the avxiliary werb *Io have,"

And the Past tense of the “articiple Mood of the ordinary werbd "To love.” SEE FIGURE.
Our COMCLUSION: The Future Perfect tense of the Indicative Mood for the Active Voice of

the Ordinary verb is formed of the Puture tense of the auxiliary "To have™ plus the Past
tense of the Particinle Mood of the Ordinmary werb.



READING AMALYSIS. . .
Presentation. . .

3. Each child in the group must bhave a chamce to do the preceeding
exercise: reading & sentence, cutting it and placing the parts

in position with the materials.

AS CHILDEEH.

S0 WE MUST HAVE AS MANY SENTENCES

When the childrem have thorourhly understood case a):

6. b) Using the same presentation as the above, present the child
with a sentence from casa b), asking:

“Hhriu_and Luisa spsak,™

7. ¢} The same,
"™ario greets the aunt.”

B. d) ‘"Mario greets the grand-
mother and the aunt."™

What is the action?

How many people perform it?

Then we need two arrows pointing
out those two persons.

And we need two circles to repre-
sent them,

What iz the action?

Who performs it?

Who i it that he "gFreets?™

This £ime we put the arrew on the
other side of the circle, and we
use the small black circles——om

it we place the name of the persen
who receives the :ctiuq,

What iz the action?

Who performs it?

How many perzons receive it?
Then how many small black circles
will we nesd aftar the wears?

9. &) "ario and Luisa greet the aunt and the srandscther.”

F%" @ # ot

10, Mow, taking sach case, show a 10, Let's see {f we can change the

rearrangsment of the parta:
a) iz not satisfactory, b)

not satisfactory, ¢) can be
rearranged and the meaning

changes, d) cannot be changed

because of the werb, e) works,

order of the parts in these sen=

tences,

What happens when we write instead

of "Mario greets the aunt,”
"The aunt greets Mario?™

This new sentence still has meaning, ==
but it is a diffsrent meaning from

the firat.

=

%
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ACTIVE VOICE of the Ordinary Vert: INTREOGATIVE FURM e o

Fregentation

1.

.

€.

L

W want to form the Interrogative form of the
verb.” BEGIN BY SHOWING THE INDICATIVE
HOOD, Present tehge,

"But thiz is not the interrogative, What
do we do to make [t Interrogative?™ INTRO=
DICE the question mark and INVERT the per-
sonal pronoun snd tense pasitfon, (A=
showtm. ) "Onee it was enough to switch the
Places of the promoun and the werb. But we
can READ this form and konow that it fs not
etough now. We have to lock For secething else.™

IFTRODUCE THE BOOFLET OF THE INTERROGATIVE AND
NEGATIVE FOBRMS, (We note that this booklst has
tha same hisrarchical position as that of

the moods and sheuld be sheem horizontally
to indicate this,)

FLACE FIRST THE PROMOTUN CARDR, Then the
anxilfary TO DO, PEEIENT TEVSE. Then add
the TNFTNTTIVE MOOD, PRESENT TENSE without
to, With esck sheowing of the cards withim,
give ths MOMENCTATIRE,

OBS=ERVE: "Now the werbal wvoice befora +ha
promom 18 "do.," We have folloued the ald
pattern of Inverziom, but the amxiliary verb
15 the warbal wvoles before the pronoun. So
we have adapted the ald Ffarz for madern English,

READ THE CONFOGATION, movins the guesztion —ark
ST .

REFLEXIVE X VERE CONTOCATTION

1.

"Fe want to form the Reflexive Verb Copjugatiom,”™
TAKE the Indicative Mood of the Ocdinsr vark

"Ta Lowe™ and the Personal proncuns rand Present tense,
HIX, MATCH AND DISTTAY THE CARDS,

"But this is a transitive verb. It {s not

a reflexive wverb yet. A reflexive werb is

a trangitive verb which has scmething more.
INTROINCE A GREEN SET OF CARDS OF WHICH ARE
WRITTER THE REFLENIVE IRONOUNE .

These words in all languiges afe equivalent
to the subject pronoins when used as chjects,
They are called REFLEXTIVE FRONOURS.

Display the personal pronouns oh another part
of the mat in order, then MIX AND MATCH the
feawr et with the syhiect pronounsa.

In otder to have the reflexive conjugation

the subject and object personal pronoums mmat
ba of the sase PERSON and NUMBER,

ROW SHOW THE PRESENT TENSE VERBS BETWEEN THE Tl
THO PRONOUN COLUMRS, transfering also the §Y
covers frem which they were taken. (See Fisurs.)
Show the infinitive form "onearif™ as the top

of the reflexize pronoun colusmn.

READ THE ONMBJUGATION: This is the confupation of the Eaflexive verh, the Indicative Ié-
Hood, the Prassnt tensa. S A |
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The MHother Tongoe and the Middle Class

Children belonginr to the middle elgss (humen groups speaking standeard language)
Eind 1ittle difficulty with the conjugation of the wverdb, They come speakine the standard
forma; and the speraking of the conjugation iz enough to put inte relation the series of
verbal voices with the name of the tense and mood expressed by such woices, This verba-
lization is already pressnt in the child, What he doss not possess is the technical
agpect: the srammatical expression of the name of the tense and the mood, ete. The
learning preblem for him, then, liss enly in the identification of the form "I am"™ with
the names of the Pregent tengse, Indicetive Mosd of the wverbh To Ba,

To work at this identification of the werbal voice, mood and tense means to relate the
mother tongue, incarnated during the sensitive period for this, to the codification
of the langvage adopted by the grewp. It is evident that this identification doss not
happen when we learn a foreign language,

Then, what iz the relationship of the mothar toffue to the £ive social classes? If
we have a sense of reality towards the problem of learning the mother tongue, we ask
ourgelves: With children linguistically deprived, if we refer to language used in
different urban ghettos, or thoss im rural areas, what is the learning problem? For
those children, the problem iz double. Becauss=, in sddition to joining verbalization to
the technical nomenclature, one more problem is added: a mental one. The result of
thess two differsnt problems iz not a simple eddition of Jdifficovlties that the child
may overcoms= one by one at different times., What makes his work axtresely difficult
iz the SIMULTANEQUS presence of those diffienltiss: and our request of only one solution,
The greatest problem is that these children must leorn HNEW words as well as the successiom
of those worda in the conjugation.

These children no longer are in the sensitive period for language. They Sust learn
and remember inatesd of absorbing and incarnating. The children must Y=arn 3 standard
language which iz not used by the hmman group to which they beleng. But the result of
this learning and remembering iz very poor at a linguistie level and produces many
ravehelogical problems. In such a way that the imperfeact use of the lanmuage may 2o
together with deep inferiority feelings and neuroses. The soecinl and eultural back=-
ground is revealed in a persom’s languapge, So, when the child finds himself in thi=
position, his difficulties will be greater than those he will emcounter in learning a
foreign language. The difficulties are of a psychological nature: “the deprived child
must learn his language when his matural biological time for learming language has

pagssed. The older child says "I dom"t want to.™ The small child do=sn't know he's
learning it,."™

This child also finds it difficult to learm standard language because there is not yet
a strong motivation of a social and cultural natvre, The slementary child whe is
obliged te lestn good English does not yet want to improvs his life or status. The
teacher sst seek to remove the Freudian terminology of social cultural motivation
suitable for thege children. In a certain group these children believe that they speak
well., Actually they speak by suing correct and incorrect forms simultameously. Their
language is neither the standard ome nor a completely foreign languape, Children from
culturally deprived areas gemerally don't speak pure dislect. OFften their expressions
are translations of the dialect into that language which they belisve is standard. It
is beyond reality to pass from pure dialect to the average language. So the problem
of literacy presents a difficult solotion,

In addition, this problem is not mainly a linguistic problem because {ts roots go
deep into all dimensions of our society. It is a social problem, It is not necessary
to reconmstruet; but to CORSTRUCT areas where correct lafguapge is spoken, thuz helping
the child from the very beginning of his 1ife to form the standard language. This is

not only working towards a better “mowledge of his own lanpusge, It is a work in the
construction of peace.

Maria Montessari concludes that we must satisfy the hunger amd thirst fer culture
and the alphabet instead of only the hunger for bread. Because we beliecwve, contrary
to politicians, that satisfaction rekches us through the spirit instead of the stomach.
The lack of eulture favors the sgtablishment of Frustration and reballiousness mmeh
more than the lack of food. Why? If with food ome of man's fundamental nesda is
satisfisd, with culture man acquires his ocwm dignity.
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EEADING AMALYSIS. . .
Presentation. . .

11. The child is now ready to work with the forms (Question and Answer).
He takes a sentence from thoss prepared =nd first writes the whole
sentence on the form, Then he must remember the guestions one
4sks in the sentence analysis and write them under questions. Finally,
he answers those guestions.

Question Answer

Luisa and Mario are eatinf anm apple and an oranges,

What is the action? are eating
Who is eating? Marie and Lufsa
What are they eating? an apole and an orange

AGE: after 6 years---as soon 38 the child gtarts to read sentences

DIRECT AIM: As in the functions, the ehild discovers that every word has
its own place in the sentence.

INDIRECT: Preparation for the first level of legieal analysis.

SENTENCE CONSTRUCTION FARALLEL WORE WITR THE FINCTIONS

Material
1. The material here is the same as for reading analyzis, excent
that we now have a set of circles and arrows which ars wooden
and on them are written: red circle - werb
ont Dwo arrowl = Who i3 it thae?
What s it that?
ane P artows = What?
Whom ¢
The black cireles are blank. (one largejane smaiier)

2. A chart showing:

.@@.

3. An envelope with the model foarms,
Prescntation

In thi= presentation, we do the fipst part without material., The

teacher engares the children in = lively conversation, cne whick involves
the child's environment. The conversatisn shonld proceed with precise
awd logical questions which demand precise and lorical answers, (Children

usually do answer precisely, indieating an order of their ideas, & real
and important meed in the child who i{s constructing himself,)




SENTENCE COMNSTRUCTION. . .
Presentation. . .

Pregantation: Part Ope: Oral

1.

2.

Ask the child: o [

When he answers with onlvy a
verb, ask him to repeat the
whole senténce as am answer,

Presentation: Part Two

1.

Place the materizals on the
mat as shown in reading
analyai=,

The child writez the sentencs

be haz uwsed in the precesding
CconVersatione-=0r another one--=
on a slip of paper. Then he
tears it into its parts: werb,
subject, object.

.
What are vour classmates doing?
What {s Mary drawing?
What is FPeter doing?
Agk many questions. Include precision im subjects and objects,
Be sure all the children participate and understand, ., ,THEN
r -

Introduce the new labels, 3.

What does thiz red cirele repre- h
sent in our sentence?

Fhat is written hers now?

g0 now Lnstead of callimr it the
"action™ we will call this "the wvarb. ™

- =

On the arrows we hawve the gquestions
which we mest aszk oprselves in
order to show how the other words
relate to the wverb.

Let's read the ouestions.
Which anes point to the perrzonm
deing the action?

Which ones to the receivers?

The child now claces his sentence parts on the circles—--and places

them in relatienship with the wverb,
indicate ths santence construction.

Then the child uses the model form:

fusgtion

using the correct arrows to

Anfwer

The children mowe the chairs an

What iz the werb? m

d the tahles,

Qe

Who iz it that moves? the children
What ste they movipg? the chairs and the tables
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5.

1.

SENTENCE COMSTRDCTION, . .
Prasentatisn #1. . . e - |

ROTE: Im the further wortk which the akhildren do on thefr owm, they comsattict thels

ovm gentences. THIS IS THE IMPORTANT LEARNING EXPERIENCE «T THIS LEVEL, In
reading analwsis, tha gantences were prepared: hers thevy must construct theie
own santeness in logical sequenee and then procesd to analyze them in terma of
the questions thay ask. We shonld ancourage them to davelon sentences which
represent sach of the cases presented in reading analysis: two subjects, twe
ohjects, ete,

The child works en hiz own., He may continee te use the wooden materfals OR he

may 8imply refer to the chart. Then, using the form, he analyzes his ovm sentsnces,

DIRECT AIM: To give the child the possibility te éanutru:t sentences with logleal order

#0 that he learns to write more correctly. :

INDIRECT AIM: Preparation for logical analwsis.

Fresentatiom #2: The Indirect Object : When the child has well understood the previems

work in szentence construction,

Material ¥

1. The box of wooden materfals as deseribed for presentation #1 + a blank black
arrow {(frem the winyl series of reading analyais) and a slightlv smaller black
wonden eirele,

2. The forms usad in presentation #1,

Pressntatien

Thremeh a ﬂialcgue, heln the children 1. Carsl hrought flowsrs to her mother,
consttuet a sentenss with beth a diresect -

cbiect and an indirect object. Then

write the sentence on a slip.

Howr the child cuts the sentonce, identifwing those parts that he knows and places
them with the materials,

Introduce the blank arrow and cirele ?. We have sooething left--=to her mothet,
for the indirect obiect, gFiving the Vhat do these words tell us?

concept of the second kind of object, "To whom™ the flowvers ware hranrht,

and noting both the position of place= Thiz i{= a new part of the sentence that
went and the smallor size of the circls, answers the questions "To whom or to what:

For whom or for what
Let's compare the size of this black circle
with that one which answerz the questioms
"Who? what?™
Mer new circle iz smaller becaunsze it is
not quite as important inthe sentence a=
the first,
We place this part of the sentence in a :
special position: What two parts of '
the sentence is it close to? .
Then--<it is very clossly connectsd to
the verb because it regceives part of the

action, ’
Take the slips of paper placed with the ARDewait i very closely connected to the
materials and form the sentence WITHOUT patt of the sentence which tella us :
the direct object to Indicate the connection whe or what, 1
between the obiests, When we leave that word out which tells us |

who or what, the new part of our aentence
ne' longer has meaning,

The ¢hild works on his own In exereisss similar to those fallewing urhaentatién‘ﬁff
but now on the form he asks the auestfans "to whom, to what, for wvhom or for what?”



